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Chapter One
" I t  m*y be useful to ask whether a de ta i led  examination 
of cu r r icu lu m  d r i f t  . . . shows movement tha t  1s consistent  
with the Idea of organizational adaptat ion ,"
Curtis L. Manns and James G. March 
I n t r o d u c t i o n . Research e x i s t s  on change in  c o l le g e s  and 
u n iv e rs i t ie s  that  examines the undergraduate curr iculum--what about 1t  
changes and what does not, how parts o f  I t  change o r  do not ,  why 
change occurred or did not, should c u r r ic u la r  change be encouraged or 
not .  Indeed, the curriculum repres en ts  a log ica l  point of departure 
f o r  s tudy ing  change in academic o r g a n iz a t l o n s  since f t  has been 
described as "the major statement any I n s t i t u t i o n  makes about i t s e l f , "  
and, as such, as d i f f i c u l t  to change as a graveyard Is to move.^ The 
basic course o f fe r in g s  in a c o l l e g e  or  u n i v e r s i t y  are one Important 
Ind icat ion  o f  what an I n s t i t u t i o n  is  a b o u t .  F u r t h e r ,  the  ways in 
which fac u l ty  organize and present these o f fe r ings not only define the 
curriculum to students but also seem re s is ta n t  to great change.
Viewing the curriculum as an arrangement of courses lying a t  the 
hea r t  of undergraduate  educat ion  has conceptual s i g n i f i c a n c e  fo r  
research  on c o l le g e s  and u n i v e r s i t i e s .  F i r s t ,  e x a m i n a t i o n s  o f  
c u r r i c u l a r  change should help to i l lum ina te  generally those parts of  
colleges and u n ivers i t ies  th a t  seem e s s e n t ia l  or v i t a l  to existence.  
Second, the research can inore s p e c i f i c a l l y  and systematica l ly  seek out 
important connections among p a r t s  of c o l l e g e s  and u n i v e r s i t i e s  fo r  
t h e i r  r e la t io n s h ip  to organizational change. Third,  and perhaps most 
important ,  the research can address more f u l l y  the complex re la t ions
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between form and substance In educational in s t i tu t io n s .  For example,  
f u l l e r  examinat ions may evo lve  of  the  r e l a t i o n s  between academe's 
rules and r o u t in e s  and the l e a r n i n g  processes which c o l l e g e s  and 
universi t ies seek to encourage.
Context  of the Question. The undergraduate cur r icu lum  engages 
numerous p a r t ic ip a n ts — facul ty ,  a<in1n1 s t r a t i  on, governing boards, and 
students .  Each o f  t h e s e  groups has r e c e i v e d  a f a i r  amount of  
a t t e n t i o n  regard ing  t h e i r  v a r io u s  i n f lu e n c e s  on the c u r r i c u l u m .  
S t u d e n ts ,  however,  tend to be t r e a t e d  d i f f e r e n t l y  from f a c u l t y ,  
administrators, or governing boards,  and this treatment leaves a void 
In  the l i t e r a t u r e .  For example,  f a c u l t y ,  a d m l n l s t r a t 1 on , and 
governing boards rece ive  c o n s id e r a b le  s c r u t i n y  as o r g a n iz a t io n a l  
par t ic ipants  who make d ec is io n s  t h a t  e f f e c t  changes in c u r r i c u l a .  
There is abundant l i t e r a t u r e  on th e  I n f l u e n c e  o f  p e o p le  l i k e  
M iek le john  or Dewey, or of facu l ty  at  Harvard, Columbia, or Tale,  or 
of  administrators l i k e  Kerr,  Hesburgh or E l io t .  These people receive  
consideration la rge ly  as they p a r t i c ip a t e d  in making d ec is io n s  t h a t  
resulted in changing cu rr icu la .
Students, in  c o n t r a s t ,  are l a r g e l y  reviewed as the group to be 
changed, as the group undergoing v a r io u s  kinds o f  change, or as the 
group expect ing  to  be changed .  Where s t u d e n t s  have r e c e i v e d  
co n s id e ra t io n  as f u l l  f ledged p ar t ic ip a n ts  in changing a curriculum,  
they were the authors  or a c t i v a t o r s  of  a p a r t i c u l a r  Innovat ion  or  
reform." These approaches to student Influence on curriculum change,  
In tu rn ,  appear as extreme ends on a continuum of re lated research 
topics. At  one end of  the continuum, s tudents  are the objects  of
change; and at  the other end, they are  the  authors o f  change, The 
l a c k  o f  s u b s ta n t iv e  d iscuss ion  and research  on the continuum of  
re la te d  subjects th a t  f a l l  between students  as a c t i v i s t s  for change 
and students as objects of  change is noteworthy .  For In s ta n c e ,  the  
research  does not  f u l l y  address the p o s s ib i l i t y  that  students could 
con s is ten t ly  avoid taking a course and thus contr ibute to a decision 
to drop a course from the cur r icu lum  o r ,  the r e v e r s e ,  to make the 
course a r e q u l r e.Tient. In  e i t h e r  case, one could say th a t  students' 
behav ior  d id  i n f l u e n c e  a f a c u l t y  d e c is io n  to e f f e c t  a curriculum  
change, To examine such a p o s s ib i l i t y  was an aim of  t h i s  research.  
S p e c i f i c a l l y ,  th is  study sought to discover whether f a c u l ty  perceived 
themselves to be Influenced by what students were taking as they made 
decisions to change an undergraduate curriculum.
Because f a c u l t y  make y e a r l y  changes In courses by a l t e r i n g  
numbers, t i t l e s  d e s c r i p t i o n s ,  c red i ts ,  and the l i k e ,  these kinds of  
c u r r i c u l a r  adjustments  o f f e r  a good p o i n t  of  d e p a r tu re  for  such a 
study. Where basic educational policy remains the same and students  
a r e  asked to  pursue t h e i r  degree programs according to a consistent  
basic program arrangement, the regular c u r r i c u la r  adjustments within a 
basic educational po l icy  may be more r e a d i l y  examined. These regular  
adjustments could consist of changes in t i t l e s  or d e s c r l p t i o n s , 1n 
c o u r s e  number 1 n g s , in  c r e d i t s  f o r  m a jo rs ,  1n course a d d i t io n s ,  
dele t ions,  or m od i f ica t ions ,  in p r e r e q u i s i t e  requlrements, or In any 
other course designations th a t  aid students in organizing a course of 
study. These kinds of  changes, in turn, make up the normal d r i f t  of a 
curr icu l  um.
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Students remain 1n constant In teract ion  with the curriculum of an 
I n s t i t u t i o n  as they take courses and pursue majors to earn a degree. 
In s t i tu t io n a l  records l ik e  c a ta lo g s  or  minutes of educational pol icy  
committees ,  show the d r i f t  of  a r e l a t i v e l y  s tab le  undergraduate  
c u r r ic u lu m  by r e v e a l in g  the e f f e c t s  of decisions to change cer ta in  
c u r r ic u la r  parts.  Course by course enrol lment  t a l l i e s  within each of  
an i n s t i t u t io n 's  program o f f e r i n g s  reveal  the e f f e c t s  of  students  
request ing  and ta k in g  courses and pursuing c e r t a i n  majors. Since 
students engage a curr iculum as they take courses and pursue majors, 
one may therefore ask whether th e i r  pa r t ic ip a t io n  in f lu en c ed  f a c u l t y  
1n t h e i r  cu r r icu lum  change d ec is io n s .  In short, did the trends in  
s tuden ts '  p u rs u i ts  In f lu e n c e  f a c u l t y  dec is ions  to make changes? 
Looking a t  these two d is t in c t  trends In recorded e f f e c t s  alone w i l l  
not answer t h is  question s ince the  two trends represent  d i s t i n c t  
descriptions of d i f f e r e n t  phenomena. Thus, whether faculty  attended 
to what students took when dec id ing  to  change c u r r i c u l a  remains in  
q u e s t i o n .  Examining f a c u l t y  percept ions  of th a t  question was a 
research need and the aim of th is  research.
Research Question and Design.  This research sought to examine 
faculty  perceptions of  the influence of students' pursuits on r o u t in e  
changes 1n a curriculum. S p e c i f ic a l ly ,  two research questions asked;
1 ) Oo facu l ty  attend to students'  p u rs u i ts  of certa in  majors when
making changes In a curriculum?
2 )  Do f a c u l t y  a t te n d  to the courses students are takfng when 
making changes 1n a curriculum?
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A case study was conducted of  the undergraduate program In three Arts 
and Sciences departments and two p r o fe s s io n a l  schools a t  The College  
o f  W i l l i a m  and Mary in V i r g i n i a .  S in  k i n d s  o f  changes 1 n th e  
c u r r i c u l a  o f  the f i v e  programs were rev iew ed .  The six curriculum  
changes were organized under th re e  headings as fo l lows;  aspects of 
appearance — 1 ) course numbering, 2 ) course t i t l e  or  d e s c r i p t i o n ;  
a s p e c t s  o f  o p p o r t u n i t y ;  3 ]  c o u rs e  a d d i t i o n s ,  d e l e t i o n s ,  o r  
m o d i f i c a t io n s ;  4)  c r e d i t  requ irem ents  fo r  majors;  and aspects of  
a c c e s s ib i l i t y ;  5)  a rea /sequence  d e s ig n a t io n  (a  course d e s ig n a t io n  
c h a r a c t e r i s t i c  p a r t i c u l a r  t o  th e  c u r r i c u l u m  s t u d i e d ) ;  and 6 ) 
prerequ is i te  designation. fThe cur r icu lum  variables and grouping of  
variables by aspects were chosen to approximate concepts presented by 
C u r t i s  Manns and James March In a re la te d  study.)  At the same time,  
the  con curren t  s tudent  e n r o l l m e n t  p a t t e r n s  in  each program were 
rev iewed.  Cu rr icu lum  change and s t u d e n t  e n r o l l m e n t  d a ta  were  
c o l l e c t e d  f o r  the academic y e a r s  from 1971-72  to 1980-81. Such a 
l o n g i t u d in a l  p e r s p e c t i v e  p r o v i d e d  an o p p o r t u n i t y  to view what  
approximately seven generations of  undergraduate students had taken in 
f iv e  subject areas along s id e  of the  s ix  kinds of  changes in  each 
program's curriculum. The case analysis included not only a review of 
cu r r ic u lu m  and en ro l lm e n t  reco rd s  1n each su b jec t  a r e a ,  but also 
interviews with  academics who p a r t i c i p a t e d  in making the curriculum  
changes reviewed, In th is  way, the research sought to d isco v er  from 
t h e  p e o p l e  I n v o l v e d  I n  m a k i n g  th e  c h a n g e s ,  w h a t  k in d s  o f  
considerations had Informed t h e i r  decisions.
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The research also attempted to extend the work o f  Curt is  L. Manns 
and James G. March.  In a study of c u r r i c u lu m  change a t  Stanford,  
which was published In 1978, Manns and March concluded tha t  c u r r i c u l a  
do change In response to f inancia l  advers i ty .  In add i t ion ,  Manns and 
March suggested that  in other  American i n s t i t u t io n s  curr iculum changes 
might look d i f f e r e n t  from those a t  S t a n f o r d ,  s ince  funding t ie s  to  
student enrollments w i l l  vary from one i n s t i t u t i o n  to the n e x t .  For  
example,  c u r r i c u lu m  change might look d i f f e r e n t  a t  a d i s t i n c t i v e  
public un ivers i ty  from change a t  p r e s t i g i o u s ,  p r iva te  Stanford: the
ways and means of acquiring funds from v a r io u s  sources might  d i f f e r  
from one i n s t i t u t i o n  to another.  In genera l ,  from prest ig ious  p r iva te  
to p u b l ic  i n s t i t u t i o n s ,  in  p a r t i c u l a r .  Focusing on p a r t  of the  
theoret ica l  perspective advanced by Manns and March (as i t  r e l a t e s  to  
e a r l i e r  work by March and Simon}, this study sought to examine whether 
f a c u l t y  in  a d i s t i n c t i v e  public un ivers i ty  viewed students'  pursuits  
as an i n f l u e n c e  on d e c i s i o n s  to make r o u t i n e  ch a n g e s  in  the  
curr icu l  um.
This research s e l e c t i v e l y  focuses on the  p o r t io n  o f  Manns and 
March's th eo re t ic a l  perspective that  deals with student enrollments as 
a fac tor  in in s t i t u t io n a l  adaptation responses. This d e l im i ta t io n  has 
the e f f e c t  o f  t r a i n i n g  the research perspect ive on in te rn a l  academic 
o r g a n i z a t i o n . In keeping w ith  Manns and March, t h e n ,  t h is  study  
proposes tha t  e n ro l lm e n ts  represen t  an im p o r ta n t  c o n s i d e r a t i o n  in  
i n t e r n a l  c u r r i c u l u m  d ec is ion -m ak ing  b y  f a c u l t y  in  c o l le g e s  and 
u n iv e rs i t ie s .  Student enrollments c o n s t i t u t e  one s i g n i f i c a n t  form of  
currency which facu l ty ,  deans, and department chairs must consider and
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use as they negotiate the business of  academe. As such, the Influence  
of student enrollment trends on one kind of adaptive response--routine  
curriculum changes— exis ts  as an important research focus.
A f te r  reviewing curr icu lum  v a r i a b l e s  s i m i l a r  to  those used by 
Manns and March, the I n v e s t i g a t o r  next asked those who had made the 
changes how the changes had come about. Asking people about the kinds 
of things that  Informed t h e i r  d e c is io n s  represents an examination of 
information feedback. Old the  I n fo r m a t io n  prov ided  by students  as 
they took courses and pursued majors Influence the changes tha t  the 
facu l ty  made? To answer t h is  question, the research sought to examine 
an Information feedback process to discover  whether what students took 
influenced change In an undergraduate curriculum*
Pi s cussi o n . As o r g a n i z a t i o n a l  p a r t i c i p a n t s ,  do students  
I n f lu e n c e  c u r r ic u lu m  change? Why or  why not? The i n f o r m a t i o n  
provided by students as they regu lar ly  take general courses and pursue 
s p e c i a l i z e d  majors ,  comprises a s i g n i f i c a n t  p o r t io n  of that which 
describes an I n s t i t u t i o n ,  in g e n e r a l ,  and a changing curriculum, in 
p a r t i c u la r .  The ways In which people receive and use th is  information  
can also a f f e c t  the descr ip t ion  of a curriculum. In th is  way, student 
p a r t ic ip a t io n  may in f luence change I f  facu l ty  attend to the t rends In 
p a r t i c i p a t i o n , For Instance,  a f te r  watching many math majors over a 
period of  years take more and more computer science courses, a facul ty  
may decide to o f fe r  a computer science major where non existed before.
Each e ra 's  students have c o n t r i b u t e d  to the descr ip t ion  of  the 
i n s t i t u t i o n s  they a t t e n d e d .  Some s t u d e n t s  o f  th e  1 9 6 0 ' s ,  f o r  
I n s t a n c e ,  have been depicted as questioning the relevance of college
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cu r r ic u la  as well  as the ra ison d'etre of higher education In American 
society and, in  doing so, Influencing some of that decade's curriculum 
changes. Even as student  a c t iv is m  or student  i n i t i a t e d  reform drew 
a t te n t io n  in the s ix t ie s  to extreme aspects of change, so could these 
same a c t io n s  [even f f  the ac t iv ism  was not pervasive!  suggest the 
pervasiveness of  students'  in f lu en c e  as organizational part ic ipants*  
Student influence could, moreover, appear as a persistent Influence i f  
one assumed th a t  students' a c t i v is t  part ic ipation did not occur as a
A
re s u l t  of an Isolated incident.
In t h is  v iew, a c t iv is m  would e x is t  on a continuum of  student 
a c t i v i t i e s .  At one end, student pa r t ic ip a t io n  may be v is ib ly  act ive,  
as cer ta in  student a c t iv is ts  of the sixties have been c h a r a c t e r i z e d . 
At the other end, student part ic ipation may be less v is ib ly  act ive, as 
when students  are less vocal In t h e i r  pursuit  of  higher education* 
I n t e r e s t i n g l y ,  In r e s e a r c h  t h a t  looked f o r  p e r s i s t e n t  student  
Influences as formal organizational partic ipants, some In v e s t ig a to r s  
concluded tha t  the Impact of student activism on e i ther  the university  
or  the s tuden t  community could best be described as " m i x e d . W h e r e  
students had gained representation on university committees, sometimes 
they were a c t iv e ly  involved and resu l ts  were apparent; sometimes they 
were not; and sometimes they did not have the t ime,  experience,  or 
knowledge f e l t  necessary to a f fe c t  substantive decisions.
O t h e r  r e s e a r c h  a l s o  found mixed r e s u l t s  from s tu d e n t  
p a r t ic ip a t io n .  In a study that  looked at formal university  governance 
mechanisms, David D i l l  concluded from four case studies that  d irect  
s tuden t  p a r t i c i p a t i o n  in making academic dec isions [ e . g . ,  those
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requ ired  to make regular  curriculum changes) was marked by a lack of 
sustained student representat ion  and a f a i l u r e  to exert  Influence in 
c oilmens urate proportion to the numbers of  s tudents  In vo lved  In  the  
e d u c a t i o n a l  e n t e r p r i s e . ^  Bu t ,  in an a t te m p t  to look at d i r e c t  
p a r t i d p a t i v e  In f lu e n c e s  on fo rm a l  o r g a n i z a t i o n  and governance  
mechanisms that underpin academic c ur r icu la ,  the inqu ir ies  over looked  
the more I n d i r e c t ,  y e t  h ig h ly  p a r t i c i p a t i v e  in f lu e n c e  present  as 
students enrol led in courses and pursued c e r t a i n  majors .  In other  
words, w h i le  much of the l i t e r a t u r e  on u n i v e r s i t y  o r g a n i z a t i o n  , 
governance, and c u r r i c u l a  sought to deal with those Ind iv idua ls  or 
groups who appeared to make dec is ions  e f f e c t i n g  change, a continuing  
pattern of  enrollment may have e s t a b l i s h e d  a foundat ion  t h a t  cou ld  
have in f luenced  decisions to make curriculum changes. For Instance,  
i f  enrollments remained low In a su b jec t  a r e a ,  did facul ty  decide to 
change parts of the curriculum to draw students back? Or i f  a subject  
area was constantly heavily oversubscribed, did facu l ty  decide to make 
entry Into that  area more d i f f i c u l t ?
Do the curr icu la  of academic I n s t i t u t io n s  change in  response to 
student  enrollment trends? In one approach to address th is  question,  
the courses and majors u n d e r ta k e n  by s tu d e n ts  may be viewed as 
re f lec t in g  certa in  needs of the l a r g e r  s o c i e t y .  For example,  I f  a 
la rge  proportion of  students pursued engineering as a major,  I t  could 
re f le c t  a larger ,  stated social  need for more engineers during an e ra .  
Or I f  more students were studying to be teachers, that  could represent  
the stated need o f  the l a r g e r  s o c ie ty  f o r  more te a c h e rs .  So also  
could students pursuing various other majors mirror  the stated need of
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the l a r g e r  s o c ie t y  f o r  an educated c i t i z e n r y .  In  any o f  th e s e  
examples , moreover ,  students may be viewed as representat lves of the 
s o c ie t y  in  which t h e y  f u n c t i o n .  One c a n ,  In t u r n ,  argue t h a t  
I n s t i t u t io n s  need to remain responsive to the societ ies they serve in 
order for  both to b e n e f i t  from the exchange. Students come to college  
f o r  many reasons, however: some attend col lege to acquire s k i l l s  for
p a r t i c u l a r  p r o fe s s io n s ;  some to  l e a r n  more about c e r t a i n  sub jec t  
areas; some to be w ith  th e i r  f r iends;  some without d i s c r e t e  reasons.  
Students  needs, in  th is  context ,  are many and may or may not r e f le c t  
l a rger  social  needs. Being respons ive  to student needs also can look 
qui te  d i f f e r e n t  in  in te n t  from ad a p t in g  to  the needs o f  the socia l  
environs.
At one end of  a continuum, adapting to the environment could take 
the form o f  at tending pr im ar i ly  to mainta ining student enrollments to 
keep an i n s t i t u t i o n  o p e r a t i n g  f w i t h  scant  a t t e n t i o n  pa id  to the 
e d u c a t io n a l  e x p e r i e n c e ) .  A t  th e  o t h e r  en d ,  a d a p t i n g  to  the  
environment could a lso take the form of i n s t i t u t in g  programs that  look 
pop u la r  or  des irable  due to labor market demands at a p a r t ic u la r  time 
1w ith  scant a t t e n t i o n  paid to th e  p rogram 's  long - te rm s  e f f e c t s ,  
requirements, or m e r i t s ) .  The i n t e n t  of  both kinds o f  a d a p t i v i t y  
d e r iv e s  from want ing  to maximize chances of  in s t i t u t io n a l  surv iva l .  
Responsiveness to s tuden t  need, in c o n t r a s t ,  t r e a t s  i n s t i t u t i o n a l  
survival  as a necessary c o n s t r a i n t ,  not  as an end.^ Having enough 
students  and l a b o r  market demands remain important considerat ions.  
But enabling students to meet the changing c l  rcumstances which they 
w i l l  encounter throughout l i f e  re ta ins  a central  posit ion in  th is  view
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of response to students need. Tin Is ,  in  t u r n ,  r e f l e c t s  the needs of  
the l a r g e r  society for a productive c i t i z e n ry  that  can change or grow 
in healthy ways when the need to do so a r i s e s .  I f  the  ins t i tu t ion  
meets such a l e g i t i m a t e  s o c ia l  need c o n s i s t e n t l y  and w e l l ,  the 
in s t i tu t io n  survives along side of the people whose needs i t  serves.
This study focuses on changes internal  to an In s t i tu t io n  and on 
students' p a r t i c l p a t i o n  in an i n s t i t u t i o n  as i t  may r e f l e c t  th e i r  
needs. More s p e c i f i c a l l y ,  t h is  study examined th is  quest ion:  I f
students '  pursuits do represent certain social Information do faculty  
attend to i t?  By examining a feedback process, this study sought to 
discover what kinds of  considerations had informed f a c u l t y  decisions  
to change a curriculum. In th is  manner, the study sought to discover 
whether faculty  perceived students' pursuits to be an Influence on and 
curriculum change decisions*
Defi n i t io n s and Assumpt i o n s .  To conduct this research, several
def in it ions and assumptions were necessary.  The f i r s t  assumption
a
involved a view of a college or university  as a complex organization.  
This research a lso t r e a ts  the  curr icu lum  as an integral  part of an 
academic in s t i t u t io n .  In t h is  ana lys is  of a college curriculum, the 
orientation is toward examining what students took dur ing a c e r t a in  
p e r io d ,  the in fo rm at ion  t h a t  academic professionals associated with 
what students were tak ing ,  and the adjustments these professionals 
made in the curriculum during that  time. Changes in course t i t l e s  and 
d e s c r ip t io n s ,  course numberlngs, course a d d i t io n ,  d e l e t i o n s ,  or  
m o d i f fc a t io n s ,  c r e d i t  requirements ,  area/sequence designation, or 
p r e r e q u i s i t e  d e s i g n a t i o n  were assumed t o  a d j u s t  or  change a
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currtculurn1 s descr ip t ion .  The terns, c o l le g e  and u n i v e r s i t y ,  r e f e r  
exc lus ive ly  to the four year undergraduate experience. S i m i l a r l y ,  the 
term, curriculum, means a formal guide for undergraduate education.
A c o l l e g e  curr iculum comes a l iv e  through the combined e f f o r t s  of 
the coirmunity of people involved in an I n s t i t u t io n a l  endeavor. People 
use such terms as c o u r s e s ,  d e p a r t m e n t s ,  g e n e r a l  e d u c a t i o n  
r e q u i r e m e n ts ,  c o n c e n t r a t io n  or s p e c i a l i z a t i o n  r e q u i r e m e n ts ,  and 
degrees to ta lk  about a curriculum and the form a curriculum takes.
Furthermore, these c u r r ic u la r  terms and arrangements--how courses 
a r e  num bered ,  named, d e s c r i b e d ,  in  what o r d e r  courses w i l l  be 
taken--can be complicated and embody many d i s c r e t e  kinds of rout ine  
unders tand ings ,^  For example a course o f fe r in g  ex is ts  as a concre te  
e n t i t y  tha t  has a beginning, an ending, and extends over time. Course 
numbering,  course t i t l e s ,  and course descr iptions help to describe a 
course. D1s t r ib u t io n  and spec ia l iza t ion  requirements are arrangements 
that  a f f e c t  how students  o rg a n iz e  a program of s tu d y ,  as are  any 
special  designations ( l i k e  p re - re q u is i te  n o ta t io n s  or o t h e r  sp e c ia l  
n o t a t i o n ) ,  A major  can be viewed as the arrangement of  a l l  courses 
undertaken by a student  In a s p e c i f i c  su b jec t  area during a cer ta in  
time. Subject majors, c o n c e n t ra t io n s ,  or s p e c i a l i z a t i o n  areas  are  
terms used 1nterchangeably here to re fe r  to the formally  noted area of 
s t u d y  in  which a s tu d e n t  rece ive s  a degree.  Another  im p o r ta n t  
considerat ion is the to ta l  number of  courses and major programs that  
comprise a curriculum at  a given time, for t h e i r  a v a i l a b i l i t y  in both 
the s h o r t  and the  long run Is not only the subject of  decisions made 
by department chairmen and deans, but also is the subject of decisions
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made by students.
The six c u r r i c u l a r  v a r i a b l e s  examined In t h is  study are those 
th in g s  r o u t in e ly  used to d e s c r ib e  edu cat ion a l  programs: c o u r s e
numbering; course t i t l e s  or descr ip t ions;  course addit ions,  de le t io ns ,  
o r  m o d i f i c a t i o n s ;  c r e d i t  req u i rem en ts  f o r  majors;  a rea /sequence  
designat ion;  and p r e r e q u i s i t e  d e s l g n a t f o n s . In  t u r n ,  change w i l l  
r e f e r  to a l t e r a t i o n s  In these  s ix  v a r i a b l e s  t h a t  may or may n o t  
Inc lude  change In the  e d u c a t io n a l  p o l ic y  o f  the I n s t i t u t i o n .  For  
example, a change in course c o n te n t  or  a change in course t i t l e  would 
both be t reated as changes, since from one time and place to a n o t h e r ,  
change in kinds of Information occurred. F i n a l l y ,  th is  study assumes 
th a t  many of the e lements  under c o n s ld e r a t i o n ~ - c o u r s e s , c r e d i t s ,  
degrees— represent some of the most durable forms in  American h ig h er  
ed u ca t io n .^
S tu d e n ts  t a k e  c o u r s e s  and pursue majors th a t  f a c u l t y  make 
ava i lab le  in the c u r r i c u l u m .  The data  regard ing  courses and majors 
undertaken by s tu d en ts  c o n ta in  in fo rm a t io n  about the e f f e c t s  o f  
i n t e r n a l  s tudent  e n r o l l m e n t  pa t te rns*  While students'  select ion of  
I n s t i tu t io n  represents another Im p o r ta n t  kind o f  Information that  can 
a f f e c t  an i n s t i t u t i o n ,  th is  was not discussed in de ta i l  In t h i s  study  
bec ause  of th e  d i f f e r e n t  e x t e r n a l  v a r i a b l e s  Involved in  such a 
c o n s id e r a t i o n . For  I n s t a n c e ,  s tuden ts  could decide to a t te n d  an 
i n s t i t u t io n  based on such things as proximity to t h e i r  home of  record,  
or on costs of  t u i t i o n  and fees ,  or  on t o t a l  I n s t i t u t i o n a l  emphasis 
( e . g . ,  is  the co l lege  an a g r ic u l tu r a l  school, a l ib e ra l  ar ts  co l leg e ,  
or a technological I n s t i t u t e ? ) .  These kinds of  things w i l l  vary from
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one i n s t i t u t i o n  to the next and w i l l  mean d i f f e r e n t  t h i n g s  to  
d i f f e r e n t  s tu d e n ts .  These th in g s  could  a lso appear as factors of  
external competition between I n s t i t u t i o n s *  In c o n tras t ,  th is  study 
examined a t t r ib u te s  of  inte rnal  u n iv e r s i ty  o r g a n i z a t i o n  to  d iscover  
whether  f a c u l t y  perce ived  s tudentss  p u r s u i t s  to  be an in f l u e n t i a l  
consideration when making changes 1n a p a r t i c u l a r  curriculum* Thus, 
the focus of th is  studfed remained In te rnal  ra ther  than e x te r n a l .
F i n a l l y ,  s ince t h is  study exp lores  whether  the I n f o r m a t i o n
prov ided  by s tudents  In f lu en c ed  p r o fe s s io n a ls  as they made regular
a d j u s t m e n t s  In  a r e l a t i v e l y  s t a b l e  c u r r i c u l u m ,  t h e  p r i m a r y
c o n s f d e r a t i o n  1$ th e  i n f o r m a t i o n  f e e d b a c k  p r o c e s s e s  among
12organizational  p a r t ic ipa n ts .  Incoming in format ion,  in t h is  context,
r e f e r s  to  k inds of  knowledge t h a t  people h ave , f rom  s p e c i f ic  items
about e i t h e r  student  demand or the  c u r r ic u lu m  ( e . g . ,  t w e n t y - f i v e
students ere enro l led  in Biology 101 or s i x  hundred s tu d e n ts  are in
in t r o d u c t o r y  E n g l is h )  to general accounts of  trends re la te d  to these
two things ( e . g . ,  a great many students  are taking business courses),
Since p a r t ic ip a t in g  groups In colleges and u n iv e r s i t ie s  are constantly
in te ra c t in g ,  remaining generally informed about what o r g a n i z a t i o n a l
p a r t i c i p a n t s  are doing Is assumed to be essent ia l  to ge t t ing  the work
done .  R e c e i v i n g  such i n f o r m a t i o n  Is  known as f e e d b a c k  and
In s t i tu t io n a l  par t ic ipants  vary in  the ways they measure, i n t e r p r e t ,
13and use the messages th a t  a f f e c t  aspects o f  what they  do* For 
example, upon hear ing  t h a t  more and more s tudents  are e l e c t i n g  to 
pursue a business major,  one academic department might decide to o f fe r  
courses th a t  r e l a t e  more d i r e c t l y  to business concerns-  Another
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academfc department might decide to do the reverse, stressing in th e i r  
c o u r s e  o f f e r i n g s  th e  d i f f e r e n c e s  between business concerns and 
t r a d i t i o n a l  d i s c i p l i n a r y  concerns. Vet another department, as $ 
resu l t  of  the same knowledge about Increas ing  numbers of business 
m ajors*  may change nothing In the ir  curriculum. Each department may 
be viewed as having a t tended  to the in fo rm at ion  d i f f e r e n t l y .  The 
primary concern of th is  study, then, Is an examination of a feedback 
process to d isco v er  whether  f a c u l ty  attended to what students took 
when deciding to change an undergraduate curriculum.
Organi z a t i o n of  the  S t u d y .  C h a p te r  I I  w i l l  de l inea te  the 
o r g a n i z a t i o n a l  l i t e r a t u r e  on change th a t  guided t h i s  s tu d y .  A 
d iscuss ion  of organizational  responsiveness to changing environmental 
v a r i a b l e s  f o l l o w s ,  w i th  s p e c i f i c  re fe rence  to responsiveness and 
Information feedback in  a c o l le g e  or u n i v e r s i t y .  Re la ted ly ,  what 
s t u d e n t s  were  d o ing  dur ing the decade of the seventies w i l l  he 
discussed to i l lum ina te  general trends in student enrollments as well 
as how trends in student p a r t ic ipa t ion  were viewed In the l i t e r a t u r e .  
Tn C h a p t e r  I I I ,  the  d e s ig n  and m ethodology are presented and 
l i m i t a t i o n s  o f  the s tu d y  o u t l i n e d .  C h ap te r  IV describes the  
population and sample and covers the f indings of the study. Chapter V 
Includes the conclusions of the research and suggestions for fu r th e r  
study.
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Chapter Two 
Theoret ical  Framework
Changing the c u r r i c u lu m  Is  one way t h a t  members of a co llege  
coirmunlty can respond to v a r i a t io n s  in  the environment.  I f  students,  
for Instance, subscribed more heavi ly  f o r  a p e r io d  o f  t ime to bas ic  
science courses than to courses in the ar ts  and humanities, members of  
the v a r i o u s  d e p a r tm e n ts  might respond by changing pa r ts  o f  the  
c u r r i c u l u m .  Do members o f  a c a d e m i c  d e p a r t m e n t s  re s p o n d  to  
f luctuations In student enrollment pat terns? What Is  the influence of  
trends in students1 academic pursuits  on the concomitant  ad justments  
that departments make In t h e i r  curr icu la?  By examining the l i t e r a t u r e  
on adaptive organizat ions,  one may begin to address th is  question. In 
the  rese arch  on o r g a n i z a t i o n s ,  a c o l l e g e  or u n i v e r s i t y  a lso  can 
represent one kind of adaptive o rg an iza t io n ,  shaped by elements common 
to o ther  com plex  o r g a n i z a t i o n s . ^  In  t h i s  v i e w ,  c o l l e g e s  and 
univers i t ies  may respond to environmental change i n  ways s i m i l a r  to 
business f irms or public bureaucracies.
In  th e  h i g h e r  e d u c a t i o n  l i t e r a t u r e ,  d e c re a s in g  numbers of  
t r a d i t i o n a l  s tu d e n ts ,  d w in d l in g  r e s o u r c e s ,  In c r e a s i n g  c o s ts ,  and 
s p i r a l l n g  I n f l a t i o n  w ere  c i t e d  as I m p o r t a n t  e n v i r o n m e n t a l
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cons idera t ions  for  an American co l lege  during the sevent ies .  At the 
same time, student in te re s ts  s h i f t e d  as they pursued courses of study 
In p r e p a r a t i o n  f o r  m e e t in g  many o f  t h e s e  same e n v i r o n m e n t a l  
considerations as working adults .  Preparing,  for  example, for  careers  
in e i t h e r  m e d ic in e ,  business, law, or  industry ,  American students of
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the seventies tended to concentra te  t h e f r  undergraduate e f fo r ts  more
in professional and vocational areas, less In the social sciences, and
s t i l l  less In the a r ts  and hum an it ies ,^  That p a t t e r n ,  of course,
v a r i e d  from one I n s t i t u t i o n  to another depending on any specia l
c h a r a c te r is t ic s  or emphases o f  an I n s t i t u t i o n .  Nevertheless,  the
prevail ing national trend in students' academic pursuits t i l t e d  toward
potent ia l  professional or vocational areas.
The a d m i n i s t r a t i v e  problems o f  d e a l i n g  w i t h  d e c r e a s i n g
t r a d i t i o n a l  student numbers, Increasing costs, and in f la t io n  received
considerable at tention 1n the l i t e r a t u r e  during this per iod,*  At the
same time, others addressed the d i f f i c u l t i e s  of convincing people to
change a c u r r ic u lu m ,  even when the content  of the times— economic,
p o l i t i c a l ,  or social  — suggested the need for  bet ter  coordination and 
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planned change. The curriculum seemed to be more the prerogat ive  of
i n d i v i d u a l  f a c u l t y  members or c o l l e c t i v e  fa c u l ty  groups than a
responsib i l i ty  assumed and thus managed by admlnfstrators . 5 In accord
with this idea, Manns and March f u r th e r  noted th a t  i t  was not clear
t h a t  f a c u l ty  would respond to adverse env ironmenta l  changes by
changing curr icula:
I t  is not clear  that faculty  , . . can, or w i l l ,  respond to 
, , . adversi ty .  The ways students move through college and 
rece ive  degrees,  the n a t u r e  of t h e i r  I n s t r u c t i o n ,  the  
options they have, the credits  they accrue, the grades they  
r e c e i v e ,  the  a c c e s s i b i l i t y  of f a c u l ty  and courses are  
central., to the universi ty and seem resistant  to coordinated 
change,
A Broad Perspect ive  of Organizational Response Behavior; Bounded 
R a t i o n a l i t y .  To exp la in  of such behaviors ,  some o r g a n i z a t i o n a l
th e o r is ts  approached the ways in which colleges and the people in them 
a c t  by f i r s t  assuming t h a t  p e o p le  have some l i m i t a t i o n s  o f  
comprehension when they t ry  to make meaning of events in the i r  world .  
This research p e r s p e c t iv e  suggests t h a t  human kno w ledge  i s  not  
p e r f e c t .  Despite an abundance of information,  people rare ly  have a l l  
the Information they d es i re  to make a d e c is i o n .  A t  the same t ime,  
people can only s e le c t iv e ly  attend to the Information they do have, so 
great  is  the amount of read i ly  a v a i l a b le  i n f o r m a t i o n , Tn th is  view  
a r t i c u la t e d  as ear ly  as 1958 by March and Simon, people make decisions 
w ith  bounded r a t i o n a l i t y ,  Hounded r a t i o n a l i t y  occurs as a resu l t  of  
people having to make decisions with Incomplete informat ion as well as
D
l im i te d  time and c a p a b i 11t l e s  f o r  process ing  In fo rm at ion .  More to 
the point  of this study, as faculty  make curr iculum change dec is ions  
they do so with Incomplete Information as well as personal l im i ta t ions  
in  d e a l i n g  with the i n fo rm a t io n .  The bas ic  premises used In th is  
research vein represent well-known th e o r e t ic a l  ideas.  These premises 
are  embodied in March and Simon's c o n c e p t u a l  use o f  the te rm s  
" o r g a n i z a t i o n a l  s e a r c h , 1 " o r g a n i z a t i o n a l  s l a c k , "  "bounded  
r a t i o n a l i t y , "  and "aspira t ion  level goals ."
Simply stated, o r g a n iz a t io n a l  p a r t i c i p a n t s  a re  assumed to hold 
various aspirat ion level goals as they make decisions, which they also  
use to evaluate performance. {For instance,  a c o l l e g e  community may 
have such goals as having a c e r t a i n  percentage o f  Ph. D ,Hs on the 
f a c u l t y  or  having a c e r t a i n  percentage  of e n t e r i n g  students w i th  
combined SAT scores of 1200. Or they may have goals  o f  r e a l i z i n g  a 
c e r t a i n  leve l  of funded research from private foundations) .  Members
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of the organization w i l l  search f o r  new opt ions and new information,
when goal achievement does not occur.  Organizat ional  search goes on
u n t i l  a l t e r n a t i v e s  s u r f a c e  t h a t  s a t i s f y  recogn ized  g o a ls .  In
addit ion ,  old a l te rn a t iv e s  serve as l i k e l y  places for  seeking out new
a l te rn a t ives .  People w i l l  tend to look f i r s t  among f a m i l i a r  sources
when seeking new a l t e r n a t i v e s ,  s ince  t h e i r  t ime f o r  searching and
c a p a b i l i t i e s  for  p rocessing  the many and v a r ie d  kinds of  ex is t ing
Information are l im i te d .  Such l im i te d  r a t i o n a l i t y  theories b a s i c a l l y
descr ibe  the ways people a l locate t h e i r  a t te n t io n .  Moreover, people
seen rout ine ly  to attend to some t h in g s  and not to others as a matter
of course. In contrast,  periods of  o r g a n i z a t i o n a l  s lack  re p r e s e n t
times when people are  achieving asp ira t ion  level goals.  Slack times
are good times. People reduce or r e l a x  t h e i r  search for  new options
while organizational slack 1s accumulating and asp ira t ions are r is in g .
Hut, should performance f a l l  below a s p i r a t i o n  l e v e l s ,  people  w i l l
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begin to search again, slack w i l l  decrease, aspirat ions w i l l  wane.
F lu c tu a t io n s  In a s p i r a t i o n  l e v e l s ,  o rgan iza t iona l  search, and 
slack tend  to keep performance and goal l e v e l s  reasonably  c lose  
t o g e th e r .  In  t u r n ,  r e l a t i v e l y  l a r g e  v a r i a t i o n s  in  e x t e r n a l  
environment t ranslate  In to  r e l a t i v e l y  small var ia t ions  In what people 
perceive as successful. One can expect  reduced c o n f l i c t  among people 
In the various parts of  an organization when slack e x i s t s :  i n t e r n a l
c o m p e t i t i o n  wanes as e x t e r n a l  r e s o u r c e s ,  o p p o r t u n i t i e s ,  and 
a s p i r a t io n s  r i s e .  C o nverse ly ,  i n t e r n a l  co m p e t i t io n  in crease s  as 
resources, slack, and aspl rations d e c re a s e .^
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J u s t  as people  in  a d a p t iv e  o r g a n iz a t i o n s  seem to respond to  
env ironm enta l  change in c e r t a i n  ways, so also might people adjust a 
c u r r ic u lu m  1n response to env ironmenta l  v a r i a t i o n s .  Regarding a 
col lege  curr iculum, the theory suggests that  in times of  plenty (when 
such goa ls  as s u f f i c i e n t  q u a l i f i e d  s tudents ,  s u f f ic ie n t  resources, 
s u f f i c i e n t  q u a l i f i e d  c o l le a g u e s ,  s u f f i c i e n t  t ime f o r  teaching and 
research and the l i k e  are being met),  organizational  participants w i l l  
be more relaxed about seeking a l te rn a t iv e s  to present condit ions*  In 
such t im e s ,  academics w i l l  be less l i k e l y  to change curr icula while 
condit ions are good and a s p i r a t io n s  co n t in u e  to r is e .  In contrast,  
should these same people begin not to r e a l i z e  cer ta in  goals ( e .g . ,  the 
number o f  q u a l i f i e d  students f a l l s  o f f ,  resources dry up, a t t r a c t i n g  
q u a l i f i e d  c o l le a g u e s  becomes d i f f i c u l t ) ,  then they w i l l  search for  
a l te r n a t i v e s  to these  c o n d i t io n s .  The theory  suggests that during 
such t imes, academics are more l i k e l y  to change curr icu la  as a part of  
t h e i r  search for  new options*
f u r t h e r ,  i n t e r n a l  co m p e t i t io n  between departments (as they  
m a in ta in  t h e i r  r e s p e c t iv e  c u r r i c u l a )  w i l l  not be as evident during 
good times and cur r icu lum  change w i l l  occur le s s .  Gut, competition 
between departments w i l l  v is ib ly  Increase as c o n d i t io n s  worsen. In 
t u r n ,  departments  are  l i k e l y  to a d j u s t  t h e i r  c u r r i c u l a  to remain 
f l e x i b l e  and competi t ive.
In support  of  t h is  I d e a ,  two s t u d i e s  have shown that  when 
confront ing adverse condit ions, people In organizat ions do search fo r  
a l t e r n a t i v e s , ^  Tn one of these studies,  Curt is  L, Manns and James G. 
March found t h a t  members of academic departments changed curr icula
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under c o n d i t io n s  o f  a d v e r s i ty ,  bu t  that  departments with  stronger 
reputations showed less of  a response than did those with weaker ones. 
Even so, Manns and March could not e x c lu s iv e ly  assoc ia te  curr icu lum  
change w i t h  the problem-oriented search I m p l ic i t  In the basic theory.  
Several o ther  I n t e r p r e t a t l  o n s - -o r g a n 1  z a t i o n a !  com plex i t ies  or 
complications 1n human events--could have contributed to the witnessed 
c u r r ic u la r  changes.
These a l t e r n a t i v e  i n t e r p r e t a t I o n s  f a l l  I n t o  four c a t e g o r ie s .  
F i r s t ,  so lu t io n s  may have dr iven  the search process r a t h e r  than 
problems; that  Is ,  decision makers may have had a solution that  they 
wanted to attach to an issue rather than the reverse. For example, a 
f a c u l t y  may have wanted to add an Innovat ive  academic program and 
could not do so without  having a problem, which needed solving, as a 
r a t i o n a l e  for  the in n o v a t io n .  So, the f a c u l t y  may have found a 
problem to  attach to t h e i r  innovative solution. Second, a phenomenon 
known as r isk sa t is f ic in g  may have influenced change ( e .g . ,  a faculty  
could have made decisions to maximize chances of  reaching a s p i r a t io n  
levels ra ther  than to maximize chances of receiving expected rewards}. 
T h i rd ,  even though people may tend to avoid taking risks during good 
(s lack)  t im es ,  hav ing a d e c e n t r a l i z e d  o r g a n iz a t io n  Increases the 
signif icance of the slack search th a t  does occur.  In c o l l e g e s ,  the 
pro fess io n a l  preferences of experts In the various subject f ie ld s  and 
the meanderings of lo o s e ly  c o n t r o l l e d  departments during good times 
may have increased the level of r isk taken. For example, cu rr icu lum  
changes, which occurred as a resu l t  of thoughtful experimentation In 
good times, may prove to be more s ign i f ican t  than those resul t ing  from
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a search f o r  a l t e r n a t i v e s  to u n d e s i r a b l e  c o n d i t io n s .  F o u r t h ,  a
shallow reserve of Ideas may be l e f t  a f t e r  long periods o f  advers 1 ty .
In other words, having t r i e d  several options during an adverse period,
i t  may be i n c r e a s i n g l y  d i f f i c u l t  to  f i n d  v i a b l e  a l t e r n a t i v e s  that
people have the t im e ,  r e s o u r c e s ,  or  energy  to  imp lem ent.  Such
d e p l e t i o n s  can l e a v e  an o r g a n i z a t i o n  and i t s  p a r t i c i p a n t s  
12vulnerable.
Ambi guf ty _1_n ,Aca dem 1 c O r g a n i z a t i o n s ;  Some V^$lbLe J< e sgon s e 
Behaviors .  In l i g h t  of  such considerations, the ways in which members 
of an academic o r g a n i z a t i o n  b eh ave  fn  r e l a t i o n  t o  a changing  
environment becomes more d i f f i c u l t  to  s o r t  out accord ing  to  a broad  
behav iora l  view. For example, a changing external environment ( e .g .  
i n f l a t i o n ,  fuel g lu ts  or sh o r ta g e s ,  s h i f t i n g  demographics) can seem 
d i f fe r e n t  and somewhat spearated from a changing in te rna l  environment  
( e . g . ,  Increased c e n t r a l i z a t i o n .  Increased d is c ip l in a r y  focus, more 
prescr ibed  c u r r i c u l a *  in c r e a s e d  c o m p e t i t i o n  f o r  resou rces  among 
departments) In a given per iod a t  a g iven  i n s t i t u t i o n .  J u s t  which 
parts  of the env ironment,  e x t e r n a l  or i n t e r n a l ,  tha t  a facu l ty  may 
have considered when making d e c is io n s  is  not Immediately c l e a r .  To 
address t h i s  d i f f i c u l t y ,  M ic h a e l  D, Cohen and James G. March  
emphasized these organ izat ional  compl icat ions— complex and ambiguous 
though they  seemed. 13 Cohen and March suggested t h a t  a l though  
colleges and un ive rs i t ies  show strong ev idence  of  the coherence and 
c o o rd in a t io n  t h a t  c l a s s i c  t re a tm e n ts  of  organizations dep ic t ,  they 
also e x h ib i t  strong evidence of  the r e v e rs e ;  unclear,  changing, and 
con f l ic t in g  goals appear to e x i s t .  Behaviors fn one par t  of  a college
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may seem only loosely connected to those in another  p a r t .  The l i n k s  
between so lu t io n s  and problems seem equally loose or even spurious.  
The t e c h n o lo g y  o f  academic I n s t i t u t i o n s  a l s o  l a c k s  c l a r i t y ,  
consistency,  and d i re c t io n .  Operating by t r i a l  and e r ro r  p rocedures ,  
p o l i c i e s  sometimes are  implemented, sometimes not .  Members amble in 
and out of decision arenas, each contr ibut ing  personal time and e f f o r t  
var ious ly .  Cohen, March, and Olsen f u r t h e r  described the academy as 
f u n c t io n in g  more T ik e  an organ ized  a n a r c h y , ^  The r e s u l t s  o f  
academics' behavior were not r e a d i l y  a n t i c i p a t e d  before hand. In 
contras t ,  those same re s u l ts  became obvious and reassuring a f t e r  the 
f a c t .
When changing a curriculum, members of  an organized anarchy would 
not always behave in a predictable or  rat ional  manner. For in s t a n c e ,  
c u r r ic u lu m  change r a t i o n a l e s  or  s o l u t io n s  may be vag ue ly  s t a t e d ,  
l o o s e l y  con nec ted  to  a c tu a l  d e p a r t m e n t a l  p r o b l e m s ,  o r  even  
Inconsis tent  with e s t a b l i s h e d  e d u c a t io n a l  p o l i c y .  The number and 
I n t e r e s t s  o f  those who p a r t i c i p a t e  In making c u r r i c u l a r  changes may 
also vary over t ime. When decisions to change are made, the d i re c t io n  
of c u r r i c u l a r  change may be c learer  a f t e r  the change has been In place  
than I t  was at  the t im e  of the change.  When changes do u l t im a te ly  
re s u l t  in desirable d i rec t ions ,  the r a t i o n a l e s  g iven  f o r  the  change 
may n o rm a t iv e ly  reassure  the d e c is io n  makers and re in fo rce  them in 
t h e i r  resolve to pursue a certa in  course.
In l a t e r  work, March suggests t h a t  "processes o f  r a t i o n a l i t y  
might combine with propert ies  of human beings to produce d e c is io n s  
t h a t  a re  le s s  s e n s i b l e  than th e  u n s y s t e m a t i z e d  a c t i o n s  o f  an
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i n t e l l i g e n t  person,  or  a t  l e a s t  t h a t  the  way fn which we might use 
ra t iona l  procedures I n t e l l i g e n t l y  1s not ev ident.  [Furthermore] ■ .
. o u r  ideas  » . . m ight  be Improved by g r e a t e r  a t t e n t i o n  to  our 
descript ions of choice h e h a v i o r . " ^  While a r a t i o n a l l y  organised and 
operated col lege may e x i s t  as a des ire ,  the ways that  p a r t i c i p a n t s  in 
academe r e g u l a r l y  behave may serve to temper what actual ly  happens. 
Hence, other complications of o r g a n iz a t lo n a l  a c t i v i t i e s  and behaviors 
may reside in the asp ira t ion  leve ls  of p a r t i c i p a n t s  (both sho r t -and  
long-term) ,  degree of  goal c l a r i t y  ( e i t h e r  e x is t in g  or des ired ) ,  level  
of e x p e r im e n t a t io n  w i t h  d i f f e r e n t  values or b e l i e f s  (as a resu l t  of 
Ind iv idua l  preferences or of an i n s t i t u t io n a l  c l im a te ) ,  and the mix of 
i n t u i t i o n ,  learned behavior ,  and ca lcu la ted  r a t i o n a l i t y  present In one 
or many d e c is i o n s .  In  t u r n ,  th e  r e a s o n s  why academics change 
cu rr icu la  remain d i f f i c u l t  to sort out.
Channel ing Ambiguous Behav 1_ors_ i  H_ulj?s, Rou11 n e s T  r e d i t i o n s . 
What i s  the  order of th ings,  then, I f  a co llege does show evidence of 
th is  v a r y in g  mix o f  i n f l u e n c e s  as community  members a d j u s t  to 
environmental var ia t ions? More s p e c i f i c a l l y ,  what kinds of  th ings  
could in f luenc e  the ways in  which members of a col lege community w i l l  
attend to  In fo rm a t io n  or  events? C r i t i q u i n g  not ions  o f  organized 
anarchy as organizat ional  theory, Perrow a s s e r te d  t h a t  the r e l a t i v e  
lack o f  emphasis on th e  s t a b l e ,  r o u t i n e ,  or  channel ing  e f fe c ts  of 
rules on behavior is a d i f f i c u l t y  o f  t h i s  organizat ional  perspective.  
This lack of  emphasis encourages one to think t h a t  Cohen and March 's  
garbage can paradigm a p p l i e s  j u s t  to  unorthodox, loosely connected 
o r g a n i z a t i o n s . I n  c o n t r a s t ,  p a r t  of  the  s t a b i l i t y ,  ro u t in e ,  and
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channeled e f fe c ts  f o r  a c o l l e g e  may be found fn a h i g h l y  s a l i e n t ,  
a m b ig u o u s  unders tand ing  o f  the purposes and processes o f  h ig h e r  
e d u c a t i o n .  W h i l e  f a m i l i a r  f o r m s  e x i s t  I n  h i g h e r  
e d u c a t 1o n - - h i e r a r c h t e s , d i f f e r e n t i a t i o n ,  s t a n d a r d  o p e r a t i n g  
procedures — so a lso  does a highly sa l ient  ambiguity over the processes 
o f  d e c id i n g  what to do, how to do i t ,  and who w i l l  do the work o f  a 
col l e g e * ^
Indeed, the t r a d i t i o n a l  s t ructures  in h igher  e du ca t ion  may be 
c o n s c i o u s l y  and unconsciously  maintained In ways t h a t  encourage  
a m b i g u i t y ,  when a need for  being unclear serves e i th e r  an in d iv id u a l ,  
a department ,  or th e  i n s t i t u t i o n  w e l l .  Such t r a d i t i o n a l  things as 
c r e d i t s ,  degrees, courses, majors, and the l i k e  may also provide ready 
forms in s id e  of which am bigui ty  can e x i s t .  For example ,  a course  
t i t l e  and d e s c r i p t i o n  may s tay  the same, whi le  the substance of the 
course changes (due to changing texts,  new research, changing teaching 
emphases, and the  l i k e ) ,  Thus,  c e r t a i n  forms may s tay  the same in 
higher  education as the environment varies, whi le  what people do w i t h  
th e  forms may emerge from varying ambiguous processes. Furthermore,  
even as some of these  channe l ing  e f f e c t s  are  e x p l i c i t ,  some of the 
In f luences  on these channeling ef fects  are more i m p l i c i t l y  r e a l iz e d .
What then are  some of th e  I m p l i c i t  or e x p l i c i t  i n f l u e n c e s  on 
academe's  ambiguous decision processes? Using ambiguity as a s a l ie n t  
theme in h ig h e r  e d u c a t io n ,  Cohen and March proposed t h a t  changing 
enro l lm ent  markets are l inked to a changing environment. As such, one 
means of  adapting to a changing environment l i e s  in making c u r r i c u lu m
id
a d j u s t m e n t s  accord in g  to v a r ia t io n s  in enrollment markets. Thus,
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enrollment markets could  be said  to have ah In f luence  on c u r r i c u l u m
change decisions. Manns and March extended the same Idea:
The universi ty (and departments w i t h i n  1 t )  must m a in ta in  
demand f o r  en ro l lm ent  In order to secure resources to meet 
the demand. The mechanism sometimes opera tes  d i r e c t l y  
through student changes, sometimes in d i re c t ly  through taxes  
and le g is la t i v e  subsidies.
One way to r e a l i z e  such an adjustment is to change curr icu la  in 
response to  what students are doing.  I n t e r n a l l y ,  t h is  means tha t
competition for  resources through the enrollment market can encourage
?0curriculum competition among departments. '  This competition can take 
the  form of  departmental a t tempts  to  make t h e i r  c u r r ic u lu m  more 
a t t ra c t iv e ,  f l e x ib l e ,  or accessible to students.
Salanc 1k and P f e f f e r  n o t e d ,  ho w eve r ,  t h a t  such i n t e r n a l  
competition depends in large part on how vulnerable a department views 
I t s e l f  to be. Salancfk and P fe f fe r  suggested that  a department w i l l  
more l i k e l y  seek to have an a t t r a c t i v e  curriculum when times are bad 
and In te rnal  com pet i t ion  is keen. Bu t ,  Sa lancik  and P f e f f e r  also  
observed t h a t  those departments which were able  to use a s t r o n g  
repu ta t io n  to secure e i t h e r  e x t e r n a l  funding, student in te r e s t ,  or 
administrative support would be less dependent on having an a t t r a c t i v e
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curriculum as a means of competing f o r  scarce resources. In turn ,  
reputation could serve as a point of  ambiguity since i t  represents  an 
i n s t i t u t i o n a l  c h a ra c te r is t ic  that is more i m p l i c i t l y  than e x p l i c i t l y  
defined . 22
Moreover, i f  a good reputation Is  an indicator  of success for  an 
ins t i tu t ion  or departments w i th in  an I n s t i t u t i o n ,  then some in  an 
aca dem ic  c o m m u n i ty  m i g h t  n o t  be i n c l i n e d  to  r i s k  u n t r i e d
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23innovations.  Indeed, r e l i a b i l i t y  and p r e d i c t a b i l i t y  may form part  
of the foundation of  a department's or an i n s t i t u t i o n ' s  r e p u t a t i o n .  
Perhaps tha t  is one reason why changing d is t in c t i v e  programs has been 
compared to  moving a g raveyard :  both are d i f f i c u l t  undertakings.
Rad ica l  change in the bas ic  form o f  d i s t i n c t i v e  programs occurs 
sparingly ,  i t  seems, as i n s t i t u t io n a l  p a r t ic ip a n ts  s e le c t i v e ly  a t te n d  
to various aspects w ith in  t h e i r  respect ive programs.
As noted e a r l i e r ,  Manns and March found evidence in  support of 
the idea that  departments  w i l l  change t h e i r  c u r r i c u l a  to make them 
more a t t r a c t i v e  when I n t e r n a l  c o m p e t i t io n  is kee n ,  w i t h  s t r o n g  
departments  changing less than weaker ones. But Manns and March also  
noted the subtlety  of the changes as w e l l  as the academic t ra d i t ions  
which may have been In vo lved  in the changes. W h i le  m e n t i o n i n g  
depar tm enta l  r e p u t a t i o n  as a considerat ion ,  Manns and March further  
suggested that  * ' [ t ] h e  c u r r i c u lu m  and the  var ious  p r a c t i c e s  tha t  i t  
sumnarites are a l s o  symbols o f  d i f f e r e n t  importance in d i f f e r e n t  
d e p a r t m e n t s ,  p r o t e c t e d  w i t h  v a r y i n g  d e g r e e s  o f  i n t e r n a l  
c o h e s iv e n e s s . " ^  For exam ple ,  a numbering system may have more 
symbolic  s i g n i f i c a n c e  to a department where course number is  an 
i n d i c a t i o n  of  course d i f f i c u l t y  than i t  would in a department where 
numbering is more a r b i t r a r y .
I f  r e p u ta t io n  or academic t r a d i t i o n  represen ts  one caveat  to 
Manns and March's perspective and f i n d in g s ,  and I f  the changes they 
fo u n d  were s u b t l e  and may re p r e s e n t  v a ry in g  l e v e l s  o f  symbolic  
s i g n i f i c a n c e ,  then  th e  f o l l o w i n g  c o u ld  be an a p p r o p r ia t e  next  
question: what o ther  kinds of things Inform academics’ d e c is io n s  to
3 6
change? While Manns and March suggest that other interpretat ions of 
th e i r  f ind ings  may e x i s t ,  they nev er the les s  concluded t h a t  i t  was 
possible to look at  the archival data they had col lected and analyzed  
and f in d  support for  th e i r  aforementioned perspective. In doing so, 
however, the reasons f o r  the changes th a t  might have been given by 
these people who had made the changes remained unheard. Aspects of  
i n t e r n a l  o r g a n iz a t io n a l  persp ec t ive  do not receive cloase scrutiny.  
In an o r g a n i z a t i o n  where r e p u t a t i o n ,  academic t r a d i t i o n ,  and 
symbolized meaning have been c i te d  as Influences the change process,  
i t  becomes a l l  the more im p o r tan t  to  know what kinds of things did 
Inform the academics' dec isions to make changes (however subt le ) ,  in 
order to describe more f u l l y  the organizational context of change. To 
extend Manns and March's work in such a manner requires an examination 
of an information feedback process to d iscover  what has In f luenced  
academics' decisions to change. Such an inquiry would at once address 
t h e s e  a ca d em ic s '  reasons fo r  change as w e l l  as the meanings or 
importance associated with the cur r icu lum  symbols to which Manns and 
March referred.  Examining such an in fo rm at ion  feedback process was 
the aim of this research.
By focusing on student enrollments, this research did not seek to 
examine Manns and March's f u l l  t h e o r e t i c a l  perspective. Manns and 
March's work Involved looking a t  economic adversi ty  as f t  re lates to 
enro l lm ent  markets as the m arke ts ,  in  t u r n ,  i n f l u e n c e  a d a p t i v e  
curr icu lum  change.  This study expands upon Manns and March's work 
through a se lect ive  focus on those portions of  th e i r  perspective which 
r e la te d  more to  In te rn a l  e v e n t s s t u d e n t  enro l lments  and rout ine
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curriculum changes. Such a refinement of  research focus a l lowed f o r  
c l o s e r  e x p lo ra t io n  of  a pa r t ic u la r  port ion of  the adapt ive phenomenon 
which had been proposed to  e x i s t .  W h i le  n o t  t e s t i n g  the f u l l  
Manns-March perspective (and thus explor ing the l inks between economic 
a d v e r s i t y ,  e n r o l lm e n t  markets ,  and a d a p t i v e  c h a n g e ) ,  th e  s tudy  
con cen tra ted  on ga in ing  g r e a te r  i n s i g h t  i n t o  p a r t i c u l a r  in te rn a l  
cha ra c te r ls t ie s  of that phenomenon. S p e c i f i c a l l y ,  th is  study focused 
on facu l ty  perceptions of what contributed to t h e i r  decisions to make 
c u r r ic u lu m  changes. F u r t h e r ,  th is  study sought to dlscover whether 
facu l ty  p e rc e iv e d  student  demand to have i n f lu e n c e d  t h e i r  routine  
curr iculum change decisions. Examining the percept ions  of  those who 
had made r o u t in e  c u r r ic u lu m  change d e c is io n s  expanded researched  
knowledge on two f r o n t s ;  1 ) knowledge of  where f a c u l t y  perceived 
t h e i r  a t ten t ion  to have been f e .g . ,  what reasons did fa c u l ty  g ive  fo r  
making the  p a r t i c u l a r  changes examined);  and 2 )  knowledge of  the 
meanings that  facu l ty  associated with p a r t i c u la r  changes they had made 
( e . g . ,  what kinds of d e f in i t io n s  and importance did fa c u l ty  a t t r ib u t e  
to the six curriculum changes examined).
Channel 1ng In fo rm a t io n :  Feedback Process.  In  exchanging
in fo r m a t io n  In a c o l le g e  or u n iv e r s i ty ,  the members of in s t i tu t io n s  
use th e i r  own lanyuage to descr ibe  the  v a r io u s  academic programs and 
the c u r r i c u l u m .  For e x a m p le ,  the  r e q u i r e d  c o u r s e s  which a l l  
undergraduates  must take may be c a l l e d  d is t r ib u t io n  courses in one 
col lege and general education requirements  In another.  Roth probably 
r e f e r  to the breadth component of  an undergraduate  c u r r i c u l u m .  The 
people  in each I n s t i t u t i o n  used a term to describe a l l  courses that
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f a l l  In to  the category of f u l f i l l i n g  breadth requirements. In tu rn ,
one can specula te  t h a t  the  term used c lo s e ly  a p p r o x i  mates what
academics think t h a t  c a teg o ry  o f  courses represents. One can also
speculate that  w i th  such b road ly  d e f in e d  c a t e g o r ie s  as these, that
discrete understandings of course re levance  to the c a teg o ry  and to
other courses In the  category w i l l  vary from one person to the next.
Such c a t e g o r ie s  p rov ide  u s e f u l ,  gen era l  channels f o r  c u r r i c u l a r
in f o r m a t i o n .  The ways t h a t  people  make meaning o f  i n f o r m a t i o n
p e r t i n e n t  to the o p e ra t io n s  of a formal currlculurn depends on such
coding c a t e g o r i e s — c a t e g o r i e s  t h a t  are  s e t  up f o r  a s s i m i l a t i n g
Information,  “The nature of the system imposes om iss ion ,  s e l e c t i o n ,
r e f i n e m e n t ,  e l a b o r a t i o n ,  d i s t o r t i o n  upon t h e  i n c o m i n g  
F *5contnunf c a t io n s . The c l a s s i f i c a t i o n  system of a curriculum sets up
a structure  that allows people to exchange Information rep re s e n t in g  a
r i c h  com p lex  o f  a c t u a l  meaning using fewer symbols than would
26otherwise  be necessary .  The cl  ass 1f 1ca t lo n  system may a ls o  be 
viewed as the fo rm s  o f  a c u r r i c u l u m  ( e . g . ,  t i t l e s ,  num bers ,  
descr ipt ions, courses notat ions,  degree requlrements).
The shared language in  a formal  curriculum makes connunlcation  
easier among fa c u l ty ,  s tu d e n ts ,  and admini s t r a t i  on due genera l ly  to  
broad conceptual ization of informat ion categories. In fo r m a t io n  t h a t  
does n o t  blend r e a d i l y  in  acknowledged conceptual arrangem ents ,  
however, w i l l  confront d i f f i c u l t i e s  of communication and problems o f  
f i t .  ‘ There are also areas o f  in fo r m a t io n  t h a t  by i n f e r e n c e  have 
program r e l e v a n c e .  Areas of I n f e r r e d  meanings r e p r e s e n t  areas  
in te rp re ted  variously by members o f  the academic community and can be
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areas of  ambiguity for those organiz ing or operating a curr iculum.
Inferr ing  fueaning from highly diverse kinds of ev idence remains
c e n t r a l  to c o l l e g e s  and u n i v e r s i t i e s .  The p h y s i c i s t  i n f e r s  from
calculat ions th a t  a s t a r  is s ix  m i l l i o n  y ea rs  o ld .  The philosopher
in fe rs  from P l a t o 's  works t h a t  people  may be d e s c r ib in g  t h e i r  own
shadows on a d im ly  l i t  cave wal l  ra ther  than any actual s igh t .  The
facu l ty  rny also in fe r  from the p h y s ic is t s  and the phi losopher ’ s work
that each approach represents  a v iew of  the  w o r ld ,  A f a c u l t y  may
f u r t h e r  i n f e r  whether  cer ta in  physics courses and philosophy courses
belong in the same curr iculum. The c u r r i c u lu m ,  th e re fo re ,  must also
somehow allow f o r  communication of  I n f e r e n c e  among members of  the
academic community as they organize themselves and as they represent
t h e i r  work, the  work of a s u b j e c t  a r e a *  or  the t ra n s m is s io n  o f
knowledge to students from one subject  area to another. Where people
do comnunlcate inference for use by organ izat ional  members ra th e r  than
hard evidence, "uncertainty absorption" takes place according to March 
28and Simon. For  example, u n c e r t a i n t y  absorption takes place when 
people In fe r  meaning from s t a t i s t i c s  tha t  resul ted  from a survey* l i k e  
a Gallup Poll ,  since people make assumptions about what the s t a t i s t i c s  
mean. Uncertainty absorption a lso  takes place when a facu l ty  assumes 
from a new course proposal in a specia l ized  area what the f i t  o f  t h a t  
course w i l l  be In the departmental or school curriculum.
In a c o l l e g e ,  by v i r t u e  o f  the  s p e c i a l i z a t i o n  involved In the 
various d isc ip l ines  as well as in the a d n ln is t r a t iv e  support serv ices,  
much information e n te rs  the o r g a n i z a t i o n  a t  h ig h ly  spec i f ic  po ints .  
For instance, d i r e c t  percep t ion  of  admission processes is  l i m i t e d
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m ain ly  to  those working in  admissions. Direct  perception of student 
a t t i tu d e s  1s l im i ted  la rge ly  to those who deal with students. Direct  
evidence of  inst ruct iona l  needs in a sub jec t  a r e a - - H k e  requ ir in g  a 
prerequ is i te  course of students, adding a new course to the curriculum 
to  keep abreast of  current  knowledge, or changing cred i t  requirements 
f o r  majors— is r e s t r i c t e d  m ain ly  to those working in the area. The 
experts are assumed to have the pertinent information.
[T]he person who sumnarlzes and assesses his own direct  
p e r c e p t i o n s  and t r a n s m i t s  them to  the r e s t  of th e  
o r g a n is a t i o n  becomes an important  source of informational 
a c t i o n .  The " f a c t s "  he [ o r  she] communicates can be 
dlshe l leved ,  but they can only rarely be checked. Hence, by 
the very nature and l im i t s  of  the communication system, a 
great  deal of  d iscret ion  and influence is exercised by those 
who are In d i r e c t  c o n ta c t  w i th  some part  of the "real ity"  
that  Is of concern to the organ izat ion .29
Even regular  changes in an academic program, the normal d r i f t  of 
a curr iculum, remain subject to Inference. Changing course numbers, 
t i t l e s  or descr ip t ions,  adding, delet ing,  or modifying courses, adding 
or  s u b t r a c t i n g  c r e d i t  requirements For majors, adding or subtracting 
p r e r e q u is i te  requirem ents  f o r  a c o u r s e - - a l l  of these a l te ra t io n s ,  
a d d i t i o n s ,  or d e l e t i o n s  a r e  u s u a l l y  made by f a c u l t y  1n t h e i r  
r e s p e c t iv e  departments or schools .  F ur the r ,  while some people may 
make these kinds of  changes based on evidence,  others may decide to 
change based on in fe rred  meanings, and s t i l l  others may use both. The 
information that  people do use depends, In par t ,  on what informat ion  
i s  a v a i l a b l e  to  them and how they a t tend  to the information, i f  at 
a l l .  Feedback to those making dec is ions  about a curr icu lum,  far  
example, can Include information about Increased or decreased student  
e n r o l l m e n t s ,  e du ca t ion a l  performance of students, and Increasing or
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decreas ing  f a c u l t y  p a r t i c i p a t i o n .  Feedback can a lso have no
re la t ionship  between an act and curriculum change.
A l lo ca t ing Attent ion. Understanding how people deal w i t h  the
feedback and, in t u r n ,  make regular  changes 1n a curriculum requires
an appreciation of how that  process f i t s  In to  the l iv e s  of those who
make the changes. Faculty and students are at  once Invo lved  in many
t h in g s .  " In d iv id u a ls  at tend to some things,  thus do not attend to
o t h e r s .  The a t t e n t i o n  devo ted  to  a p a r t i c u l a r  d e c is i o n  by a
p a r t ic u la r  potential  part ic ipant  depends not only on the a t t r ib u te s  of
30the decision, but also on a l t e r n a t i v e  claims on a t t e n t i o n , "  The 
same e v e n t  — such as a change in p r e r e q u i s i t e  requ irem ents  fo r  
students— a t t r a c t  l i t t l e  not ice  or much depending on the context of 
claims, personal and organizational claims on people’ s a t te n t io n  at  a 
given t ime.
C h r is  Argyr ls  argues t h a t  p a r t i c i p a n t s  in o r g a n iz a t i o n s  are 
encouraged to change ( e . g . ,  l ea rn in g  or change behavior Is defined as 
detect ing and correcting errors or mismatches) as long as the changing 
does not undercut the fundamental design, goa ls ,  and a c t i v i t i e s  o f  
t h e i r  organ izat ions.  This is ca l led  ’ single-loop learning behavior."  
In "double loop learning behavior," a par t ic ipant  would be able to ask
about changing fundamental aspects— l ike  rules, goals,  ro u t ln e s - -o f  an
11o r g a n iz a t i o n .  Argyr fs  also suggests t h a t  the pervas iveness  of 
single- loop behavior in indiv iduals ,  groups, and organlzatlons results  
in processes that  l i m i t  exploration and information as people f o l lo w  
f a m i l i a r  r u le s ,  ro u t in e s ,  g oa ls ,  and the l i k e .  Whi le  p ro v id in g  
s t a b i l i t y ,  the phenomenon I n h i b i t s  fundamental change. Argyris also
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suggests tha t  In d iv id u a l ,  group, and o r g a n i z a t i o n  l e v e l  adjustment  
a c t i v i t i e s ,  r u l e s ,  and ro u t in e s  e x i s t  In such a way th a t  they are 
mutually r e in fo rc in g .
Where people make regular  changes fn a curriculum, t h e i r  observed 
behavior often r e f l e c t s  establ ished procedures. An Im p l i c i t  agreement 
is Involved In which, to a ce r ta in  ex ten t ,  people act In a ce r ta in  way 
in  return for  rece iv ing c e r t a i n  t h in g s .  The rules fo l lowed,  In this  
context,  re fe r  more to how people comprehend th ings  about themselves  
and t h e i r  o r g a n iz a t i o n  than to any e x p l i c i t  con trac t .  A d is t in c t i v e  
c o l l e g e  c u r r i c u l u m ,  f o r  e x a m p le ,  can f u n c t i o n  w i t h  reasonable  
r e l i a b i l i t y  and consistency, havi ng e s ta b l  i shed r u l e s ,  r o u t in e s ,  or 
p r o c e d u r e s  t h a t  p e o p le  can and w i l l  f o l l o w  even I f  t h e i r  own 
preferences or b e l i e f s  do not  always c o i n c i d e .  By the same token, 
these same ru les represent useful devices for changing In response to 
env ironm enta l  v a r i a t i o n :  they provide a kind of  stable  t r a d i t io n  or
from in which change can o c c u r .  "Moreover ,  o r g a n iz a t io n s  adapt to 
t h e i r  environments by changing r u l e s ,  though the processes of  such 
change are s lo w er  than r o u t i n e  a d a p ta t io n  to changing condit ions  
with in  r u le s . " 33
I f  a d i s t i n c t i v e  college has a r e l a t i v e l y  stable curriculum that  
people ro u t in e ly  adapt as condit ions change, the response nevertheless  
takes place in a complex, of ten confusing w o r ld .  James March notes 
t h a t  even r o u t i n e  changes can be I n f l u e n c e d  by the fol lowing:  1 )
superst i t ious l e a r n in g  b eh a v io r  ( e . g . ,  people  observing t ra d i t io n a l  
r i t u a l s  to produce t r a d i t i o n a l l y  valued outcomes because some p a r t  of  
the  r i t e  has r e s u l t e d  in  the  outcome in the past,  though no one Is
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cer ta in  what p a r t  I t  1s ) ;  2 ) more emphasis on changing the accounts o f  
performance than on changing per form ance ;  3 )  overspec 1 al 1 zatlon in  
successful o r g a n i z a t i o n a l  areas [ t o  the n e g le c t  o f  areas of l e s s  
c o m p e te n c e ) ,  o r  4 )  s h o r t - t e r m  response to c l i e n t  demand to th e
^  i
detriment of lo n g - te rm  q u a l i t y  c o n s i d e r a t i o n s .  T h e re fo r e ,  even 
rout ine curriculum changes may r e s u l t  In some unexpected e f fe c ts  since  
f a c u l t y  may be making d e c i s i o n s  based  on any  o f  t h e  a b o v e  
perspectives*
Facu l ty  members w i l l  o f te n  ga ther  informat ion to aid in making 
decisions. When people do gather informat ion In an e f f o r t  to sort out  
complexities or  to c l a r i f y  confus ing messages, the connection between 
the In fo rm a t io n  and the  d e c is io n s  o f t e n  r e m a in s  t e n u o u s .  The  
l i t e r a t u r e  1 s f u l l  of examples o f  weak in fo rm at ion /dec is ion  l in k s .  
One can make seven observat ions about  the ways people gather  and use 
information as depicted in  the l i t e r a t u r e :
1) A l t h o u g h  p e o p le  g a t h e r  and use a g r e a t  d e a l  o f  
i n f o r m a t i o n  in  o r g a n i z a t i o n s ,  much o f  i t  has scant  
decision relevance.
?} People c o l l e c t  much of  the in fo rm a t io n  for  j u s t i f i c a t i o n  
and I n t e r p r e t a t i o n  a f t e r  a d e c is i o n  has been made or  
almost made*
3) When people request the gathering of In form at ion ,  much of 
1 t is not  used in  making th e  decis ion f o r  which i t  was 
requested.
4) People of ten  request more I n f o r m a t i o n ,  regardless of how 
much they had a t  f i r s t  considerat ion of a dec is ion.
5) People ignore a v a i la b le  In form at ion ,  even as they request 
more.
6 ) People a r e  more conspicuous 1n t h e i r  I n s i s t e n c e  on 
information than on the relevance o f  Informat ion gathered 
for a decision process,
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cer ta in  what part  i t  I s ) ;  2 ) more emphasis on changing the accounts of 
performance than on changing performance;  3 )  o v e r s p e c ia l i z a t io n  in 
successful organ 1z a t l o n a l  areas ( t o  the n e g le c t  o f  a reas  of  less  
c o m p e t e n c e ) ,  or  4 )  s h o r t - t e r m  response to c l i e n t  demand to the
h j|
detr iment of  lo n g - te rm  q u a l i t y  c o n s id e r a t i o n s .  T h e r e fo r e ,  even 
routine currfculum changes may r e s u l t  in some unexpected e f fe c ts  since 
f a c u l t y  may be making d e c i s i o n s  hased on any o f  t h e  a b o v e  
perspectives.
F a c u l t y  members w i l l  o f te n  gather  information to a id  In making 
decisions. When people do gather information in  an e f f o r t  to sort  out  
complexit ies or to c l a r i f y  confus ing  messages, the connection between 
the In fo r m a t io n  and the d e c is io n s  o f t e n  re m a in s  t e n u o u s .  The 
l i t e r a t u r e  1 s f u l l  o f  examples o f  weak 1 n form atl tWdecis ion  l in k s .  
One can make seven observat ions  about  the ways people gather and use 
information as depicted in the l i t e r a t u r e :
1) A l t h o u g h  p e o p le  g a t h e r  and use a g r e a t  d e a l  o f  
i n f o r m a t i o n  1 n o r g a n i z a t i o n s ,  much of  I t  has scant  
decision relevance.
2) People c o l l e c t  much of the In fo rm at ion  for  j u s t i f i c a t i o n  
and i n t e r p r e t a t i o n  a f t e r  a d e c is io n  has been made or 
almost made.
3} When people request the gathering of  Information,  much of  
I t  I s  not  used In making the  decision f o r  which I t  was 
requested.
4) People of ten request more In fo r m a t io n ,  regardless of how 
much they had at f i r s t  consideration of  a decision.
5) People Ignore av a i la b le  Information,  even as they request 
more.
6 ) People  are more conspicuous in t h e i r  I n s i s t e n c e  on 
informat ion than on the relevance of  information gathered 
for  a decision process.
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7) People f r e q u e n t l y  c i t e  In fo r m a t io n  Inadequac ies  as a 
complication or  q u a l i f i c a t io n  of a decision process.35
These o b s e r v a t io n s *  moreover,  do not n e c e s s a r i l y  Imply  that  
organizat ional  p a r t ic ipa n ts  lack i n t e l l ig e n c e .  S i n g l e - lo o p  learn ing  
b eh av io r  ( t h a t  is  by d e f i n i t i o n  I m i t a t i v e  and r u l e - f o l l o w i n g )  or 
s e lec t ive  a t te n t io n  tends to obscure In te l l ig e n c e .  Moreover* Feldman 
and March have suggested t h a t  o r g a n l t a t l o n a l  I n c e n t i v e s  e x i s t  for  
conspicuous over-consumption of in f o r m a t i o n  — I n c e n t i v e s  t h a t  are 
burled in an organizat ion 1s r u l e s .  A ls o ,  people gather and use much 
I n fo rm a t io n  to scan the environment f o r  s u r p r is e s  r e s u l t i n g  from 
r o u t i n e  p r o c e d u r e s  as much as to  c l a r i f y  u n c e r t a i n t i e s . ^  
S t r a t e g i c a l l y  misrepresented information ex is ts  as ye t  another problem 
o f  gathering and using a v a i l a b l e  i n f o r m a t i o n .  F i n a l l y ,  Information 
use a f f i r m s  the s o c ia l  va lue  of r a t i o n a l  c h o ic e s ,  sy m b o l iz in g  a 
commitment to r a t i o n a l i t y ,  and s ignal ing personal and organizational  
c o m p e ten ce .  Feldman and March c o n c lu d e  t h a t  t h i s  k in d  of  
Information gathering and use b e h a v io r  should be more common where 
decision c r i t e r i a  are ambiguous, performance measures are vague, where 
no quick feedback e x is ts  concerning decision q u a l i t y ,  where decision 
success depends on o t h e r  u n p r e d ic ta b le  or u n c o n t ro l la b le  decisions,  
where o t h e r  l e g i t i m a t i n g  t r a d i t i o n s  are not  im p o r t a n t ,  and where 
people  a s s o c i a t e  r a t i o n a l  id e o lo g ie s  w i th  the work they perform.  
March and his several co l leagues  in t h i s  research vein Ind icate  that  
these are c h a ra c te r is t ic s  of colleges and the processes academics use 
In making decisions.
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E a r l i e r  s tud ies  of  organizations foreshadowed these more recent  
analyses. In a t e s t  of  the March-Simon hypothes is  concerning the 
re lationship  between o rgan iza t iona l  c o m p le x i t y ,  f o r m a l i z a t i o n ,  and 
task coomuni cat ion,  Hage, Aiken, and M arre t t  u l t im a te ly  argue tha t  as 
personal spec ia l iza t ion  Increases o r g a n iz a t io n s  d iv e r s i fy  and become 
d i f f e r e n t i a t e d .  F u r t h e r ,  those o r g a n i z a t i o n s  w i t h  n o n r o u t i n e  
t e c h n o l o g y  w i l l  be more l i k e l y  to  ach ieve  c o o r d in a t i o n  through  
feedback or mutual adjustment.  These o rgan iza t ions  w i l l  also have a
'J G
greater volume of  comnunication. In another study o r i e n t e d  toward  
organizational constraints to communication, Bacharach and Aiken noted 
a l e v e l - s p e c i f l d t y  to organization coirmunlcatlon: they in fe rred  from
t h e i r  f i n d i n g s  t h a t  w h i l e  s t r u c t u r a l  d e t e r m i n a n t s  in f l u e n c e  
subordinate conmunicatlon, department head comnunication may be more 
suscept ib le  to  psycholog ica l  I n f l u e n c e s .  In  the  l a t t e r  s tudy,  
Bacharach and Aiken suggested t h a t  what department heads perceived 
about themselves and the s e t t i n g  or  co n tex t  may have in f lu e n c e d  
comnuni c a t io n . In the former,  feedback (a process su b jec t  to  the 
channel ing  e f f e c t s  of  rules or rout ines)  represent an organizat ional  
adjustment mechanism.
Members of an academic o r g a n iz a t i o n  t r y  to understand what is 
going on, to in te rp re t  what is going on, and to he lp  each o th e r  w i th  
b e l i e f s  about th ings unknown. In t h i s  view, when people decide to 
make changes, i t  can represent a symbolic action arena for developing 
and enjoying an i n te rp re ta t io n  of  l i f e  and one 's  p o s i t io n  in  1t . * ^  
Colleges do have d i s t i n c t i v e  t r a d i t i o n s  r e g a rd in g  t h e i r  academic 
programs. These t rad i t ions  enable o rgan iza t iona l  par t ic ipants  to t i e
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routine events to b e l ie fs  about the nature of  th in g s .  In t h i s  view,
comprehending a col lege and i t s  curriculum, Involves recognizing that
c u r r i c u la r  or educational outcomes may have less importance than the
41processes people used to provide meaning in an ambiguous w or ld .  For 
example, a degree, i t s e l f ,  may not be as important as the processes 1n 
which people were engaged to a c q u i r e  the  degree,  and the meaning 
people a s s o c ia te d  w i th  the p r o c e s s e s .  F u r t h e r ,  H' [ t ] h e  meanings 
in v o lv e d  may be as grand as the c e n t r a l  i d e o l o g y  of  a s o c i e t y  
committed to reason and p a r t i c i p a t i o n .  They may be as local as the
i  j
ego needs of  ind iv idua ls  or groups w ith in  the organ izat ion .1'
In d iv id u a l  and c o l l e c t i v e  b e l i e f s  about  the nature of  things 
represent,  then, an Important i n fo r m a t io n  c o n s id e r a t io n .  Sproull  , 
Weiner ,  and Wolf  documented the h istory  of  the national In s t i tu te  of 
Education, viewing the evolut ion o f  the organization to be the resul t
A 1
of act ions,  external events* and b e l i e f s .  D e scr ib ing  a c t io n s  and 
e x t e r n a l  events tha t  had shaped the h is tory  of  HIE represented a more 
concrete  task than d id  th a t  of  d iscu s s in g  p e o p le 's  b e l i e f s  about 
events. They found that  people's b e l ie fs  about what had happened a t  
NIE " ,  . . had been shaped by d i f f e r e n t i a l  exposure to actions and 
e v e n ts ,  d i f f e r e n t i a l  e x p o s u re  to  t h o s e  i n d i v i d u a l s  who . , . 
[promulgated] . . . i n t e r p r e t a t i o n s  of  the I n s t i t u t e ' s  c u r r e n t  and 
r e c e n t  e x p e r ie n c e ,  and each i n d i v i d u a l ' s  normative  vision of what 
should have happened. In  the d ev e lo p in g  h i s t o r y  of the NIE, as 
p e o p le 's  b e l i e f s  about the o r g a n i z a t i o n  changed ,  so d i d  t h e i r  
expectations regarding future  events, and t h e i r  behavior in succeeding 
a c t io n s  changed. In s h o r t ,  b e l i e f ,  i n t e r p r e t a t i o n ,  and behavior
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seemed i n e x t r i c a b ly  l in k e d  in temporal and contextua l  proximity to 
emerging events.
Contempora r  y Contexts: _ Educational P o l i c y  Cor^s t d e r a t i  o i^ s . I f
f a c u l t y  members Indeed have b e l i e f s  and i n t e r p r e t a t i o n s  of the
c u r r i c u l a  with which th e y  w o rk ,  so a l s o  do they appear to work
pers is ten t ly  with a set of rules that  describe what an undergraduate
program i s .  Indeed ,  h is tor ies  of higher education depict faculty as
p e r p e t u a l l y  concerned w i th  quest ions of  s a t i s f y i n g  the claims of
45l ib e ra l  or general education. These h i s t o r i e s  also descr ibe  the  
v a r ie d  approaches to these questions from one in s t i tu t io n  to another 
and from one person to another.  Recent perspectives also record fewer 
convictions among faculty  or adminl s t r a t i o n  about "what fs r ight  and 
proper, about what they w i l l  and w i l l  not d o . " * ^  Regardless of the 
p h i lo s o p h ic a l  approach or degree of f irm ly  held philosophy regarding 
these questions, however, some mundane considerations also compete for  
facu l ty  a t te n t io n ,  which In turn can influence the outcome of academic 
policy de l iberat ions:
1) The w i l l  fngness of  students to be coerced in to  taking 
courses they would not choose to take independent of  the 
requirement.
2) The enro l lm ent  cyc les  o f  various departments . . .  a 
major factor  in resource a l locat ion .
3) The desire to have small c lasses.  To have many small 
classes, the col lege or university  must o r d i n a r i l y  have 
some l a r g e  c l a s s e s  t h a t  can be taught  using modest 
faculty resources.
Although these are three  l e g i t im a te  c o n s id e r a t i o n s t Cohen and 
March point  out tha t  educat ional policy d iscussions f re q u e n t ly  are
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couched In terms of the educational needs of  students, without  c lear  
d i s t i n c t i o n s  made between e d u c a t io n a l  I d e a l s  and n e c e s s i t y .  For 
example, facu l ty  may decide t h a t  knowledge of  the f i n e  a r t s  Is an 
e du ca t ion a l  need or 1deat for  students. But students may not f re e ly  
sign up for  f ine a r ts .  A t t e n d in g  to how many students sign up for  a 
class remains an organizat ional necessity ,  which Cohen and March say,  
o f te n  Is spoken of  In terms o f  the I d e a l ,  e s p e c i a l l y  when giv ing  
ra t ionales for decisions made. Whether the faculty  makes f ine ar ts  a 
requirement or drops 1t  from the curr iculum, the ra t io n a le  f o r  a c t io n  
Is  l i k e l y  to be stated In  terms of an educational Ideal  ( ra th e r  than 
In terms of  the absence of  s t u d e n t s ) .  In fo rm at ion  on organinational  
n e c e s s f t ie s - - l 1ke enrollment pa t te rns ,  resource a l lo c a t io n ,  and c la s s  
s1z e s - -c a n  have considerable Impact on e x is t in g  educational pol icy.
In  a d d i t i o n ,  f a c u l t y  t e n d  t o  d e a l  w i t h  e d u c a t i o n a l  p o l i c y  
considerat ions— mundane or 1deal~-from the vantage of  t h e i r  respect ive  
departments.
Other scho la rs  l i k e  Laurence Veysey,  M ar t in  Trow, and David
ftlesman have s t ressed  the s t a b i l i t y  o f  the department as the basic
4 9s t r u c t u r a l  u n i t  of  a c o l l e g e .  D i s t i n c t i v e ,  h i g h l y  s e l e c t i v e  
In s t i t u t io n s ,  moreover, have an overabundance of a p p l i c a n t s  even as 
they ( w i th  c u r r lc u lu m -w 1de and with departmental academic regimens) 
exact demanding requirements of t h e i r  students.  As mentioned e a r l i e r ,  
reputat ion ,  rou t ine ,  ru les ,  and a highly s tab le  departmental structure  
remain a t  the  c e n t e r  o f  th e  phenomenon.  S t u d e n t  demands f o r  
p a r t i c u l a r  courses or s u b j e c t  a re a s  a r e  not  u s u a l l y  met w i t h  
spontaneous addit ions in  d i s t i n c t i v e  academic programs. By the same
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to ken ,  o n ly  a t  an e s p e c i a l l y  w e l l  endowed I n s t i t u t i o n  cou ld
trad i t iona l  or esoteric subjects f in d  unwavering p r o t e c t io n  in  the
50face of  pers is tent  underenrollment. students and facu l ty  within  an 
I n s t i tu t io n  apparent ly  combine in  forming any r e la t io n s h ip  between
Cl
student demand and ins t i tu t iona l  response. Moreover, the nature  of
that  re lationship  may d i f f e r  from one type of In s t i t u t io n  to another.
Students In  Context. To examine this p o s s ib i l i t y ,  one may begin
with a look a t  the general student  con tex t  and work from there to a
more s p e c i f i c  student con tex t  of  an i n s t i t u t i o n .  What then d id
students  do nat ional ly  In the seventies? Arthur Levine characterizes
the decade as having greater numbers of  students, greater  mixtures of
d i f f e r e n t  kinds of  students, and more c a r e e r - o r i e n t e d ,  p r a c t i c a l  ,
5?concerned  w i t h  s e l f  and m a t e r i a l  success types of  s tudents .  
Levine's characterizat ion corresponds to others. For the seventies,  
the Carnegie Council chron ic led  in c reas in g  enro l lm ents  (up 24 .3^  
n a t i o n a l l y )  a t  most I n s t i t u t i o n s ,  with public in s t i tu t io n s  assuming 
larger  and larger roles. National ly ,  there were also more women, more 
Blacks, more H lspan lcs ,  more p a r t - t i m e  students ,  more high school 
students taking co l lege  leve l  work, more older  s tu d en ts ,  and more 
foreign students. Further in contrast to the students of the s ix t ie s ,  
these students were described as more professionally or vocationally  
oriented,  less p o l i t i c a l l y  act ive ( In  regard to global social Issues),  
less I n te r e s te d  in  academic reform, less re s p e c t fu l  of  ru les  and 
regulat ions, less hopeful about the world,  but more confident of t h e i r  
own f u t u r e s . ^  Among "new s t u d e n t s "  in  the  s e v e n t i e s ,  o t h e r  
descriptors emerged as a resul t  of varying academic, soc ia l ,  economic,
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f a m i l i a r ,  and g e n e r a l  e x p e r i e n t i a l  backgrounds.  Women, o ld e r  
s t u d e n t s ,  B l a c k s ,  H l s p a n l c s  ( t h o s e  g roup s  o f  p e o p le  who had 
t r a d i t i o n a l l y  been under-represented  In  American h igher  ed u ca t io n )  
brought d ive rs i ty  and d i f f e r i n g  leve ls  of  t r a d i t i o n a l  s k i l l  attainment  
w ith  them as they m a t r i c u l a t e d . 54  These s tu d e n ts  tended to go to 
l a r g e r ,  p u b l ic  I n s t i t u t i o n s  and to the  community c o l le g e s  where
EC
t u i t i o n  and subject o r ie n ta t io n  were a t t r a c t i v e .
Heading the l i s t  of reasons given by freshmen of the s e v en t ies
fo r  at tending college was to get a b e t t e r  job ,  notes Levine. Fur ther ,
one out o f  every seven s tuden ts  was completing the requirements for 
56two majors. In a n a t io n a l  atmosphere o f  unchecked i n f l a t i o n ,  oi l
c r is e s .  I n t e r m i t t e n t  unemployment c r i s e s ,  and r e c e s s io n ,  s tudents
a s s o c ia te d  the  keen c o m p e t i t io n  among majors f o r  grades and other
academic rewards with keen c o m p e t i t io n  f o r  Jobs.  Taking two majors
represented an elaborat ion of  students'  concerns with  th e i r  own future
em ployab i l i ty .  Thus, undergraduate s tuden ts  n a t u r a l l y  spread t h e t r
e n r o l lm e n ts  a p p ro x im ate ly  as f o l l o w s :  p r o f e s s i o n a l  schools, 58$;
social  sciences, 8$; humanities, 5$; sciences, 15$; a r t s ,  6$; other  or 
57no major ,  8$ .  Enrollment growth surfaced in  the professional areas 
and in  the b io logical  sciences (w i th in  the  s c i e n c e s ) .  Fur therm ore ,  
students  were using substantia l  port ions of t h e i r  e le c t iv e  options to
CQ
In te n s i fy  spec ia l iza t ions  beyond what was o f f i c i a l l y  required.
The students of the seventies had more p o l i t i c a l  clout than th e i r  
predecessors because they could  v o t e .  On campus, the concept of  In 
loco parentis was large ly  moribund, also adding to students p o t e n t i a l  
a b i l i t y  to  p a r t i c i p a t e  more f r e e l y .  Many have noted, however, that
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"me-ism/ consumer s a t i s f a c t i o n ,  and loss of Idea l ism  surfaced as
I n f l u e n t i a l  student themes — 1 nf l  uences th a t  tended to  s e p a r a t e
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s t u d e n t s  p o l i t i c a l l y .  Whereas, sevent ies students held more 
p o s i t i o n s  on c o l l e g e  and u n i v e r s i t y  com m ittees  than  t h e i r  
predecessors, they seemed more w i l l in g  to accept a somewhat smal ler  
r o l e  1n r e g u l a t in g  degree requirements ,  course content,  dormitory 
r u l e s ,  and student  d1 sc 1 pi 1ne . ^  Thus, the l i t e r a t u r e  portrays  
students  as somewhat passive In r e la t io n  to c u r r i c u l a r  m a t t e r s .  
Levine f u r t h e r  argues that students received positions on committees 
a t  a time when comnittee c lou t  was decreasing due to such Influences 
as state coordinating boards and col lect ive bargaining.
In the higher education l i t e r a t u r e ,  students as consumers shows 
up f r e q u e n t l y  as a 1970s theme. I f  students were less  a c t iv e  In 
regulating t h e i r  own academic programs, they nevertheless Instigated  
l i t i g a t i o n  or threats of  lawsuits against  academic I n s t i t u t i o n s . ^  
Some students held expectations of their  Ins t i tu t ions regarding truth
fi?
In adver t is ing ,  and responsibil i ty for delivery of  promised product.
Students seemed to want to be able  to secure c lear  credent ia ls  In the
face of a c o m p e t i t i v e  job market;  and t h e i r  c o m p la in t s  a g a in s t
colleges and un ivers i t ies  may have been a ref lect ion  of th is .
Some of  the researchers In fe r re d  that curr icular  change In the
sevent ies  r e f l e c t e d  a consumer o r i e n t a t i o n .  I n s t i t u t i o n s  were
competing to a t t r a c t  students. Many faculty and ad m in is t ra to rs  held
fewer c o n v ic t io n s  about what an educational program ought to be. Tn
turn, some c u r r i c u l a  seemed more responsive to social  demand than 
fi 3o th e r s .  There were exceptions to th is  responsive t r e n d .  The
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exceptions seemed to occur most notably fn very se lec t ive  colleges and
u n i v e r s i t i e s  whose r e l a t i v e l y  stable ,  d is t in c t i v e  programs remained
64constantly over-subscr ibed .  Whi le  h ig h ly  s e l e c t i v e  in s t i tu t io n s  
seemed less susceptible to the aforementioned t r e n d ,  n e v e r th e le s s ,  
some c u r r i c u l u m  changes were recorded amid a c t i v e  debate  among 
facul ty ,  administration,  s tudents ,  and ex te rn a l  groups, ^  In short,  
few Ins t i tu t ions ,  I f  any, appeared to be com p le te ly  i n s u l a t e d  from 
economic, p o l i t i c a l ,  or social considerations of  the decade. In turn,  
while student passivity and consumerism may have surfaced as prevalent  
themes, the  themes did not n e c e s s a r i l y  I n f l u e n c e  every area of  
academic o r g a n i z a t i o n .  Each I n s t i t u t i o n  w i t h  I t s  r e s p e c t iv e  
part ic ipants seemed to negotiate the events of the decade In ways that  
were at once par t icu la r  to academe, to  the i n s t i t u t i o n ,  and to the  
pa r t i c ip a n t s .
F i n a l l y ,  the  s t u d i e s  t h a t  d e s c r i b e d  s t u d e n t s '  t rends  in 
enrollment and p a r t lc l  pat ion w i t h in  the u n i v e r s i t y  in the seventies  
were p r i m a r i l y  j u s t  t h a t - - s t u d i e s  o f  s t u d e n t s *  e n d e a v o r s  and 
a t t i t u d e s .  Studies of  curr icu lum  change or cu r r icu lum  reviews a t  
var ious I n s t i t u t i o n s  in th e  s e v e n t i e s  a ls o  looked p r i m a r i l y  a t  
curriculum t rends .  The question o f  whether or  not the t rends  In 
students '  p u rs u i ts  and in  c u r r ic u lu m  change bore a re la t ionsh ip  to 
each other remained v i r t u a l l y  unexamined in  the l i t e r a t u r e .  Did 
trends in students' pursuits represen t  an area of  In fo rm a t io n  t h a t  
In f luenced the fa c u l ty  as they made c u r r i c u l a r  ad justments? The 
l i t e r a t u r e  suggests th a t  change r e s u l t s  from people s e l e c t i v e l y  
attending to the Information which Is a v a i l a b l e  a t  a given t ime and
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p l a c e .  A l l o c a t i n g  a t t e n t i o n  Is a p a r t  of  an Information feedback 
process In  people  and the c o l l e g e s  and u n i v e r s i t i e s  in which they 
f u n c t io n .  The process in academe a l s o  re m a in s  s u b j e c t  to  the  
channel ing  e f f e c t s  of  such I m p l i c i t  and e x p l i c i t  things as ru les ,  
rout ines, t r a d i t i o n ,  and reputat ion .
Students form a p a r t  of  the academic c o n t e x t .  Amid the rules,  
rout ines, and t ra d i t io n s  of  colleges and u n i v e r s i t i e s ,  students  take 
courses and pursue majors of fered by the fa c u l ty .  Da Faculty attend 
to t rends In  s tuden ts  p u r s u i t s ?  In  an a t te m p t  to examine t h is  
question, th is  research focused on an Information feedback process to 
d is c o v e r  what k inds of th in g s  In f lu e n c e d  the facul  ty as they made 
regular  changes In the c u r r i c u lu m .  In t h is  way, the study sought to 
discover  the whehter  f a c u l t y  perce ive d  s tu d e n ts '  p u rs u i ts  as an 
influence on curr iculum change decisions.
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Chapter Three 
DESIGN AND METHODOLOGY
Thus f a r  the general suggestion has been that  change emerges as 
people and events come t o g e th e r ,  since people s e le c t iv e ly  at tend to 
events. The feedback processes people use to s i f t  through a l l  the 
incoming in fo rm at ion  embodied in  events represents an Important part  
of a change process. Moreover,  a number of  f a c t o r s  can a f f e c t  the 
degree to which people w i l l  attend to the in format ion,  the  degree to 
which people w i l l  to le ra te  amhiguity or seek c l a r i t y .  S p e c i f ic a l ly ,  
as faculty  attend to Information in ways t h a t  u l t im a te ly  give shape, 
form, and substance to th e i r  re s p e c t iv e  c u r r i c u l a ,  students  a r e  a t  
once p a r ta k in g  of  c u r r i c u l a r  o f f e r i n g s .  From the I n t e r a c t i o n  of  
students tak ing  courses and pursuing majors In  a cu r r icu lum  comes 
In fo rm a t io n  about en ro l lm ents .  How the p r o fe s s io n a ls  viewed or  
ass oc ia te d  th is  In fo rm at ion  as they mixed w i th  students 1n various 
settings provides f u r t h e r  In fo rm a t io n  for  a feedback process. This 
study sought to examine an Information feedback process to d iscov er  
whether facu l ty  attended to trends In students' pursuits as they made 
regular changes in a curriculum.
The invest igator  examined p a r ts  of  the undergraduate curriculum  
of The C o l lege  of  W i l l ia m  and Mary, a l i b e r a l  a r ts  I n s t i t u t i o n .  
Decause o f  i t s  a c c e s s i b i l i t y  to  study, and i t s  r e l a t i v e l y  recent  
revisions of  an undergraduate program th a t  had been in  e f f e c t  for  
t h i r t y - f i v e  years,  W i l l iam  and Mary seemed an e s p e c i a l l y  s u i t a b l e  
s e t t i n g  f o r  s t u d y in g  change in a r e l a t i v e l y  s t a b l e ,  o rgan ized
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curriculum.^
Research Q ues t io ns .  The c e n t r a l  q u e s t i o n  of  the research  
co n s id ered  whether  f a c u l t y  p e r c e i v e d  t h e m s e l v e s  to  have been 
I n f l u e n c e d  by students taking c e r t a in  courses and majors as they made 
changes In the undergraduate c u r r i c u l u m  at  w i l l i a m  and Mary, Since a 
review of  the l i t e r a t u r e  disclosed tha t  some academics have addressed 
the n o t io n  of  s tu d e n t  i n f l u e n c e  on curr iculum change, th is  research 
sought to examine the v a l i d i t y  as w e l l  as the  underpinnings of  this 
i d e a .  To t h is  end, the f o l l o w i n g  s p e c i f i c  ques t ions  gu ided  the  
research:
1 . Oo f a c u l t y  attend to students pursuits  of ce r ta in  majors 
when making changes In  a curriculum?
?, Do f a c u l ty  attend to  the courses students are taking when 
making changes in a curriculum?
The remainder of  th is  c h a p t e r  Inc ludes  d e t a i l s  of  the research 
design and methodology used, the s i t e  and s e l e c t e d  sample examined,  
and o f  th e  t o o l s  developed and employed in  data c o l l e c t i o n  and 
aaalys i  s.
Oesign. A sys tem at ic ,  d e t a i l e d  assessment of  a curriculum can
2
well  emerge from an extensive case analysis .  When one seeks to  gain 
g r e a t e r  f a m i l i a r i t y  with  a phenomenon or s e t t i n g  ( f o r  l a t e r ,  more 
s t r u c tu r e d  s tu d y ,  f o r  c l a r i f y i n g  concepts ,  or  f o r  p r o v id in g  some 
concensus regarding Issues),  f l e x i b l e  approaches to in v e s t ig a t io n  are 
needed. Burton C la rk ,  for example, found f t  necessary to use several 
sources of  in form at ion  (from e x i s t i n g  records  to  Interv iews)  In his 
two case analyses of  a community  c o l l e g e  sys tem  and of  t h r e e
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d i s t i n c t i v e  l i b e r a l  a r t s  c o l l e g e s .  Because t h is  rese arch  sought
greater f a m i l i a r i t y  w ith  the r e l a t i o n s h i p  o f  student enrollments to
curriculum change, the s t r a t e g i e s  used h e r e  a ls o  In c lu d e d  s e v e ra l
approaches to gathering in form at ion .  Although ex is t ing  records of the
C o l lege  were used,  the emphasis was on in te n s ive ly  studying selected
3
Instances re la ted  to the re s e a r c h  q u e s t i o n .  The re fo re ,  Interviews  
were also conducted to probe more extens ive ly  the events under s tu d y .  
The case a n a ly s is  o f fe red  a p a r t i c u l a r l y  appropriate s tra tegy f o r  an 
exploratory examination o f  e n r o l lm e n t  and curr iculum c h a ra c t e r is t i c s  
as drawn from I n s t i t u t io n a l  records and In te rv iew s .
In add i t ion ,  the case s tudy p e r m i t t e d  the use o f  a p p r o p r ia t e  
combinations o f  d a t a - g a t h e r l n g  techniques as well as in tensive  work 
with selected sources. E x te n s iv e  surveys ,  by comparison, would lean  
heavi ly  on the awareness and l e v e l  of  i n f o r m a t i o n  o f  a r e l a t i v e l y  
l a r g e  number o f  respondents to e l i c i t  accurate ,  general In formation,  
Much of the d e ta i le d  c h a r a c t e r  o f  an o r g a n i z a t i o n  may be only dimly 
perceived by the typ ica l  p a r t i c ip a n t ,  however; and the r e s u l t s  o f  an 
evo lv ing  c u r r i c u lu m  may be somewhat removed from th e  view Of the  
many.^ In short,  trends In th e  s ix  c u r r i c u lu m  var iab les  examined In 
th is  study may have been beyond the awareness of some o r g a n i z a t i o n a l  
p a r t i c i p a n t s .  These same t re n d s  may be id e n t i f i e d  by a researcher  
a p p r o a c h i n g  th e  i n s t i t u t i o n ' s  c u r r i c u l u m  w i t h  a p a r t i c u l a r
c
perspective. The aim of th is  research was to examine and c h r o n i c l e  
( u s i n g  a p a r t i c u l a r  t h e o r e t i c a l  f r a m e w o r k }  the  t re n d s  in s ix  
curriculum change var iab les  a t  W i l l i a m  and Mary during the decade o f  
the seventies,
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In this pa r t ic u la r  study, the approach to examining curr icu lum  
change represents an attempt to extend the work of Curtis L. Manns and 
James G. March in t h e i r  1978 study of curriculum change at Stanford,  
Paving examined f i n a n c i a l  a d v e r s i t y ,  I n t e r n a l  com pet i t ion*  and 
curriculum change In the univers i ty ,  Manns and March concluded t h a t  
adverse c o n d i t io ns  had encouraged curriculum change. Further,  some 
departments had changed more than o th e rs .  Manns and March concluded 
that  perhaps some departments had remained more In s u la te d  from the  
need to change ( I n  response to a d v e r s i ty )  than others by v ir tue of  
t h e i r  academic s t r e n g t h s ,  s e c u r e  p o s i t i o n  ( f i n a n c i a l  and 
reputat ional}, and the l i k e .
This study sought to review change in variables s imilar  to those 
t h a t  Manns and March had studied and, in addit ion, to ask those who 
had made the changes how the changes had come about. Manns and March 
had also suggested th a t  curr iculum change at S tan fo rd ,  a h i g h l y  
s e l e c t i v e ,  p r e s t ig io u s  and pr ivate  universi ty ,  might look d i f fe ren t  
from change a t  o t h e r  American u n i v e r s i t i e s .  At some p ub l ic  
un ivers i t ies ,  fo r  example, even i f  the u n iv e r s i ty  was s e le c t i v e  or  
enjoyed a d is t in c t ive  reputation, funding would remain closely a l l i e d  
to student enrollments because o f  s ta te  funding formulas. Therefore,  
t h i s  study focused an an examinat ion  o f  the t r e n d s  in s t u d e n t  
e n r o l l m e n t s  d u r i n g  a c e r t a i n  per iod and the concurrent  changes 
academics had made in the curr iculum in  a smal l ,  d i s t i n c t i v e  and 
s e l e c t i v e  p u b l ic  u n i v e r s i t y .  The College of W i l l i a m  and Mary In  
V i r g i n i a .  A case study, moreover, appeared as an appropriate medium 
for  describing how the academics Involved in the changes had viewed
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the Influence of th e i r  students'  pursu its  on decisions to make the s ix  
kinds of changes being examined.
An invest igat ion such as th is *  an analysis o f  In te rn a l  pa r ts  o f  
an o rg a n 1 z a 1 1 o n , I n c u r s  c e r t a i n  l i m i t a t i o n s .  E x t e r n a l  
In f luences- -socia l  * p o l i t i c a l ,  economic, envlronmental- -are assumed to  
have an e f f e c t  on the I n s f t u t l o n  as w e l l  as the curriculum, Because 
the external context of the organizat ion did not represent the primary 
c o n s id e r a t io n  of the s t u d y , I t  was d iscussed but  not ana lyzed  1 n 
d e t a i l . * *  The In fo rm a t io n  r e s u l t in g  from the study retained fu r the r  
l i m i t a t i o n s  beyond the s i t u a t i o n  s t u d i e d ,  bu t  s t i l l  had general  
ap p l Ic a b l11t y . From the analysis of change In parts of a c u r r ic u lu m ,  
c u r r i c u l a r  changes th a t  appeared l inked to what students were taking  
could he f u r t h e r  s tud ied  to d is c o v e r  whether such influences were 
c h a ra c te r is t ic  throughout the curriculum. Further ,  from the f in d in g s  
o f  such a case analysis could evolve other hypotheses to be tested In 
other contexts.
Select i o n  and D e s c r ip t io n  o f  D a t a . S evera l  time frames were 
examined for  t h e i r  f e a s i b i l i t y  In  e l i c i t i n g  adequate ,  a p p ro p r ia te  
d a ta .  Although the data on enrollments and course offerings could be 
observed a t  the beginning o f  each semester as students registered, one 
or two semesters of observat ion a lone  would not have been s u f f i c i e n t  
to educe any p a r t ic u la r  patterns, r e l a t i o n s h i p s ,  or  tendencies o f  a 
curriculum. A longer time frame was needed to e l i c i t  such a view.^ A 
l o n g i t u d i n a l  p e rs p e c t iv e  of a f u n c t i o n i n g  c u r r 1 culum represented,  
then, an essent ial  design element for  the inquiry .
6 5
Tn th is  regard* the decade t h a t  Included the academic years from 
1971-72 to 1980-81 was chosen. The academic y e a r ,  1 9 7 1 -7 2 ,  was the 
f i r s t  year  o f  o pera t ion  for a newly revised undergraduate curriculum  
at The College of  U l l l i a m  and Mary,  the previous curr icu lum having
g
been in  use f o r  t h i r t y - f i v e  years* Fur ther ,  tha t  same academic y e a r
marked the a r r i v a l  o f  a college president  who reta ined th a t  pos it ion
throughout the period. Factors r e l a t e d  e i t h e r  to the development of
the r e v is e d  c u r r ic u lu m  or to th e  a r r i v a l  of a new c h i e f  academic
o f f i c e r  were thus considered to  be commonly f e l t  th roughout  the
i n s t i t u t io n ,  despite probable v a r i a t i o n  1n response to these fac to rs .
Since the major i ty  of Wil l iam and Mary students complete a degree In
e ig h t  semesters in residence, a ten year study al lowed f o r  the review
of approximately seven generations of  students partaking of  ava i lab le
g
c u r r i c u l a r  o f f e r i n g s  according t o  the t r a d i t i o n  of  the c o l l e g e .  
Thus* t h is  decade appeared as an appropriate t ime frame In which to 
examine the events In question.
Two approaches to gather ing s tu d e n t  en ro l lm e n t  Information were 
also considered. Within the basic requirements of  a curr icu lum ,  each 
student  s e le c ts  an i n d iv id u a l  course of  study. On the  one hand, 
t r a c k in g  what each student  t a k e s  w i l l  show t re n d s  among s tu d en t  
c o h o r ts .^  On the other hand, t o ta l  student enrollment in courses and 
degree completions In certa in  concentratlons,  when compared w i t h  the  
concurren t  c u r r i c u l a r  adjustments over a decade w i l l  show trends 1n 
enrollment and In  c u r r ic u lu m  change t h a t  occurred in the same time 
frame. This study examined whether f a c u l t y  perce ived  the  t re nds  1n 
student  en ro l lm e n ts  to  have in f l u e n c e d  t h e i r  own trends in making
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curr icul  urn changes. T h e r e f o r e ,  In fo rm a t io n  was c o l le c te d  on total  
s t u d e n t  e n r o l l m e n t  1 n c o u rs e s  and on degree  c o m p le t io n s  in  
c o n c e n t r a t i o n s  tn order  to have a f a c t u a l  re p re s e n ta t io n  of  the 
student trends being examined.
These data could be c o l l e c t e d ,  in p a r t ,  from the records kept by 
the College Regis trar ,  The number of  s tudents  who had enro l led  in 
courses could be obtained from course enrollment t a l l i e s .  The number 
of students who had completed c on cen tra t ion  requicements for a degree 
and in what area of study could be obtained from HEGIS Form 2 30 0 -2 .1 .  
For information on curriculum changes, the College catalog showed data 
r e f l e c t i n g  numbers and k inds o f  courses o f f e r e d ,  requirements for  
p a r ta k in g  of  c u r r i c u l a r  o f f e r i n g s ,  requirem ents  f o r  departmental  
concentrations, requirements f o r  degree com ple t ion ,  and changes or 
m o d i f i c a t i o n s  in  a l l  of the above. The minutes and f in a l  reports of  
curriculum c o m m i t t e e s - 'p a r t ic u l  a r l y  those of  the Educational Policy 
Committee of  the  A r ts  and Sciences Facu 1 t y - - a  1 so y i e l d e d  data  
p e r t in e n t  to the study. In short ,  a wealth of appropriate information 
was ava i lab le  for  analysis.
Sample Sel e c t i o n  and Desc r i p t i o n .  How best to approach a l l  of 
the  recorded i n fo r m a t io n ?  An in d e p th  examinat ion of  only the 
aforementioned c h a ra c te r is t ie s  of  the c u r r ic u la r  system a t  William and 
Mary represented a study of immense p r o p o r t io n s .  F o r t u n a t e ly ,  the 
general  o r g a n iz a t i o n  of  the W i l l i a m  and Mary curriculum during the 
decade of the sevent ies  suggested sev era l  ways to d e l im i t  logically  
the scope of  the research and s t i l l  address the research questions.  
The curr icu lum  was bas ica l ly  organized according to general education
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requirements and co n c e n t ra t io n  requ irem ents , w ith  twenty Arts and 
Sciences departments and two professional schools serving as the basic 
undergraduate educational and administrative units a t  the  C o l l e g e . 11 
The research  began with  a rev iew  of a l l  departments and schools 
o f fe r in g  concentrations for degrees to students during the decade. By 
i n i t i a l l y  l i m i t i n g  the study to departments and schools o f f e r i n g  
concentrations* the design re f lec ted  a research need to represent  the 
department as the basic organizing uni t  of the curriculum* and a major 
as a f u l l  course o f  study taken by students, fWhile students could 
and did pursue s t u d ie s  in  such areas as I t a l i a n  or comparative  
l i t e r a t u r e ,  they could not formally  concentrate in  those a rea s .  The 
im p a c t  o f  more random c o u rs e  se lec t ions  on the c u r r ic u lu m  was 
considered to be d i f f e r e n t  from and less than the impact of  students 
pursuing more prescribed, complete courses of study.)
Students chose concentrations in al l  possible areas of fered among 
the departments and schools* But the p ro fess io n a l  schools were 
o r g a n i z e d  s e p a r a t e l y  and d i f f e r e n t l y  f rom A r t s  and Sciences  
departments, and of fered d i f f e r e n t  options to students. For Instance,  
each school had I t s  own c u r r i c u l u m  committee which e s t a b l i s h e d  
programs of professional study separate from standard undergraduate  
requirem ents  f o r  specia l ized study in Arts and Sciences departments. 
Although both professional  schools requ ired  students to f u l f i l l  the 
same general education requirements that  were set  f o r t h  in  Arts  and 
Sc iences ,  they a lso  req u i red  separate  a p p l i c a t io n  to s p e c ia l i z e d  
undergraduate study and offered d i f f e r e n t  c e r t i f i c a t io n  from Arts and 
Sciences departments. The School of Education o f fe re d  a C o l l e g i a t e
6 3
Professional C e r t i f i c a t e  from the State Hoard of  Education of V i rg in ia  
and th e  School o f  Business,  the degree o f  Rache lor  of  Business  
Adm in is t ra t ion  ( B . R . A . ) ,  For  these reasons,  the two professional  
schools were in c lu d e d  f o r  s tudy  t o  e x p l o r e  t r e n d s  In s t u d e n t  
enrollment and change in these parts of  the curriculum.
Among the twenty  A r t s  and Sciences Departments ,  the Physical 
Education Department was excluded from p o s s ib le  i n q u i r y  due to the 
e f f e c t  of  T i t l e  IX of the Higher Education Amendments of  1972 on the  
o r g a n i z a t i o n  and g o v e r n a n c e  o f  th e  d e p a r t m e n t .  f E . g , ,  Laws 
proh ib i t ing  the use of  f e d e r a l  monies in sex discr iminatory programs 
may have influenced curriculum changes s i g n i f I c a n t l y ) . N in teen  Ar ts  
and Sciences departments thus remained.
In order  to manage the  volume of  i n fo r m a t io n  present  a f te r  a
decade o f  students  r e g i s t e r i n g  tw ice  y e a r l y  In these  departments,
12representative sampling of  the nineteen departments was necessary .  
Sampling often e l i c i t s  more accurate information than does a survey of 
an e n t i r e  p o p u la t io n .^  For instance, sampling can reduce erosions in 
research qua l i ty  that  often accompany having numbers of  people working 
w ith  volumes of  i n fo r m a t io n  over longer  periods of  t ime.  For th is  
case study, the d e ta i le d ,  e x p lo r a to r y  analysis  sought made sampling a 
necessity for  a single in v e s t ig a to r .  In sampling, however,  one must 
a t te m p t  to make the  sample p o p u la t io n  representa t ive  of the target  
population being examined.
The most appropr iate means to d i f f e r e n t i a t e  fu r the r  and represent  
adequately the departments  emerged as the nex t  con s id e ra t io n .  The 
p o s s i b i l i t i e s  were d iscussed w i th  two depar tm ent  c h a i r m e n  (one
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c u r r e n t ,  one f o r m e r ) ,  a r e c e n t  member of the E d uca t io na l  P o l i c y  
Committee of the Arts and Sciences F a c u l t y ,  and an Education fa c u l ty  
member who s t u d i e s  a s p e c ts  o f  h i g h e r  e d u c a t i o n .  From t h e s e  
d iscu s s io n s ,  the i n v e s t i g a t o r  decided to  d i f f e r e n t i a t e  between the  
departments according to actual number o f  majors granted in them. In 
tu rn ,  the  means of d i f f e r e n t i a t i n g  between departments  r e m a in e d  
c lo s e ly  a l l i e d  to a prime considerat ion of the study--what students  
had pursued and any i n f l u e n c e  t h e i r  p u r s u i t s  may have had on 
curriculum change.
In 197 5 -76 ,  requirements  Changed r e g a r d i n g  m a jo r s  so t h a t
students could declare and receive degrees noting two concentrations.
This was a College-wide change. A simple aggregat ion of a l l  degreed
concentrations by department during the decade showed where s tu d e n ts
had m a jo re d .  Some departments had had more students tak ing majors
with them than o th e rs ,  and a ra n k -o rd e r l  ng o f  departments by to ta l
number of majors in each was obtained. The l i t e r a t u r e  had suggested
t h a t  c u r r i c u l u m  dec is ions  are  l inked to  t rends  in  enrol lment.  In
t u r n ,  the I n v e s t i g a t i o n  sought  to t e s t  premises p o s i t e d  in  the
l i t e r a t u r e  by examining departments with d i f f e r i n g  e n r o l l m e n t  t re n d s
( e . g . ,  d id  a department with high enrollments respond d i f f e r e n t l y  from
a d e p a r t m e n t  w i t h  lo w e r  e n r o l l m e n t s ? .  R a n k - o r d e r i n g  th u s
d i f f e r e n t i a t e d  d e p a r tm e n ts  by e n r o l l m e n t  t r e n d s  among m a jo r s .
Further,  th is  r a n k - o r d e r i  ng c rea ted  an i m p l i c i t  s t r a  t  i f  i ca 1 1 on of
14departments from which one could systematical ly sample. In order to 
study departments r e p r e s e n t !n g  those where most o f  the majors had 
been, those where a moderate number o f  majors had been,  and those
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where the leas t  number of majors had been, three departments needed to
be selected* In t u r n ,  d i v i d i n g  the sum o f  a l l  majors In A r t s  and
Sciences by th re e  c r e a t e d  a sampl ing In te r v a l  that permitted, when
a p p l ie d  to  the r a n k - o r d e r e d  l i s t *  each d e p a r tm e n t  a change of
select ion proportionate to the number o f  t imes s tudents  had majored  
15t h e r e *  A random s t a r t  e l i m i n a t e d  human b ias  in  the s e l e c t i o n  
process* (See Appendix A -  Population for  Sampling)
Systematical ly  choosing th re e  departments  c rea ted  a manageable 
population for  study as wel l  as a diverse represen ta t ion  of  A r t s  and 
Science departments In the undergraduate  curriculum. Biology thus 
emerged representing departments  in  the upper t h i r d  of  rank-ordered 
de p a r tm e n ts ,  P s y c h o l o g y ,  r e p r e s e n t i n g  the m id d le  t h i r d ,  and 
P h i lo s o p h y ,  the lower  t h i r d .  T o g e th er  w i t h  the two profess iona l  
schools,  the sample departments and schools numbered f i v e .  The sample 
offered  adequate r e p r e s e n t a t i o n  of  the t a r g e t  papulation In keeping 
with the research aim.
One f i n a l  note regarding the  sampl ing procedure is necessary:  
p r i o r  to sampling, the In te rd l  sc lpH nary  concentration was el iminated  
for possible in-depth analysis because of a wide number of  var ia t ions  
In descr ip t ive  c h a r a c t e r is t i c s .  The In te rd fs c lp l  in a ry  c o n c e n t r a t io n  
had no l i s t i n g  of permanent, organized teaching facu l ty ;  i t  emphasized 
the  s t u d e n t 's  r e s p o n s ib i l i t y  in es tab l ish ing  the v a l i d i t y  of a chosen 
course of  study; and i t  had the o r g a n i z a t i o n a l  p o t e n t ia l  to e f f e c t  
ano the r  department or school une ven ly .  Whi le  a f e a t u r e  o f  the  
c u r r ic u lu m ,  the i n t e r d i s c i p l i n a r y  concentra t fon  Tacked many of  the 
cha ra c te r !s t lc s  common to academic departments,  Thus, when examined
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from the perspective of student r e s p o n s i b i l i t y ,  of  o rg a n iz a t io n a l  
support, or of faculty t ra ining and prerogatlves, the potent ia l  of the 
i n t e r d l  sc ip l ina ry  concentration to a f fe c t  curr icular  change seemed to 
derive from combinations of  var iab les  d i f f e r e n t  from those among the 
established departments.
Class i f ic a t io n  and Presentati on of  Da ta .  The research question  
examined In this study Involved a consideration of faculty percaptions 
of student  enrol lments  var iables and c u r r i c u l a r  change variables.  
Using the  Manns and March study o f  curr iculum change (mentioned  
e a r l i e r )  as a primary point of reference, two c r i t e r i a  were used in 
choosing the v a r ia b le s  of  change: 1) They should have a plausible
connection to the pa r t ic u la r  feedback process under study so that i t  
should be possible to explore faculty perceptions of the In f luence  of  
s tudents '  pursu its  on changes that were made. 2) The curriculum 
changes made in each department or school should be such that the 
faculty  could indicate whether they had been more or less responsive,  
when making these kinds of changes, to what students had taken. Thus, 
the r e g u la r  kinds of  changes made annua l ly  in the curriculum were 
judged to be appropriate for th is  study. Further, the variables were 
chosen and grouped In a manner s i m i l a r  to what Manns and March 
proposed as appropr ia te  to th is  kind of research.  The var iables  
d i f fe red  s l ig h t ly ,  however, to describe b e t t e r  the M l  Ham and Mary 
curriculum.
Variables. Six variables ( l i s t e d  below) of c u r r i c u l a r  change 
were i d e n t i f i e d .  Variables one and two ref lected aspects of general 
appearance of the curr icu lum  since they were r e l a t e d  to changes In
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course description in the col lege cata log;  v a r i a b l e s  three  and fo u r  
represented aspects o f  general  o p p o r tu n i ty  among departmenta l  or 
school offerfngs since they were r e l a t e d  to add i t ion  and delet ion of 
courses and degree requirements in curr icu la ;  and v a r i a b l e s  f i v e  and 
six represented aspects of  curr iculum a c c e s s ib i l i t y  since they were 
r e l a t e d  to change in  c u r r i c u l a r  d e v ic e s  t h a t  a i d  s tuden ts  in 
organizing courses to f u l f i l l  general educa t ion  and c o n c e n t ra t io n  
r e q u i r e m e n t s .  W h i le  other  research suggested general  k inds of 
var iab les  t h a t  could be a p p l i c a b l e  to  t h i s  type  of  rese arch ,  the 
following variables were chosen to approximate a s u i tab le  d e s c r ip t io n  
of the Wil liam and Mary cu r r icu lu m :^
1. V a r i a t i o n  in  number 1 o f  c o u r s e s .  Each c o u rs e  in  the  
undergraduate c u r r i c u l u m  has an i d e n t i f i c a t i o n  number ( e . g . ,  
undergraduates courses are numbered at LOO, 200,  300 ,  and 4 0 0 ) .  I t  
was proposed th a t  a change in  numbering changed the appearance of  a 
course.
2 . Variation_i_n_t 1_tl_e and/or^j^o_u r se_ in s c r ip t io n , The col lege catalog  
Includes t i t l e s  and d e s c r ip t i o n s  of  most co u rs e s .  I t  was proposed 
that a change In e i th e r  the t i t l e  and/or course d e s c r i p t i o n  changed 
the appearance of the course (whether or not the actual course content  
changed),
3. V a r i a t i o n  in  kinds of courses. The departments and schools can 
add, d e l e t e ,  and m o d i fy  c o u r s e s .  I t  was p roposed  t h a t ,  taken  
together, the numbers of  addit ions, delet ions,  and m odif ica t ions  were 
assumed to change the general opportunity to take courses.
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4. Var  1 a t Io n  1 n number' of  c r e d i t  hours required for  concent r a t i o n . 
Departments and schools es tab l ish ,  w ith in  some l im i ts  of the co l lege1 s 
c u r r i c u l a r  re q u i re m e n ts ,  the number o f  c r e d i t  hours requ ired  o f  
s tuden ts  to r e c e iv e  a degree in t h e i r  r e s p e c t iv e  a r e a s .  I t  was 
p ro p o sed  t h a t  a d d i t i o n s  or d e l e t io n s  in departmenta l  or school 
requirements changed the general opportunity to take courses.
5.  V a r i a t i o n  in number of  _c o urs_es f 1J . L L i l S . a n d / o r  sequence 
requlrefrtents. To f u l f i l l  the general edu ca t ion  requirem ents  for  an 
undergraduate  degree, Wil l iam and Mary students took two courses in a 
single  department from each of th ree  areas of  the curriculum. Area 1 
represents the ar ts  and humanities; Area I I ,  h i s t o r y  and the social  
sc ienc es ;  and Area I I I ,  the sciences and mathematics. In add it ion ,  
students completed a sequence requ irem ent :  two more courses outside 
of the student 's  c o n c e n t r a t i o n ,  des igna ted  by each department f o r  
sequence c r e d i t .  (S tuden ts  were asked to in c lu d e  the Schools of  
Business and Education In Area I I  when organizing t h e i r  choices.)  I t  
was proposed th a t  a change in the to ta l  number of courses f i l l i n g  area 
and sequence requirem ents  would change the  a c c e s s i b i l i t y  of those 
courses.
6 . V a r i a t i on In number of  courses without p re requ is i te  designation. 
Students could gain admission to  some courses only I f  they had taken 
cer ta in  p re req u ls i tes .  Courses without designated p re re q u is l te s  have 
no such r e s t r i c t i o n .  I t  was proposed tha t  change 1n the to ta l  number 
o f  c o u r s e s  wi t h o u t  a p r e r e q u i s i t e  r e q u i r e m e n t  changed the  
a c c e s s lb i l 1ty of  those courses.1^
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A prel iminary review o f  the data  showed t h a t  changes 1n these  
v a r i a b l e s  usually  were s l i g h t .  In  one year a department might change 
one course number, modify the c o n te n t  of two courses, and change the 
area/sequence designat ion of one course .  For  t h i s  reason,  the data  
col lec t ion  hegan by using the f i r s t  year  considered in the research as 
a base y e a r  and change was c a l c u l a t e d  f o r  each subsequent year in 
re la t io n  to the s ta tus  of the c u r r i c u l u m  during the f i r s t  year.  Once 
again, because the numbers involved for  each v a r iab le  were r e l a t i v e l y  
s m a l l ,  i t  was f e a s i b l e  to c a lc u la te  change as an actual number. For 
example, a change in  one course number in 1972-73 was recorded as one. 
A change In area/sequence or p r e r e q u i s i t e  designation was recorded as 
a plus {+}  i f  d e s i g n a t i o n s  i n c r e a s e d ,  a minus ( - )  number i f  
d e s ig n a t io n s  decreased .  A change in concentration requirements was 
recorded as plus o r  minus the number o f  c r e d i t  hours tha t  changed. 
(Since the m a jo r i ty  of undergraduate courses were worth three c r e d i ts ,  
change In c r e d i t  hours was expressed as the f r a c t i o n  o f  a th re e  hour  
course r e p r e s e n te d  by the change. For example, i f  three hours were 
added to requlrements,  one change was noted .  I f  one hour was added, 
then one - th i rd  of a course change was noted. For the schools,  change 
In c r e d i t  hours was expressed as an average o f  hours required for  
t h e i r  respect ive  degree programs.  In the School o f  Education, for  
Instance, when the requirements for  eighteen and twenty-seven hours in 
the elementary and secondary education programs were r a i s e d ,  the sum 
of course add it ions was div ided by two.)  Frequent ly ,  changes such as 
these are recorded as a percentage o f  curr iculum change. The changes 
recorded here were s l i g h t ,  however; and when s ta te d  as an a c tu a l
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number they were more r e a d i l y  used re p re s e n ta t io n s  of the changes 
made. Thus, 1n the interest  of c l a r i t y ,  actual numbers were used.
Since the kinds of changes reviewed in Arts and Sciences required 
approval by the Educational Pol fey Committee, the f ina l  report of the 
committee for each year served as a primary source of In fo rm a t io n .  
Changes surfacing in the report for a par t icu la r  year ( e .g . ,  1971-7?) 
were recorded as c u r r i c u l a r  changes in the fol  1 owl ng year (1972-73) 
unless the report noted otherwise- This assumed a standard lag time 
from approval in the spring of one year to implementation in the f a l l  
of the next academic year.
In the professional schools,  cu rr icu lum  committee reports were 
more informal and l is ted  recotnnendatlons for  the approval of school 
f a c u l ty  ra ther  than approved changes In the curriculum. Minutes of  
faculty  meetings did not describe changes in a systematic or uniform 
manner. Therefore, information on student enrollments and c u r r i c u l a r  
change in the professional schools was collected and calculated based 
on the records of the R e g is t ra r  and the undergraduate catalog of the 
Col lege.
In a d d i t io n ,  since the v a r ia b le s  were o r i g i n a l l y  chosen to 
r e p r e s e n t  a s p e c t s  o f  gen era l  a p p e a r a n c e ,  o p p o r t u n i t y ,  and 
accessib i l i ty  to students as they took courses, the sum of changes in 
the two variables comprising each aspect was c a l c u la t e d .  One might  
speculate  th a t  a revis ion of course content or the addit ion of a new 
course might represent a s u b s ta n t iv e ly  d i f f e r e n t  kind of change than 
would a change in course numbering or course d e s c r ip t i o n .  Thus, a 
com parison  from one y e a r  to the  next of the sums in the three
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curriculum aspects--appearance, opportunity,  a c c e s s lb i l i ty -w o u ld  show 
differences among the aspects during the decade from which discussion 
could evolve.
Im p l ic i t  1n choosing these curriculum variables for reference and 
discussion 1s the p ropo s i t io n  th a t  a department or school showing 
change in these variables 1s also showing responsiveness. To compare 
the two kinds o f  t r e n d s  under s c r u t i n y ,  the  curr icu lum  change 
Information needed f i r s t  to be viewed along $1de of pertinent s tuden t  
enro l lm ent  data. For each sample un i t  variables representing aspects 
of student enrollment were i d e n t i f i e d .  The variables were chosen to 
represent the courses students had taken and the majors they  had 
pursued in  each department and school. The variables were co l lected  
and organized in accordance with the way t a l l i e s  on course enrollments 
and on majors were maintained at  Hi 111am and Mary. The fo l lowing  
variables of student enrollment thus emerged:
1, Total student  pop u la t ion enrolled 1n courses 1n a department  or
school . These f ig u re s  were taken from headcount enrollment t a l l i e s
18on a census date r e f l e c t i n g  f i n a l  course enro l lm ent .  A change in 
numbers of students enrol led in a year was assumed to show a change in 
what students took.
2. Tota l  s tudent  popula t ion  r e c e iv i n g  majors^in  a department or 
schoo l . These f igures  were taken from the Regis trar 's  f i les  on degree
r e c i p i e n t s  that  show a l l  degrees awarded between July 1 of one year
20and June 30 of the nex t ,  A change in number of  degree rec ip ients  
was assumed to show change In what students pursued as a s p e c i a l t y  
area. For example, i f  10 degrees were awarded in biology one year  and
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30 the n e x t ,  then students were assumed to be pursuing study in that  
area in Increasing numbers.
These two s tuden t  e n r o l l m e n t  v a r i a b l e s  were c a l c u l a t e d  and 
recorded for  each year .  I t  was assumed th a t  the developing pat tern  of  
Information shewed trends 1n students'  pursu its .  For example, s teady  
Increases  In the number of business majors o v er  a p e r i o d  was assumed 
to be a trend for the period.
G r a p h s . From the  c o l l e c t i o n  o f  t h i s  r e c o r d  o f  s t u d e n t  
enrollments and c u r r i c u la r  change, graphs d ep ic t in g  t h i s  in fo r m a t io n  
were then prepared. Because the data showed change over time in more
than one var iab le ,  a curve c h a r t  re p re s e n te d  an appropr ia te ,  widely
20used method of  d e p i c t i n g  the  i n f o r m a t i o n  g r a p h i c a l l y .  The 
I n f o r m a t i o n  g a t h e r e d  f o r  a l l  v a r i a b l e s  was p l o t t e d  to show the  
col lected  data for  each sample unit  in f i v e  graphs— three representing  
var iables of  c u r r ic u la r  change, two, v a r ia b le s  of student enrollment.  
Twenty-f ive graphs ( f i v e  for  each sample u n i t )  thus emerged showing 
the  t r e n d s  f o r  a decade o f  c u r r i c u l a r  change and o f  s tuden t  
enrollments at Wil l fam and Mary. (See Chapter  Four.  The graphs are 
included in the f indings for  each department or school.)
The graphs suggested some pat terns ,  which in turn suggested some 
p o s s ib le  ques t ions  to be asked o f  those who had made the changes. 
Therefore ,  in te r v ie w s  w i th  people in v o lv e d  in the  events  depicted  
graphica l ly  were necessary .  For example ,  the graphs showed gross  
t rends in  c u r r i c u lu m  change. In o rd er  to  d i s c o v e r  what decisions  
contributed to the trends, questions were needed th a t  addressed those 
specif ic  decisions as well  as any t rends  p e r c e iv e d  by the f a c u l t y .
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Sta ted  d i f f e r e n t l y ,  the graphs showed that something had happened, 
while in-depth interviews could help to Interpret a facu l t ies '  view of 
what had happened.
I n t e r viewees. The se le c t io n  of  Interviewees was guided by the 
c r i t e r io n  that  people who had been formally Involved in the curr icu la r  
decl sion-making processes of the departments and schools would be most 
l i k e l y  to o f f e r  a reasonable perspect ive  of the events. In  th is  
r e g a rd ,  the pr imary  r e s p o n s l b i l i t y  for  o rg an iz in g ,  compiling, and 
submitting proposals  f o r  c u r r i c u l a r  change l a i d  with  department or 
school heads and curriculum committee heads. For each department and 
school examined, a l l  who had held the aforementioned positions during 
the decade comprised the t o ta l  possib le  interview population. Since 
the Educational P o l icy  Committee of the Arts and Sciences Facu lty  
played an i n t e g r a l  p a r t  in deciding curricular change, the heads of 
that  coranlttee fo r  the decade were a lso included. F in a l ly ,  deans and 
associate deans of  undergraduate studies [where a p p l ic a b le )  of  the 
respective fa c u l t ie s  fo r  the decade were contacted for Interviewing In 
order  to e l i c i t  t h e i r  perspectives of the trends that  surfaced. [See 
Table 1} I t  was assumed th a t  by in te rv iew ing  people in various  
positions at the Col lege  who had been Involved fo rm a l ly  in making 
decisions about the curriculum, d i f fe re n t  perspectives of the h istor ic  
information would surface— perspectl ves that would aid in going beyond 
the p u b l i c ,  w r i t ten  record of the era,  In turn, a f u l l e r  description  
of the e v e n ts  un d er  study cou ld  un fo ld  to b e t t e r  in fo rm  any 
conclusions drawn about the relationships being examined.
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Table I 
Population for  Interviews
Department Population* P i lo t  Study Population  
or Sample Interviewed
School 
Comnittee
Biology
Business 10**
Education 13** 1 11
Philosophy
Psychology
Educational 
Pol Icy
Committee 13*** 1 10
Total 4S 4 38
*These are the numbers of heads of curriculum committees, departments,  
and schools plus a p p r o p r i a t e  a s s o c i a t e  deans from 1 9 7 1 - 7 2  to  
1980-1901,  In fo rm a t io n  was acquired from Undergraduate Program 
Catalog, 1971-72 to 1900-81,  and minutes of  f a c u 1 ty  meetfrigs^fn the 
Schools of Education and Business Administration, 1971-72 to 198 0 -8 1 .  
These f igures Include no acting or Interim heads.
**Th1s f igure  Includes Associate Deans of Undergraduate Studies. Four 
in Business, one 1n Education.
** *Th1s f ig u r e  includes two Deans of  the Faculty ,  Arts and Sciences,  
and two Deans, U n dergradua te  Program ,  as th e y  held ex o f f i c i o  
membership on the Educational Policy Committee,
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I n t e rv iew  T e c h n i q u e s .  The k i n d s  o f  I n f o r m a t i o n  used or 
a s s o c ia te d  w i th  decisions to make changes in the curriculum remained 
the p r im ary  concern of  the q u e s t i o n i n g .  U s in g  the changes in 
v a r i a b l e s  and the graphs as re fe r e n c e s  f o r  the c o n s t r u c t i o n  o f  
q u e s t io n s ,  the interv iewing was designed to explore the s ignif icance,  
meaning, or r a t i o n a l e  th a t  people  a s s o c ia te d  with  the even ts ,  or 
trends in events.
Moreover, in the in te rac t ion  between interv iewer  and respondent,  
q u e s t i o n s  could  be c l a r i f i e d  or  responses exp lored  f o r  enhanced 
c l a r i t y  and d e t a i l ,  not only to secure f u r t h e r  per t inent  information  
but a lso to check for  inconsistencies in responses, as the need arose. 
In short ,  d i re c t  observation and interviews o f fe red oppor tun i t ies  for  
immediate  double checks in  a number of s ig n i f ic a n t  areas that  could 
add to  response and research v a l i d i t y .  F i n a l l y ,  the inte rv iew allowed
for  personal  reassurance and encouragement regard ing  a f r e e ,  ye t
21con f ident ia l  exchange of  responses.
At the same time, several weaknesses of  using an interview method 
to obtain  in fo rm at ion  needed to  be addressed.  The f i r s t  of  these  
I n v o l v e d  r e d u c i n g  respondent b i a s .  The re le v a n c e  and worth of  
I n fo r m a t io n  g lean e d  in  I n t e r v i e w s  depends on the respo ndent ’ s 
wil l ingness and a b i l i t y  to reca l l  everts  as accurately  and t r u t h f u l l y  
as possib le .  I f ,  fo r  instance, a respondent f e l t  that  the information 
d is c lo s e d  could r e s u l t  in personal embarrassrnent or professional r isk
[as in divulg ing t ra d e  s e c r e ts l  , a h e s i t a n t ,  l im i te d  response could
22fol low. Fur ther ,  i f  a respondent f e l t  that personal or professional
81
23prest ige were a t  s take,  responses could be a f fec ted .
In tu rn ,  in te rv iew er  bias r e s u l t in g  from questions too leading or
O  a
i n te ra c t io n  too empathetic existed as another consideration.  While
such t e c h n i q u e s  as ta n d e m  i n t e r v i e w i n g  and n o n - d i r e c t i v e
c l ie n t -c e n te re d  In te rv iew ing  could a id  1n overcoming In te rv iewer  bias,
several w e l l - t r a i n e d  I n t e r v i e w e r s  were r e q u i r e d  to ca r ry  out these
25techniques e f f e c t i v e l y .  For these  reasons,  these two approaches  
were not f e a s ib le .
M in im iz in g  respondent  and I n t e r v i e w e r  b ias  h inged p r im a r i ly ,  
then, on es tab l ish ing  an appropr ia te  in terv iew  s i t u a t i o n .  Thus, the 
p r i m a r y  e f f o r t  o f  t h e  I n t e r v i e w e r  r e m a i n e d  one o f  open,  
stra ight - forward  quest ioning* while  also considering the respondent 's  
c o n v e n ie n c e  and p r i v a c y .  F u r t h e r ,  tape r e c o r d in g s  were used 1n 
conjunction with an In terv iew  guide to decrease recording bias. Taken 
t o g e t h e r ,  a n a ly z in g  the c h a r t e d  t r e n d s  i n  c o n ju n c t io n  w i t h  the 
respondents' i n t e r p r e t a t l o n s  appeared as the most v i a b l e  means of  
c o l l e c t i n g  data f u r  t h i s  p a r t i c u l a r  inqu iry .  F i n a l l y ,  an Interv iew  
provided an a c c e s s i b l e ,  economical  means of  a c q u i r i n g  adequate and 
per t inent  Information,  The k inds o f  s p e c i f i c ,  d e t a i l e d  i n fo rm a t io n  
sought in the research could not have surfaced through the sole use of  
w r i t te n  surveys or document analysis*
I n t e rview Development, In research, two major types of interv iew  
e x i s t :  s t r u c t u r e d  or s t a n d a r d iz e d  I n t e r v ie w s  and unstructured or
nonstandardized In te rv iew s .  S t r u c t u r e d  interv iews also can be e i th e r  
the scheduled or the nonscheduled v a r i e t y ,  The i n t e r v i e w e r  has the  
most c o n t r o l  of the to p ic  and quest ioning In a s tructured scheduled
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I n t e r v ie w ,  less  In the s t r u c t u r e d  nonscheduled, the l e a s t  In a
nonstructured one. Moreover, an interview can contain a l l  three means
27of asking questions, depending on the research need.
Scheduled structured interviews require the in te r v ie w e r  to read 
q u e s t i o n s  and r e c o r d  responses on a w r i t t e n  I n te rv ie w  schedule 
designed to e l i c i t  responses in the same sequence and with the same 
wording for each respondent. This type of in terv iew  o f f e r s  b e n e f i t s  
of comparabll1ty of responses.
In comparison, nonscheduled s tructured  interviews require the 
in te rv ie w e r  to use a guide l i s t i n g  the des ired  in fo rm a t io n .  The 
Interviewer may* however,  reword questions or formula te  fo l lo w -u p  
q u e s t i o n s  f o r  each re s p o n d e n t  to  o b t a in  comparable,  re le v a n t  
information. This is p a r t ic u la r ly  useful in si tuations where the same 
words may mean d i f f e r e n t  things to d i f f e r e n t  people and appropriately  
worded questions remain essential  for comparabi 11 ty of responses.
Unstructured Interviews, In con tras t ,  a l low  the I n te r v ie w e r  to 
e s t a b l i s h  t o p ic s ,  wording, and sequencing as the Interview unfolds. 
With this freedom and f l e x i b i l i t y ,  however, goes a requirement for  a 
thorough knowledge of the conceptual framework used as well as of the 
p o p u l a t i o n  q u e s t i o n e d .  Bes ides  r e q u i r i n g  a s k i l l e d ,  h ighly  
knowledgeable I n t e r v i e w e r ,  t h is  method also e l i c i t s  responses that  
Incur d i f f i c u l t i e s  of comparabil ity and thus analysis.
Of the three types of Interviews, moreover, research suggested 
t h a t  the s t ru c tu re d  nonschedule interview represented an appropriate 
technique, best suited to questioning a heterogeneous population about
yQ
in fo rm at ion  t h a t  Is not discussed wide ly  or openly.  F u r t h e r ,
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well-educated respondents such as c u r r ic u lu m  committee heads,  who
d e a l t  comfortably with Ideas were found to resent the r e s t r ic t io n s  of
interviews too s t ru c tu re d ,  p r e f e r r i n g  i n s t e a d  more in te rac t ion  with  
29the interv iewer ,  Because the in form at ion  sought tended not  to he 
w ide ly  d iscussed,  and comparabi l i ty  of responses remained a research 
need, a structured nonschedule in terv iew  guide was developed and used. 
F i n a l l y ,  the exploratory nature of the research made this form of  more
30
open interviewing ess en t ia l .
An I n i t i a l  l i s t  of a p p r o x im a t e l y  f o r t y  poss ib le  questions was 
drawn up to correspond to each f a c e t  o f  s tu d e n t  e n r o l l m e n t  and 
c u rr icu lu m  change being s t u d i e d .  A department  chairman, a former 
department chairman and E d u c a t i o n a l  P o l i c y  Committee memher, a 
s o c i o l o g i s t  on the Arts and Sciences F a c u l ty  w i th  e x p e r ie n c e  in  
i n t e r v i e w i n g ,  and one f a c u l t y  member each from the two professional  
schools were consul ted  about  i n i t i a l  word ing ,  sequencing, and the 
content v a l i d i t y  o f  the q u e s t i o n s .  From t h i s ,  e igh teen  q u e s t io n s  
[some with a l te rn a te  wording and several par ts )  were developed.
These eighteen questions were then p i l o t  tested with four members 
o f  the total  population who represented each of  the major groups being 
q u e s t i o n e d .  [See Table 1) One r e p r e s e n t a t i v e  from each o f  the 
professional schools, one from the Educat ional  Pol icy Commi t t e e ,  and 
one from an Arts and Sciences department were I n te rv ie w e d ,  These 
r e p r e s e n ta t iv e s  were chosen to r e f l e c t  possible differences among the 
groups sampled. A f a c u l t y  member who had p r e v i o u s l y  been an 
Educational Policy Committee member as well a department c h a i r p e r s o n ,  
was Included so t h a t  h is  responses could serve as a comparison for
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v a l i d i t y  of  the other p i l o t  In t e r v ie w  responses In Arts and Sciences. 
A member from each of  the  p ro fe s s io n a l  schools was a lso  chosen to  
a l lo w  fo r  comparison of responses from each. A l te rna te  wordings and 
var iab le  sequencing were t e s t e d  fn the p i l o t  interviews to  determine 
r e l i a b i l i t y  of responses. R e l i a b i l i t y  was determined when the  same 
kinds of  responses emerged from d i f f e r e n t  quest ion  sequencing and 
al te rnate  wording.
Where a l t e r n a t e  w o r d in g  e l i c i t e d  the  same r e s p o n s e ,  one 
a l t e r n a t i v e  was dropped. Each I n t e r v i e w  was a l s o  ch e c k e d  f o r  
consistency of  responses. Responses of Arts and Sciences facu l ty  were 
charted and compared and responses of  professional school facu l ty  were 
c h a r t e d  and compared t o  d e t e r m in e  v a l i d i t y .  T h u s ,  t h r o u g h  
observation, comparison of responses, and comparison of  responses to 
d i f f e r e n t ,  ye t  re la ted  questions, the r e l i a b i l i t y  and v a l i d i t y  of  the  
inte rv iew guide for  probing the complexities of the research questions  
was established.
T h i r te e n  basic quest ions ,  each with re la ted  fo l low-up questions  
emerged from the p i l o t  in te rv iew s .  (See Appendix B) Where possib le ,  
coding categories were established based on the p i l o t  In terv iews.
Pr ior  to the actual in te rv iew process, l e t t e r s  were mailed to the 
respondent population to acquaint them with the study and seek t h e i r  
p a r t i c i p a t i o n .  (See Appendix C) The invest iga tor  thought tha t  some 
pr io r  f a m i l i a r i t y  w i th  the I n t e r v i e w  to p ic  was necessary due to the  
deta i led  nature of the questions. Interview appointments were made by 
te le phone .  I n d iv id u a l  i n t e r v ie w s  u s u a l l y  l a s t e d  a p p r o x i m a t e l y  
f o r t y - f i v e  m inutes ,  but they var ied in length from t h i r t y  minutes to
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two and one h a l f  hours. The I n v e s t i g a t o r  conducted the Interviews on 
a dal ly  basis during March and Apri l  of 1983. A t r a n s c r i p t  of each 
taped Inte rv iew was made as soon a f t e r  the interview as possible.  The 
t r a n s c r i p t i o n s  produced severa l  hundred pages of  r ich description 
ahout a decade of  c u r r ic u la r  adjustments a t  Wil l iam and Mary.
The f i r s t  step in data a n a ly s is  was to group the responses by 
department or school. Responses from each department and school were 
thus com pi led ,  a n a ly z e d ,  organized,  on a question by question basis 
and presented in f i v e  case analyses.  The f ive  specif ic  case analyses 
were w r i t ten  with reference to the sequence of  the decade's events.  
Responses of  the Educational Policy Committee were also presented to 
o f f e r  a f u l l e r  p e r s p e c t iv e  of  c u r r ic u lu m  n e g o t ia t io n s  In Arts and 
Sciences and of  In s t i t u t io n a l  policy considerations. In this way the 
study sought  to de term ine  whether a r e l a t i o n s h i p  ex is ted  between 
students'  pursuits and s ix  kinds of  c u r r i c u l a r  change at Wil liam and 
Mary from 1971-72 to 1980-81,
Weaknesses and L i m i t a t i o n s .  Whi le  the methodology used here 
o f f e r e d  the b es t  of  several a l te rn a t iv e s ,  cer ta in  l imitat ions on the 
use of the f indings also e x is t .  Although co l lec t ing  data about parts 
of one college curriculum reduces the number of confounding var iables  
and permits more de ta i le d  probing, th is ,  In turn,  reduces the external 
v a l i d i t y  of  the  f i n d i n g s .  The f in d in g s  per ta in ,  therefore* to the 
p a r t i c u l a r  s e t t i n g  s tu d ie d  a t  W i l l i a m  and Mary, Such exploratory 
f indings may, however,  be h e lp fu l  to o thers  in c l a r i f y i n g  s im i la r  
r e l a t i o n s h i p s  (between student  demand and curriculum change) and In 
suggesting fu r the r  inquiry ,
8 6
F u r th e rm o re , because I n t e r v i e w s  r e l y  upon the respondents '  
memory, w i l l i n g n e s s  to be f o r t h r i g h t ,  and r e f l e c t i v e  c a p a c i t y ,  
weakness In h e rs  to using such a s t r a te g y  to ga ther  data.  Despite  
having the public  record of s tudent  enro l lm ent  and curriculum change 
as factual reference points,  concealed or d istorted responses may bias 
the f indings. Interviews were considered ,  n ev e r th e le s s ,  to  be the  
most appropr ia te  means of  gathering the needed Information. Since no 
one stood to gain from Inaccura te  responses, su i table  conditions for  
f o r t h r i g h t  responses e x i s t e d .  Also the i n te r v ie w e r  assured the  
resp o n d en ts  o f  c o n f i d e n t i a l i t y ,  and encouraged r e c o l l e c t i o n  and 
re f le c t io n .
S im i la r ly ,  Information gathered In interviews remains subject to 
Interviewer bias ,  Having developed and tes ted  the I n te rv ie w  guide  
w i t h  c o n s u l t a t i o n  and c a r e ,  using only one I n t e r v ie w e r  who was 
thoroughly f a m i l ia r  with the  study,  and c o n s u l t in g  on the coding of  
responses represented points for  reducing Interv iewer  bias as w e l l  as 
for  Increasing r e l i a b i l i t y  of responses.
L i t t l e  v a l i d a t i o n  e x i s t s  f o r  the responses reported h e r e - - a
31weakness common to  such e x p l o r a t o r y  I n q u i r i e s .  The var ious  
department, school, and curriculum committee heads were asked to g ive  
t h e i r  own r e c o l l e c t i o n s .  S in c e  c e r t a i n  f a c t s  about  student  
enro l lm ents  and cur r icu lum  change had been gathered and used as 
references, these served as points of comparison and r e f l e c t i o n ,  to 
s t im u la t e  reca l l  and in te rp re ta t ion .  Also, a comparison of  responses 
w i t h in  each group was made as a v a l i d a t i o n  check among those  
interviewed,
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F ina l ly ,  since trends In student enrol Intents was one o f  the two 
f o d  of the study, students' views of th e i r  own pursuits would further  
c o n t r ib u te  to a f u l l e r  description of the everts being examined. So 
also would students' views of the curriculum changes made enhance the 
study of this phenomenon. To secure the views of approximately seven 
generations o f  W i l l i a m  and Mary students represented an expensive, 
long- te rm  endeavor f o r  a s i n g l e  i n v e s t i g a t o r .  F u r t h e r ,  such an 
I n v e s t i g a t io n  of students '  views went beyond the alms o f  t h i s  
research. Therefore, students' views were not sought.
In summary, the expressed purpose of th is  study was to examine a 
feedback process, using a s i n g l e  I n v e s t i g a t o r  with a p a r t i c u l a r  
research perspective, to discover what th ings fa c u l ty  perce ived as 
having Informed t h e i r  dec is ions to make routine curriculum changes. 
In keeping with the purpose of the research,  the research design was 
appropriate.
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Chapter Four 
Find!ngs
In 1971 the f a c u l t y  at  W i l l i a m  and Mary Implemented a revised  
undergraduate program. This  represen ted  the f1 r s t  major curriculum  
revision in  t h i r t y - f i v e  years at  the College. The 1971 rev is io n  made 
prov is ions  for  basic degree requirements of 120 semester cred i ts  in 
academic sub jects  and f o u r  in phys ica l  ed u ca t io n ;  did away with a 
t rad i t iona l  general education scheme o f  d i s t r i b u t i o n  requ irem ents ;  
and, In i t s  place, added a program of pro f ic iency ,  area, and sequence 
requl rements. G iv ing  s tudents  g r e a t e r  freedom in course choices  
represented one aim of  the 1971 r e v i s i o n . ^  Under t h i s  c u r r i c u lu m ,  
students were asked to  complete s e v e ra l  requirements: 1 ) sa t is fy
prof iciency requirements in  f o r e ig n  languages,  w r i t in g ,  and physical  
educat ion (exemptions could be o b t a i n e d  f rom each o f  th e s e  by 
d e m o n s t r a t io n  of  p r o f 1c i e n c y ) ;  2 } complete two semesters (a rea  
courses} In a single department ,  ( o u t s i d e  of  In  t h e i r  department of 
c o n c e n t r a t i o n , in  each of  t h r e e  a r e a s  ( A r e a  I - - t h e  a r t s  and 
h u m a n i t i e s ;  Area r i - - t h e  socia l  sc iences ;  Area I I I  — the na tu ra l  
sciences and mathematics); and 3)  take two other courses outside th e i r
concentration area to form a lo g ic a l  sequence of two Introductory and
2
two advanced courses. Candidates for  the R .A . , B .S , ,  and B.B.A. wore 
to accomplish these general education requirements. U.S.  candidates  
were to take two a d d i t i o n a l  semester courses in a science d i f f e r e n t  
from th e i r  concentration and in accord with departmental requirements 
for concentration.
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This basic s tructur ing  of  requirements remained fn e f f e c t ,  with  
on ly  s i I g h t  ad justm ents  f o r  the per iod  of  t h i s  s tu d y ,  1971-72 to 
1 9 8 0 - 0 1 .  In the  y e a r s  a f t e r  the  r e v i s e d  c u r r ic u lu m  took e f f e c t ,  
questions surfaced among the facu l ty  over  the ways in  which various  
d e p a r t m e n t s  had a d j u s t e d  to the  changed p ro g ra m .  T h i s  was 
p a r t i c u la r l y  the case w i t h  regard  to the des igna t ion  of area and/or 
sequence courses. G e n e r a l l y  speak ing ,  most f a c u l t y  e s t a b l is h e d  a 
scheme or  p a t t e r n  f o r  d e s ig n a t in g  the courses t h a t  r e f l e c t e d  the 
n atu re  o f  courses ( e . g . ,  u s u a l l y  courses w i th  area  des ignat ions  
present an in troduct ion to a d i s c i p l i n e ,  w h i le  sequence designated  
courses o f f e r  more advanced study} as perceived from the respective  
departmental d is c ip l in e s ,  (Courses 1n the two professional schools 
do not carry area or sequence d e s ign a t ion ) .  By 1976,  severa l  other  
q u e s t i o n s  had a r i s e n  c o n c e r n i n g  th e  f a c u l t i e s  p r a c t i c a l  and 
philosophical concerns with the r e v is e d  program. An ad hoc cornnlttee 
was formed to study the undergraduate program th a t  u l t im a te ly  proposed 
another curr iculum rev is ion  In 1979. The proposal was, in turn,  voted 
down by the Faculty  of  Arts and Sciences. Thus, e v o lv in g  adjustments  
r a t h e r  than r a d f c a l  reforms marked the ten year period that  ended In 
1980-01 . 4
Two other C o l le g e -w id e  c u r r i c u l a r  changes occurred in the ten 
year per iod,  In 1976, students were al lowed to receive recognit ion on 
t h e i r  t ra n s c r ip ts  for  two majors. Secondly,  in  198Qt students  were 
a l s o  a l lo w e d  to d e c la r e  and r e c e iv e  n o t a t io n  o f  a minor area of  
concentrat ion.  In the v a r io u s  departments and schools,  concomitant
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(and sometimes less r e a d i l y  v i s i b l e )  adjustments occurred.  Some 
f a c u l t y  r e f e r  to  th ese  a d ju s tm en ts  asHPhDusekeeplng“ r o u t in e s ,  
procedures for  keeping c u r r i c u l a  c u r r e n t  to the needs of the people 
involved In the program. During the decade under s c r u t in y ,  these  
routine changes described the d r i f t  o f  the undergraduate program,
U l t im a te  approval of  the c o l l e g e  curr icu lum  is  vested in the 
College's Goard of V i s i t o r s .  In p r a c t i c e ,  the Board acts upon those 
questions of educational pol icy which d e a l ,  f o r  the most p a r t ,  w i th  
granting new degrees and approving new programs 1n departments. Board 
action is usually in keepfng with regulations established by the State  
Council of Higher Educat ion In V i rg in ia  ( 5 .C .H .E .V . ) ,  Also In l ine
with S.C.H.E.V. d i r e c t i v e s ,  f a c u l t y  in the departments and schools
5
manage the undergraduate curriculum. Responsib i l i ty  f o r  cu rr icu lum  
management f a l l s  general ly  to specif ic  curriculum c o f u d I t tees.
At W i l l i a m  and Mary,  the Educational Policy Committee (EPC) of  
the Faculty of Arts and Sciences dea ls  w ith  undergraduate c u r r ic u la r  
matters for  the Arts and Sciences. The EPC consists of faculty  members 
elected from the departments, students, the dean o f  the f a c u l t y ,  and 
the deans of  the undergraduate program. The deans serve In e^ o f f l c i j )  
capacit ies .  The Schools of Business Adminfstration and Education also 
have c u r r i c u l u m  c o m m i t t e e s ,  whose membership Include n e i t h e r  
undergraduate students nor the schools '  deans. Recommendations for  
substantive curriculum change In a l l  th re e  cur r icu lum  committees go 
before  t h e i r  respective facu l t ies  for approval. In Arts and Science, 
changes that  do not a l t e r  e x is t in g  p o l i c y  are handled in negotiations  
between the E.P.C, and the various departments. In  the p ro fess io n a l
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s c h o o ls ,  a s i m i l a r ,  though not as complex approach e x is ts  for  
curriculum changes within existing policy.
In the Arts and Sciences departments under study,  the Biology 
Department granted 1138 majors during the decade, the Psychology 
Department granted 811,  and the Philosophy Department, 318. During 
the same period, In the profess iona l  schools,  the School of Business 
Administration, recorded 1295 concentrations, the School of Education, 
596.^ In Arts and Sciences, students also selected various courses to 
f u l f i l l  area and sequence requirements.  Throughout the C o l le g e ,  
var ious students and fa c u l ty  discussed program arrangements, degree 
requirements, and academic expectations. This research focused on the 
fol lowing question: did the trends in s tudents '  pursuits Influence
the faculty as they made routine curriculum adjustments?
The following case analyses represent one perspective of how the  
a f o r e m e n t io n e d  f a c u l t i e s  viewed the r e l a t i o n s h ip  between t h e i r  
s t u d e n t s '  p u r s u i t s  and t h e i r  own concomi t a n t " hou sek eep i ng ,h 
deliberat ions. F i rs t ,  the views of respondents from the p e r t in e n t  
Arts and Sciences committees w i l l  be described. Then, the responses 
of those interviewed in the professional schools are discussed.
Educ a t l  onal Fo1 1 cy Commi t t e e  - - Fac: ul_t£ o f  A r ts  and 5cl^ences. 
Educational Policy Comnittee (E.P.C,)  members represented the Facu l ty  
of  Arts  and Sciences. When the departments proposed routine changes 
in th e i r  curr icu la  to the committee, the E . P . C . ' s  work was that of 
making decisions about the m er i ts  of the proposals in keeping w ith  
t h e i r  view of current  educat ional  p o l i c y .  During the in te rv ie w ,  
questions asked of E.P.C, members were o r ie n te d  toward discovering
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w hat  k in d s  o f  I s s u e s  t h e y  c o n s i d e r e d  as th e y  d i s c u s s e d  t h e  
departments '  p roposals .  Since the E.P.C. served an Important review 
fu n c t io n  and o f te n  was a e q a ln te d  only  w i th  a change proposal  as 
w ri t ten  or explained by a departmental representat ive ,  E.P.C.  members 
could not be expected to know a l l  of the reasons behind departmental  
proposals. Hence, E.P.C. members were asked to discuss genera l ly  the 
kinds of th in g s  t h a t  had informed t h e i r  dec is ions  to ap p ro ve  o r  
disapprove proposed changes. In this way, the study sought to place 
the adjustments of the three Arts and Sciences programs being examined 
in the context of undergraduate program. The interv iew subpopulation 
cons is ted  o f  ten people  who had served on the E .P .C .  d u r i n g  th e  
decade.
Former E d u c a t i o n a l  P o l i c y  Committee members r e c a l l e d  t h a t  
although there was student rep res en ta t io n  on the comnittee throughout  
the decade, the degree o f  s tuden t  p a r t i c i p a t i o n  f l u c t u a t e d .  They 
remembered the major ity  of students as passive p a r t ic ip a n ts .  Several 
facu l ty ,  however,  r e c a l l e d  two p a r t i c u l a r l y  v o c a l ,  a c t i v e  students 
during the ten year period. These two students "did  t h e i r  homework1' 
and provided va lu a b le  in fo rm a t io n  to the coranfttee by a l l  accounts.  
Most faculty on the E.P.C, thought that  student members tended to give 
a representation of the s tuden ts '  p o in t  o f  v iew ,  some of which was 
he lp fu l ,  some o f  which was not necessari ly  in keeping w i th  " f a c u l t y  
not ions of a sound education," In general, the facu l ty  f e l t  tha t  the 
degree of student I n f l u e n c e  on the E .P .C .  del fberat lons depended on 
the confidence, knowledge, and demonstrated In te re s t  of  the student.
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E .P .C .  members were asked to  r a t e  the  u s e fu ln e s s  of  c e r t a i n  
contex ts  f o r  r e c e iv in g  Information about students’ concerns with the 
curr iculum.^ (The r a t i n g s  could range from 1 ,  In d ic a t in g  a context  
t h a t  was not  at a l l  u s e f u l ,  to 2 , I n d i c a t i n g  a c o n t e x t  t h a t  was 
somewhat use fu l ,  to 3, Ind icat ing  a context that  was very usefu l ,  The 
r a t i n g  shown f o r  each c o n te x t  is  an average of the rat ings given by 
each respondent group. For  example,  w i t h  the E . P .C , ,  these rat ings  
represent an average of  ten responses.) Faculty  responses tended to 
vary  according to the kind of a c t i v i t i e s  1n which they were Involved 
and how they  viewed any In fo rm a t io n  t h a t  n i g h t  have emerged In  a 
p a r t i c u l a r  c o n te x t .  Host E .P .C .  members q u e r i e d  r a t e d  f a c u l t y  
feedback ( 2 . 3 ) ,  the FI at Hat or other student pub l icat ions ( 2 . 3 } ,  and 
s i t t i n g  on coimiittees with students ( 2 . 3 )  as the most useful contexts 
for  receiving Information about students'  curriculum concerns. Next ,  
t h e y  ra n k e d  In  c l a s s  ( 2 . 2 ) and In  aca d em ic  a d v is i n g  ( 2 . 2 ) as 
r e l a t i v e l y  use fu l ,  however, t h e i r  ra n k in g s  were less consis tent  here 
( v a r y in g  more between "not  a t  a l l "  to  "a g r e a t  d e a l ' 1) .  S t u d e n t  
e v a lu a t io n s  ( 2 . 1 ) ,  were ranked as somewhat usefu l .  But the rat ings of  
student evaluations,  academic a d v is i n g ,  and In class var ied depending 
on whether the f a c u l t y  member engaged In these a c t i v i t i e s  ( e . g . ,  
adv ised  or sought Information in c lass)  and on how the facu l ty  member 
viewed th e  k i n d  o f  i n f o r m a t i o n  s u r f a c i n g  in t h o s e  c o n t e x t s .  
S im i la r ly ,  the remaining contexts were rated as somewhat useful or not 
at a l l  usefu l :  e n t e r t a i n i n g  s tudents  In you r  home ( 2 . 0 ) ,  s tudent
a c t i v i t i e s  l i k e  c lubs and honorary f r a t e r n i t i e s  ( 1 . 4 ) ,  and student 
organized social  or sports gatherings ( 1 . 1 ) .
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When asked about s p e c i f i c  topics discussed on the EPC, answers 
tended to r e f l e c t  the tenor of the times when that  person served. For 
Instance,  in  the  e a r ly  70 's  f a c u l ty  p a r t ic ip a n ts  r e c a l l e d  l i t t l e  
d iscuss ion  about trends in student majors. One person said, "We were 
primari ly  concerned with implementing the curriculum revision of 1970 
, , . i n t e r p r e t i n g  . . . l a y in g  up gu ide l ines  . . . modify ing as 
problems were discovered." The topic of trends in student majors was 
only In c id en ta l ly  discussed In the early years. As the decade unfolded 
i n c id e n ta l  musing gave way to Informal discussion when committee 
members noticed s h i f t s  in student majors. They saw more students  
g o i n g  to  th e  p r o f e s s i o n s  ( b u s in e s s  and medical  school  were 
s p e c i f i c a l l y  ment ioned)  and they wondered about the m e r i ts  and/or 
problems of re -a l  1 ocating faculty resources in the direct ion of these 
s h i f t s .  More discussion ensued culminating in a formal review of the 
undergraduate program beginning In 1976. Cohort tracking done on the 
Class of  1978 as background for the review, revealed rot only patterns
In student majors for tha t  class but patterns In the courses students
0
were pursuing as t h e i r  undergraduate course of  study. The 1976 
review, the discussion of  possible new majors in computer science and 
f ine ar ts  (also a part  of  the review report ) ,  a con s id era t ion  of job 
markets fac in g  s tu d e n ts ,  and the aforementioned s h i f t  In student  
majors to business con cen tra t ions  were topics of  discussion in the 
l a t t e r  h a l f  of  the decade,
EPC members serving in that l a t t e r  hal f  read the information made 
ava i lab le  to them on student trends. Respondents serving in  the early 
years Indicated that  they did not seek out such in fo rm at ion .  Some
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members s e r v i n g  in the l a t e  seven t ies  noted t h a t  they not only  
attended to national trends in student majors* they also kept books on 
curren t  cu r r icu lum  t rends  on r e s e r v e  a t  the C o l le g e  l i b r a r y  fo r  
perusal by interested fa c u l ty .
In 1976* the double major was i n s t i t u t e d  in l a r g e  p a r t  due to  
student  p re s s u re .  In the view of those queried, students f e l t  the 
notat ion o f  two majors on t h e i r  t r a n s c r i p t s  would he lp  them w i th  
future employment or educational opportunit ies .  At f i r s t  many fa c u l ty  
r e s is te d  a move to  d o u b le  majors  w i t h  the  argum ent  t h a t  two 
co n cen t ra t io n s  represented too much specia l iza t ion  in a l ib e ra l  ar ts  
curriculum. Many b e l i e v e d  th a t  the b read th  component of a l ib e r a l  
education would eventually become secondary to the depth component i f  
students pursued two s p e c ia l i t i e s .  Also, some facu l ty  were not sure 
t h a t  the " e x t r a  c r e d e n t i a l 1' would n e c e s s a r i l y  be as h e lp fu l  as 
students hoped. The double major f i n a l l y  became an o p t i o n  f o r  
students ,  however.  The students'  request for a double major option  
surfaced in the Board of Student A f f a i r s ,  went to the EPC, and f i n a l l y  
to the f u l l  Arts and Sciences f a c u l t y  f o r  a vote.  Most EPC members 
interviewed voted for the move to double majors. The double major did 
allow a student to pair  a " p r a c t i c a l "  major  with a major  in  a more 
t r a d i t i o n a l  d isc ip l in e .  In contrast,  one respondent noted, "The more 
I saw of the  double major  In o p e r a t i o n ,  the less e n t h u s i a s t i c  I 
became." (Here,  the i m p l i c a t io n  was t h a t  students d id  not always  
choose s u i t a b l e  double majors or perform as well as they should when 
they pursued two d is c ip l in e s . )
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According to E,P„C. respondents ,  the minor became an option to 
students In 1980, not only because of  a s im i la r  s tuden t  d e s i r e  for  a 
v i t a  notat ion ,  but also to counter what some perceived as the negative 
e f f e c t s  of the double major. The fac u l ty  believed tha t  students were 
too spec ia l ized ,  not t a k in g  enough e l e c t i v e  courses, and were being 
pressured into two majors* The minor o f fe red  an a l t e r n a t i v e  s o lu t io n  
t o  t h o s e  d i f f i c u l t i e s  w h i le  s t i l l  a l lo w i n g  students  a permanent  
t r a n s c r ip t  notat ion .  A l l  EPC members interviewed voted for the minor, 
with several noting th a t  they s t i l l  f e l t  there was l i t t l e  educational  
m erit  to the move.
The EPC did not discuss the frequency of  course o f fe r in g s  dur ing  
the decade,  assuming t h a t  e s t a b l i s h i n g  how often a course would be 
o f f e r e d  was b e t t e r  d e t e r m in e d  a t  th e  d ep ar tm en t  l e v e l .  As f o r  
scheduling topics courses fa r  any other courses  t h a t  appeared to he 
" l a n g u i s h i n g  i n  t h e  c a t a l o g " ) ,  th e  EPC d id  b e g in  tQ make 
recorrmendations toward the l a t t e r  p a r t  o f  the decade. These policy 
g u i d e l in e s  appear to have emerged as a r e s u l t  o f  t h r e e  g e n e r a l  
c o n s id e r a t i o n s :  1 ) an increasing in te r e s t  in appropriate a l locat ion
of f a c u l ty  resources, p a r t i c u l a r l y  g iven  "the s tate  of our budget and 
our fa c u l ty ;"  2 ) an i n t e r e s t  in  c l a r i f y i n g  what courses a c t u a l l y  
would be a v a i l a b l e  to  s t u d e n ts ;  3 )  and an I n t e r e s t  In ensuring a 
v a r i e t y  of  course o f f e r i n g s .  A l l  EPC respondents  i n d ic a t e d  tha t  
student e n ro l lm e n ts  re p re s e n te d  a p r a c t i c a l  c o n s id e r a t io n  of the 
departments  when d e c id in g  how o f t e n  to  schedule a course .  Other 
considerations along these l i n e s  In vo lved  f a c u l t y  i n te r e s t ,  facul ty  
teaching loads, and the requirements of  the d is c ip l in e s .  "Departments
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are f a i r l y  pragmatic.  I f  a course I s  o f f e r e d  every o th e r  y e a r  but 
gets a lo t  of student  in t e r e s t ,  then the department Is l i k e l y  to o f fe r  
I t  every year,  unless I t ' s  a small department / '
Students d id  not  comment to the  EPC regarding course frequency,  
although o c c a s io n a l ly  EPC members heard comments about c lass  s ize.  
The EPC discussed c lass  sizes only g e n e r a l l y  and more In th e  l a t t e r  
years of the decade as they noticed the numbers of students in  classes 
d r i f t i n g  upwards. One EPC com m it tee  chairman asked the O f f ic e  of  
I n s t i t u t io n a l  Research to survey c la s s  sizes ( i n  re la t ion  to a pending 
decision about a w r i t i n g  program!, Whi le  the d r i f t  to l a r g e r  classes 
was Informal ly  con f i rm e d  in  many q u a r t e r s ,  no th ing  was done.  "We 
found a t  p r a c t i c a l ly  every turn . . . [ t h a t  c lass size dec is ions]  . .
. were driven by the formula p r o v id e d  by the s t a t e . "  The formula, I t  
seemed, provided one ru le  to fo l low where pedagogical c o n s id e r a t io n s  
about  c lass  s i r e  d id  not hold  sway. This same respondent a lso  noted 
that  c lass size " is  b u i l t  on a f r a g i l e  founda t ion .  There are  r e a l ly  
no ru les .  . . . Theore t ica l  l y , a department could say 'we want a l l  the 
classes to be 15, and we're not t a k i n g  more. Obviously  t h a t  w ould  
b reak  the system i f  someone d id  t h a t . "  In  the view of most EPC 
respondents, depar tm ents  c o n s id e r e d  c lass  f o r m a t ,  s t u d e n t  demand, 
facu l ty  resources (b o th  p re s e n t  and hoped f o r i ,  and the number of  
FTE' s generated by a g iven c la s s  a t  a p a r t i c u l a r  level ( e . g .  levels  
100,200,300, or 400] when they ad ju s t  c u r r i c u l a .
Most EPC respondents i n d i c a t e d  t h a t  changes in course numbering 
proposed by departments to the EPC did  not generate much discussion on 
the coFiwlttee in the  e a r l y  7 0 ' s ,  The committee  looked f o r  l o g i c ,
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re lationship  of course d i f f i c u l t y  to course number* and consistency of 
numbering with regard to each department's numbering scheme. Later In 
the decade, however, when the state began a l locat ing  money based on 
course leve l ,  course numbering was formally  and frequently discussed. 
One respondent commented, " i t  was to our f in a n c ia l  b e n e f i t  to ra ise  
the number o f  the courses.  . . ." Another sa id ,  "numbering , , , 
g r a d u a l ly  became a game t h a t  was i n f l u e n c e d  by s ta te  p o l ic y  of  
al locat ing funds on an FTE ra t io  basis." Thus, in the view o f  these 
EPC r e s p o n d e n t s ,  numbers may have heen changed to encourage 
enrollments at  course levels advantageous to FTE tabulations.
In a d d i t io n ,  EPC respondents in d ic a ted  th a t  departments used 
course numbers to indicate level of d i f f i c u l t y ,  ( e . g .  lower numbers, 
less d i f f i c u l t  for pre- or non-majors; higher numbers, more d i f f i c u l t  
for majors or seniors) .  Students never suggested a need for changes 
In course numbering to the EPC. (Some EPC respondents did remember, 
however, t h a t  students had suggested a need for numbering changes at  
the departmental l e v e l ) .
Most respondents did not reca l l  students suggesting the need for  
changes in t i t l e s  or d e s c r i p t i o n s  to the  EPC. The com m it tee  
considered c l a r i t y ,  t ruthfulness,  brevity,  accuracy, and relevance, in 
discussing t f t l e  and description changes. Several respondents noted 
that enough s p e d a l Iz a t io n  existed In Arts and Sciences departments to 
make f t  d i f f i c u l t  for one faculty member to question another's choices 
of t i t l e  or description.  Student "consumer" protection existed as a 
concern In educat ional  p o l ic y  discussions. Most EPC respondents 
thought t h a t  courses had changed over the decade even i f  th e i r  t i t l e
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and descrip t ion had not: they thought  t h a t  content,  te x ts ,  teaching
emphasis, knowledge base, and facu l ty  i n t e r e s t s  had changed. H ere ,  
respondents tended to g e n e r a l i z e  from t h e i r  own experience. Some 
noted tha t  t i t l e s  and d e s c r ip t io n s  a re  meant to be genera! - - to  al low  
f l e x i b i l i t y  w ith in  cer ta in  guidel ines so that  one did not have to pass 
every change through a committee. In short ,  t i t l e s  and descr  i p t i o n s  
could serve as a ready form inside of which change could occur.
Most EPC respondents indicated t h a t  t i t l e s  and descriptions might 
be used to  a t t r a c t  s p e c i f i c  s t u d e n t  audiences or to encourage  
a p p ro p r ia te  student  p r e p a r a t i o n  and c h o ice .  In c o n t r a s t ,  th r e e  
respondents saw no r e l a t i o n s h i p  between chang ing  t i t l e s  and 
descriptions and encouraging or discouraging enrollments.
Proposed a d d i t io n s  and substantfve modifications were discussed 
1n l i g h t  o f  the f o l l o w in g  c o n s i d e r a t i o n s :  1 ) f i t  ( e . g . ,  d id  the
course belong in a departinent and In the undergraduate curriculum); 2 ) 
faculty q u a l l f Ic a t lo n s  to teach the course; 3} meri t  or worthiness o f  
the course;  and 4) overlap with courses offered In other departments. 
Several noted, moreover, t h a t  the EPC seldom rejected a course. "We 
would t ry  a t  leas t  to message i t  in to  shape."
The occasional course that  was r e j e c t e d  by the EPC u s u a l l y  had 
s e v e r a l  f a c t o r s  w e ig h in g  a g a in s t  i t .  I . e .  I n s u f f i c i e n t  f a c u l t y  
expertise 1n a proposed top ic ,  nontrad l t lona l  o r ien ta t io n ,  trendiness,  
or apparent attempts " to  pander to s t u d e n t s . "  The EPC respondents 
perceived adding or substant ively modifying courses in a departmental  
cu rr icu lu m  as one way to a t t r a c t  more or d i f f e r e n t  kinds of students.  
Some said tha t  adding courses to a t t r a c t  d i f f e r e n t  kinds of students
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was a common, healthy th ing to do. Changing facu l  ty I n t e r e s t s  were 
a l s o  c i t e d  as a s i g n i f i c a n t  f a c t o r  In  d e c i s i o n s  t o  add or  
substantively modify courses.
EPC respondents r e c a l l e d  few requests  to drop courses from the 
departments. One dean noted ,  " I  would * ■ . say t h a t  dropping a 
c o u r s e  [ f rom the c u r r lc u lu rn ]  is  a r a r e  e v e n t . "  EPC respondents  
thought tha t  low en ro l lm e n ts  coupled w i t h  loss of  f a c u l t y  In te re s t  
c o n t r i b u t e d  to dropping courses.  When asked i f  low e n r o l l m e n t s  
c o n t r i b u t e d  to  making a course required fas opposed to dropping i t ) ,  
one ha l f  of  the EPC respondents said t h a t  i f  tha t  happened (and there  
were examples given of I t  happening!, sound pedagogical reasons were 
a ls o  invo lved  in  such a move. (As an a f te r thought ,  one person added 
t h a t  e n r o l l m e n t  c o n s i d e r a t i o n s  were  not  l i k e l y  to show up In  
departmental proposals coming before the EPC*) In con tras t ,  the other  
h a l f  of the EPC respondents did not think that  low e n r o l lm e n ts  would 
contr ibute  to making a course a requirement.
The th re e  pr imary cons I d e r a t l o n s  of  the EPC regard ing  c r e d i t  
r e q u i r e m e n t  changes f o r  m a jors  were  as f o l l o w s :  1 ) t o  keep
requirem ents  w i t h in  e s t a b l i s h e d  l i m i t s  (27 to 42 h o u r s ) ;  2 )  to  
maintain fairness and s im p l ic i ty  of requirements; and 3) to insure the 
ap p ro p r ia te n e s s  of  the requirement.  Several respondents noted that  
departments have a lot  of l a t i t u d e  in  deciding about requirements for  
majors, although some were quick to add th a t  the committee tended to  
look "with skeptlcisin" upon requests to Increase c r e d i t  requirements.  
Except for occasional Ins tances  of s tuden ts  coming together  over a 
p a r t i c u l a r  issue fas they did when w a n t i n g  a change in  c r e d i t
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requ lrem ents  to  a l lo w  students  to major In computer science or a 
s i m i l a r ,  proposed change to  a l lo w  f o r  s tu d io  ar ts  majors) students 
sa id  l i t t l e  to  the respondents about c r e d i t  r e q u i r e m e n t s .  One 
respondent  said of  the students, "They are quite w i l l ing  to l ive with 
the p r in c ip les  although they d o n ' t  H k e  the part icular  application of 
i t . "  Several  respondents r e p l i e d  t h a t  they did not th ink c r e d i t  
requ irem ents  were changed to  encourage or discourage enrollments, 
since the tendency was f o r  departments to stay In l i n e  w ith  each 
o t h e r .  In  c o n t r a s t ,  h a l f  o f  the  respondents Ind ica ted  th a t  when 
d e p a r t m e n t s  a r e  d e c id in g  to  change c r e d i t  requirements they do 
consider what the change w i l l  do to t h e i r  enrollments. One said, " I f  
you want more students, you tend to lower your course requirements to 
the minimum, f f  you s t i l l  think you can have a sound curriculum. Your 
p e r c e p t io n  of  a sound curriculum tends to be Influenced by the number 
of students you have."
A f te r  the e a r ly  periods of  adjustment  to the revised curriculum 
of 1971, monitoring area and sequence designation of courses was le f t ,  
for the most p a r t ,  to the departments. The EPC attempted to lay out 
ground r u le s  f o r  d e s ig n a t in g  a course as area or sequence, but some 
noted th a t  i t  became d i f f i c u l t  to  cou n te r  a department 's  argument 
about  what c o n s t i t u t e d  an area  course or  a sequence course 1n a 
p a r t i c u l a r  subject area. The p o s s ib i l i t i e s  for designation seemed to 
vary with the d isc ip l in es .  As departments began to designate courses 
as they saw f i t ,  the EPC " q u i c k l y  l o s t  c o n t r o l . 1 Although s t i l l  
thought of  as a leg i t im ate  educational po l icy ,  many described area and 
sequence d e s ig n a t io n  In the l a t e  seventies as an Issue gone "by the
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board." At the inception of area and sequence requirements, committee 
members r e c a l l e d  s tu d e n ts  commenting on the d i s p a r i t i e s  and 
complexities of  the new system. Those who served in the l a t t e r  p a r t  
o f  the decade tended not  to r e c a l l  much student  comment. EPC 
respondents viewed area and sequence des ignat ions as a means of  
guid ing students choices in keeping w i th  the rev ised  c u r r i c u l u m  
des ign .  While most respondents considered i t  a p o s s ib i l i t y  that area 
and sequence designations were used to make more courses accessible to 
students f i l l i n g  general educat ion requirements,  they also said that  
th a t  would not be the only factor  involved in the designation process. 
D i s c i p l i n a r y  and ph i lo so p h ica l  c o r t s l d e r a t i o n s  would  I n f l u e n c e  
area/sequence designation. One member who served on the EPC for  seven 
y e a r s  commented, "Nobody wanted to be l e f t  behind in  the  race ,  
[Departments want to make sure t h a t  they have courses that  students 
from other places [e .g .  non-majors] w i l l  f ind p ra c t ic a l . "
S im i la r ly ,  EPC respondents viewed prerequisites as a departmental 
concern. A l th o u g h  the  EPC would look to  see i f  p r e r e q u i s i t e  
requirements appeared log ica l ,  f i t t i n g ,  and reasonable, the individual  
I n s t r u c t o r  In con junct ion w i th  a department representative usually  
j u s t i f i e d  prerequis i te  use. The committee usually went along with the 
department ’ s request .  Only two EPC respondents r e c a l l e d  student  
comments about the use of  p r e r e q u is i t e s  and n e i t h e r  were to  the  
c o m m it te e  nor r e c e n t .  When asked i f  they thought p r e r e q u i s i t e  
requirements were used to encourage or discourage e n ro l lm e n ts  In 
ce r ta in  a rea s ,  many EPC respondents said th a t  p re requ 1s f t e s  were 
sometimes used to ensure appropriate student preparation, p a r t ic u la r l y
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in  upper l e v e l  courses. Thus, in one sense, prerequi si tes tended to 
discourage non-majors or l e s s  s e r io u s  s tu d e n ts .  Respondents noted 
tha t  t h is  re p re s e n te d  a p r a c t i c a l  and pedadogical  c o n s i d e r a t i o n ,  
p a r t i c u l a r l y  in  c o n s i s t e n t l y  over subscribed courses where facu l ty  
must decide how best to convey s u b je c t  m a t te r  and for  whom teaching 
resources w i l l  be used.
F i n a l l y ,  EPC respondents ranked a l l  o f  the  a f o r e m e n t i o n e d  
v a r i a b l e s  accord in g  to the degree to which they thought enrollment  
c o n s id e r a t io n s  had been a p a r t  o f  d e c i s i o n s  to make c u r r i c u l a r  
changes. The area where most respondents ranked e n r o l lm e n ts  as a
c o n s id e r a t io n  was In t h e i r  d e l i b e r a t i o n s  over a d d i t i o n  { 2 . 5 }  and
substantive modificat ions ( 2 . 3 )  of  courses. In descending order ,  EPC 
respondents ranked the o t h e r  v a r i a b l e s  as f o l lo w s :  d e l e t i o n  o f
courses ( 2 . 1 ) ,  change in c r e d i t  requirements for  majors ( 1 . 9 ) ,  change 
in area /sequence d e s ig n a t io n  ( 1 . 9 ) ,  change in d e s c r i p t i o n  ( 1 . 8 ) ,  
change In the number of courses w i t h o u t  a p r e r e q u i s i t e  d e s ig n a t io n  
( 1 . 7 ) ,  change In course number ( 1 . 5 ) ,  and change in course t i t l e
( 1 . 5 ) .
Furthermore, several i n t e r e s t i n g  p o in ts  of  view surfaced in an 
open-ended question at  the end of the in terv iew .  One person noted the 
fol  lowing:
f^ost of  these decisions are so d e c e n t ra l i z e d  and nobody 
looks a t  them except  the department. Overwhelmingly . . .
the curr iculum Is driven by ind iv idua ls .  People teach th e i r
expertise . . . te a c h in g  a few r e q u i r e d  courses and then 
developing what they l i k e .  Change amounting to 3% per y e a r  
[here] is a big change.
107
Another1 concurred, "1 think curriculum changes occur Just because of  
the f a c u l t y . "  Others thought that  changes were informed by broad 
social changes and by the f a c u l t y ' s  view of  the C o l l e g e ' s  mission,  
(w i th  considerable time given to discussing what a l ib e ra l  education 
means today and what t h a t  k ind of educat ion in v o lv e s ) .  Enrollments 
were c i ted  as a consideration but not the main c o n s id e r a t io n .  One 
person c a r r ied  this theme even further: "We're not r e a l ly  interested
in making people experts,but 1n developing a certa in  kind of a t t i tude  
or stance and cr i t ica l  a b i l i t i e s — to read,  to w r i t e ,  to  an a lyz e ,  to  
comnunlcate ___ " In contrast ,  one person concluded:
I  have no f e e l i n g  a t  a l l  t h a t  c u r r ic u lu m  proposals  
b r o u g h t  to t h e  EPC w e re  m o t i v a t e d  by p r a c t i c a l  
considerations. I y^ general Impression is that changes were 
always made In terms of what the department thought was best 
su i ted  to the p re p a ra t io n  of students as a major In that 
f i e l d .
Arts and Sciences Departments 
How did members of  Arts and Sciences departments respond to the 
same questions? A d i fference In i n te rv ie w  format  was necessary a t  
t h i s  p o i n t .  EPC respondents were asked to  r e c a l l  g e n e r a l l y  the 
del iberations in which they took p a r t .  In the departments, while the 
same questions were used, data was presented by the i n t e r v i e w e r  
concerning spec i f ic  changes that  they had made in each department. 
This was deemed necessary to a id  respondents In t h e i r  r e c a l l  o f  
events.
Biology. The three  respondents in te rv ie w e d  from the Biology  
department said that the department did not have undergraduates on i t s  
curr icu lum  committee during the decade. While these respondents did
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discuss curriculum concerns with students informal ly ,  two of them said 
that undergraduates did not have enough background or expertise to aid 
1n curriculum po l icy  d ec is io n s .  In  c o n t r a s t ,  the th i rd  respondent 
said that he received a great deal of input on the students' po int  of 
view regard ing  course and curr icu lum  changes Respondents from 
Biology viewed facul ty  feedback ( 2 . 6 ) ,  academic advising ( 2 .6 ) ,  and 
student evaluations (2 .3 )  as contexts useful for receiving information 
about students concerns with the c u r r ic u lu m .  They rated In class
( 1 . 6 ) and in casual associations with student fr iends ( 1 . 6 ) as having 
some usefulness in t h a t  regard and the remaining contexts were not 
useful at a l 1 .
Respondents from the Biology Department expressed concern over 
the large numbers of majors with which they had sought to deal in 
pedagogical ly  sound ways ( e . g .  using teaching p rac t ices  thought to 
encourage le a rn in g  In a sub ject  a r e a ) .  Economic fac tors  such as 
departmental budgets, lab expenses, and faculty  teaching loads, were a 
constant consideration. Despite the d i f f i c u l t i e s  of balancing student 
demand and departmental resources,  the department never seriously 
considered placing r e s t r a i n t s  on the numbers of students enrolled.  
One respondent noted, however, that " I f  we were about to lose three  
faculty members because the number of majors had dwindled, we might be 
more c o n c e r n e d . , . , "  A l l  b io logy  respondents read in form at ion  on 
trends in student majors over the decade. Some of this Information 
came from college sources, some from the National Science Foundation,  
and some from colleagues at other schools. These respondents viewed 
the move to double majors and to minors as a student in i t ia te d  charge
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for increased credentials.  Two respondents did not support the move
to double majors, thinking that i t  encouraged overspecial i r a t io n .  Two
respondents Had supported the move to minors.
Frequency of course o f fe r in g  was not usually determined when a 
course was introduced to the biology curr iculum. Factors a f fecting  
frequency of course of fering were as follows: 1) student in te r e s t  or
demand; 2)  faculty teaching load; 3) faculty  leaves of absence; 4) and 
general balanc ing of  required and e l e c t i v e  courses in the biology 
c u r r ic u lu m ,  Respondents r e c a l l e d  s tu d e n ts  comments over the 
d i f f i c u l t i e s  of scheduling around a l t e r n a t i n g  courses. One person 
said that  sometimes students coranents affected the frequency of course 
offer ings ,  but the others said "not r e a l l y . "
S e t t in g  class sizes was described as "almost exclusively a space 
function with us." Lecture sections were al lowed to enrol l  as inany 
students as the room would hold; lab sections took as many as the 
l a b o r a t o r y  f a c i l i t y  ac coflimodated. In a r e l a t i v e l y  l a r g e ,  
oversubscribed department, f ind ing room to teach biology the way the
department thought i t  should be taught  presented d i f f i c u l t i e s .  To
serve the large student ranks, the department had at  times "three labs 
going co n c u r re n t ly  and two sequences a day every day of  the week." 
Also In t rod uc to ry  le c tu r e  sections tended to be l a r g e r  than other  
course s e c t io n s .  Student comments over class s ize  were c i te d  as 
n o n e x ls ta n t  or infrequent. In contrast,  faculty comments about class 
size were numerous. One respondent said, 111 almost found i t  necessary 
to f i l e  an environmental impact statement before going out with them," 
(e .g .  taking students out for f ie ld  experience). Respondents f e l t  the
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pressures of  I n c r e a s in g  undergraduate en ro l lm e n ts  p a r t i c u l a r l y  1n 
t h e i r  in t r o d u c to r y  l e v e l  courses. One noted t h a t  i f  the t r e n d  
continues they may have to place re s t r ic t io n s  on class s izes—but i t  
would be with re luctance.  B io logy appeared as a popular science fo r  
students f i l l i n g  general education requirements. " I f  a student wants  
to take biology . . . you don't  want to compel th a t  student to take . 
. . whatever science he/she can take J u s t  because there 's  a space in 
i t . "  Enrollments then, Influenced the number of sections o f fe r e d  and 
how often sections were taught.
The graphs in F ig u re s  1 and 2 r e f l e c t  c u r r i c u lu m  adjustm ent  
trends and student enrollment t rends f o r  the Biology Department. The 
graphs were not shown to  respondents. Rather,  they were used p r io r  to 
the interview s i tua t ion  to  aid in  co n s t ru c t in g  i n t e r v i e w  q u e s t ions .  
(The s p e c i f i c  in fo rm at ion  which was used to construct the graphs was 
given to respondents to a id  in r e c a l l . )  Later ,  the graphs were used 
as a point of discussion and comparison a f te r  a l l  In terv iew  responses 
had been col lected,  analyzed, and presented.  (See Chapter  F ive  f o r  
discussion of th is  procedure.)
At th is  point in the interv iew,  specif ic  information was given to 
the respondents concerning the curriculum changes in  t h e i r  department 
to aid them in re c a l l in g  events . For example, the interv iewer would 
indicate how many courses had been added in a given year and state the 
name(s) of the course a d d i t i o n ( s ) .  Respondents were then asked to  
reca ll  the reasons for the change(s).
In the curriculum change graphs for  biology, graph 1A, Aspects of  
Appearance, which d e p ic ts  how many numbers, t i t l e s ,  or descript ions
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changed, showed the most change over the decade. Six of these kinds 
of  changes occurred in 1972-73,  twenty-one changes o c c u r r e d  in
1977-7B,  and in several years (1975-76, 197B-79, 1980-81} no change 
occurred, rn comparison, Aspects o f  Opportunity, Graph IB, shows only 
moderate change, (Four courses were added in 1972-73, one In 73-74, 
two in 78-79, f ive  in 79-BO, and one in 80 -81 ) .  Since no changes in 
c r e d i t  r e q u i r e m e n t s  for  majors occurred dur ing the decade, the 
cumulative e f fect  of changes In t h is  second curriculum aspect is only 
s l ig h t  change. In graph 1C, Aspects of Access lb l l i ty ,  showing change 
1n the number of courses with area/sequence designation and change in 
those courses with no prerequ is i te  requirements, some change occurred 
In these v a r i a b l e s  In each y e a r .  The de p a r tm e n t  began w i t h  
t w e n ty - f iv e  courses having area/sequence des ignations,  f luctuated  
between a low of tw en ty - th ree  ( c a l c u l a t e d  as -2 on the graph) and a 
high of twenty-e ight  ( e . g . ,  +3) dur ing the decade, and ended with  
twenty-seven courses ( e . g . ,  +2) in 1980-81. In 1971-72, there were 
eleven courses without p r e r e q u is i t e  des ignat ion and by 19B0-81 there 
were three (calculated as a -8 on the graph). The combined e f fe c t  of  
only sl ight  area/sequence designation changes and decreasing numbers 
of courses without prerequisite designations is indicated on the graph 
as negative sums.
The student enrol lment  graphs show increases in the number of 
undergraduates e n ro l le d  1n bio logy courses over the decade. The 
department began In 1971-72 with approximately 1900 students enrolled,  
had between 2100 and 2250 students unt i l  1976-77, and stayed between 
2250 and 2400 f o r  the remainder of the decade. B io logy majors
numbered 72 in 1 9 7 1 -7 2 ,  137 in  1 9 7 5 - 7 6 ,  115 in 1 9 7 5 - 7 7 ,  145 in
1978-79, and 1R4 in  1900-01.  Thus, the  t re n d  In b io lo g y  over  the  
decade was toward in c r e a s in g  e n ro l lm e n ts  in  courses and toward a 
grea te r  number o f  majors.
The respondents  were then  asked a b o u t  th e  reasons f o r  the  
s p e c i f ic  changes th a t  u l t im ate ly  produced the e f fects  depicted in  the 
g r a p h s .  When c h a n g in g  c o u rs e  numbers, the  B io lo g y  Department  
considered the l o g i c ,  sequence, and con s is te n c y  of t h e i r  numbering 
system [ lec ture  sections and accompanying o p t io n a l  l a b s  were given  
c o n s e c u t i v e  numbers to a i d  In  record  k e e p in g ) .  F u r t h e r ,  they  
attempted to make the number f i t  the l e v e l  o f  work expected in the 
course. Occasional re-numbering of courses at  the 400 l e v e l  a l lowed  
g r a d u a t e  s t u d e n t s  to r e c e i v e  c r e d i t  f o r  these c o u rs e s .  Some 
renumbering r e f l e c t e d  a " F r e e  C u r r i c u l u m ” e s t a b l i s h e d  by the 
Department in 1975; one course number was expanded to several numbers 
to f a c i l i t a t e  r e c o r d  k e e p in g  f o r  s tu d en ts  engaged In the Free  
Curriculum in the j u n io r  and se n io r  y e a r s ,  (The Free Curriculum was 
designed to al low able students to e le c t  a more independent course of  
study as they majored in b i o l o g y . )  Respondents from the Biology  
Department,  said th a t  they considered to some degree how a change in 
numbering might a f f e c t  students, hut on the whole thought numbering  
cha n g es  had l i t t l e  e f f e c t  on s tuden ts .  Respondents s t a t e d  t h a t  
s tu d en ts  commented o n l y  o c c a s i o n a l l y  ( i f  a t  a l l )  about  course  
numbering.  Numbers were no t  changed w i t h  t h o u g h t s  o f  e i t h e r  
encouraging or discouraging enrollments. Rather,  the primary concern 
seemed to be one of managing large enrollments.
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Changing t i t l e s  and descriptions in the Biology Department during 
the decade re f lec ted  the h i r in g  o f  new f a c u l t y ,  as well as changing 
faculty  Interests .  Several description changes signaled the advent of  
optional labs with certain lecture sections (an at tempt  to deal w i th  
overwhelmfng student  demand In the face of In su f f ic ien t  lab space). 
Only the more ser ious students would need to take the labs ,  while 
in te res ted  students could s t i l l  par take  of course content in the  
l a r g e r  l e c tu r e  sec t ions .  The Biology Department changed t i t l e s  and 
d escr ip t ions  In hopes o f  making th e s e  opt ions  c l e a r e r .  No one 
r e c a l l e d  a student  suggesting the need for  a change In t i t l e  or  
d e s c r i p t i o n .  Respondents thought t h a t  courses whose t i t l e s  or 
descriptions had not changed over the decade had changed nevertheless 
due to changes In a f i e l d ,  in teach ing  approach,  and in  t e x t s .  
F i n a l l y ,  neither t i t l e s  nor descriptions were changed to encourage or 
discourage enrollments.
When courses were added or s u b s ta n t iv e ly  modified i t  was usually 
a resu l t  of the addit ion of new faculty ,  faculty  i n t e r e s t ,  change in 
departmental Ideas about what was needed in the program, or changes in 
approach to a subject.  One example, the Free Curriculum, represented 
an interesting addit ion th a t  grew out  o f  a faculty  member’ s in terest  
In a l lowing students more freedom and independent study as they  
pursued a biology concentration. From the ex ist ing hfology curriculum 
and areas o f  f a c u l ty  e x p e r t i s e ,  students  could organ ize  courses 
con s is t ing  o f  independent r e a d i n g s ,  o f  combinat ions of parts  of  
courses ( I f  pursuing a par t icu la r  theme),  of I n d i v i d u a l l y  organized  
l a b o r a t o r y  e x p e r i m e n t ,  and th e  l i k e .  U n f o r t u n a t e l y ,  the
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experiment" f i z z l e d "  from lack of  student I n t e r e s t .  Students were 
viewed as e i ther  uncomfortable w i th  or not in te re s te d  In t h is  less  
structured approach to majoring In biology.
Students u s u a l l y  subscribed to new courses In biology, but one 
respondent noted,  " [S tu d en ts ]  don ' t  commit themselves very readily  
sometimes to the unknown," Another respondent noted tha t  f a c u l ty  
sometimes are a lso r e lu c t a n t  to t ry  new th ings.  In concert  with 
facu l ty  In te re s ts ,  students suggestions did contribute to occasional 
addit ions and substantive modifications In courses. When fa c u l ty  
found student support for  ideas which they (faculty)  supported, then 
something new might be t r ied .  While some courses were added, In part,  
to a t t r a c t  students who were not b io logy majors, the primary reasons 
given for  course addit ions focused on the educational  m er i t  of  the 
course.
No one could r e c a l l  any courses that were actual ly  dropped from 
the c u r r ic u lu m  dur ing  the decade.  Most courses th a t  seemed to 
disappear were re -shuf f led  or absorbed in to  other courses w i th  the 
exception of the Freshman Seminar. The Freshman Seminar was a product 
of the  rev ised  curr iculum of 197i.  The Biology Department attempted 
to provide the seminar for  a b r i e f  per iod,  but became frustrated at 
t ry ing  to discuss topics In biology In a seminar format with freshman 
(who were not w e l1 -prepared  for  In -depth discussion).  Also, some 
objected to convening a class for  on ly  f i f te en  students when teaching 
loads were so heavy. Student In te rest  dwindled as w e l l .  Moreover,  
respondents noted th a t  when and i f  courses were dropped i t  probably 
occurred as a r e s u l t  of lack of  student demand and waning faculty
1 1 7
in te re s t .  F in a l ly ,  respondents said that they did not nuke a course a 
requirement simply because of low enrollments.
Credit requirements f o r  majors did not change in the Bio logy  
Department over the ten y ea r  per iod .  The department1 s respondents 
viewed the requirements as adequate, b e l i e v i n g  th a t  students had to 
take enough science as i t  was, and needed exposure to o t h e r  courses  
( I n  the a r t s ,  hum anit ies ,  or social sciences).  During th is  period,  
students did not suggest to respondents the  need for  a change In 
c re d i t  requirements.
Although the number of courses with area or sequence designations 
increased over the ten year period, the increase represented addit ions 
to the biology curriculum rather  than any attempt to make more courses 
accessible to students, "We have plenty of s tuden ts ,"  answered one,  
th e  i m p l i c a t i o n  being t h a t  there  was no reason f o r  the b io lo g y  
department to try to increase enrol lments  In th is  p a r t ic u la r  fashion.  
Area/sequence designations were assigned in keeping with  a d e s i r e  to 
o f f e r  an in t r o d u c t io n  to the disc ip line  in area courses and to o f fe r  
seme f l e x i b i l i t y  In choices for students In sequence courses.
The number of courses that the Biology Department o f fered without 
a prerequisi te  designation decreased over the decade. The respondents 
Indicated that th is  resulted from several fac tors .  One was an attempt 
to  have th e  c a t a l o g  o u t l i n e  more p r e c i s e l y  f o r  s t u d e n t s  the 
expectations of the department regarding appropr ia te  p r e p a r a t io n  fo r  
c e r t a i n  l e v e ls  of  courses. In the view of  the respondents, cer ta in  
introductory level courses had always been logical  prerequis i tes  for  
other upper le v e l  courses,  whether the c a ta lo g  s ta te d  I t  or not .
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[Academic advising and departmental course schedule updates aided the 
student regarding departmental e x p e c t a t io n s  and o f fe r in g s . )  Biology 
ins t ructors  usually  Indicated what prerequts i tes were necessary f o r  a 
s p e c i f i c  c o u r s e ,  th e  i n s t r u c t o r ' s  reco m m en d a t io n  f o r  s ta ted  
p r e r e q u i s i t e s  f o r  a c o u r s e  was d i s c u s s e d  g e n e r a l l y  w i t h i n  the 
department. The Biology Department (which respondents perce ive d  as 
" d e m o c r a t i c a l l y  o r g a n iz e d " )  had f r e q u e n t l y  discussed the number of 
courses o f fe red  requir ing a p re requ is i te .  One respondent noted that  a 
course proposal which required too many prerequis i tes  would be l i k e ly  
to be con s id ered  as more a p p r o p r ia t e  f o r  graduate  s tudents  than  
u nd ergradua tes .  P r e r e q u i s i t e  requ irem ents  were used, moreover, to 
discourage enrollments of inap p ro p r  1 a t e l y  prepared students in upper 
l e v e l  courses [a l th o u g h  one respondent  noted t h a t  p r e r e q u i s i t e  
requ irem ents  had been waived when students showed evidence of being 
a b l e  t o  h a n d le  th e  w ork  w i t h o u t  h a v i n g  had the  d e s i g n a t e d  
p r e r e q u is i t e s ) .
In summary, respondents from the Oiology Department thought t h a t  
e n r o l l m e n t  c o n s id e r a t i o n s  in f lu e n c e d  dec is ions  regard ing  course 
a d d i t io n s  ( 2 . 1 ) ,  and s u b s t a n t i v e  c o u r s e  m o d i f i c a t i o n s  ( 2 . 1 ) .  
E n ro l lm e n t  c o n s id e r a t i o n s  did not i n f l u e n c e  change 1 r> the o t h e r  
v a r i a b l e s  to  the same degree .  The fo l lo w in g  rat ings were given to 
these v a r i a b l e s :  d e l e t i o n  of  courses ( 1 . 6 ) ,  change in  numbering
[ 1 . 3 ) ,  In descr ip t ion [ 1 . 3 ) ,  In a rea /sequence  d e s ig n a t io n  ( 1 . 3 )  In 
t i t l e s  ( 1 , 0 ) ,  In c r e d i t s  f o r  majors ( 1 . 0 ) ,  and in  courses without  
p re req u is i te  requirements ( 1 . 0 ) .  M oreover ,  these respondents noted 
that  things tend to he added to the biology curr icu lum "p iece  m ea l . 1
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For th a t  reason the department evaluated i t s  curriculum per iod ica l ly ,  
as department members asked themselves I f  they were providing the kind 
of  education students  should hav e .  F i n a l l y ,  one s a i d ,  "We're a 
r e la t iv e ly  conservative and stable  department; so we don’ t  have a l o t  
of changes, 1
Thus, In r e l a t i o n  to t h is  research ,  respondents from biology 
ind ica ted  th a t  there  was only one area where trends in  s tudents1 
pursuits had an influence In t h e i r  decisions to change. When adding 
new courses or making substant ive  modifications In courses, student 
In te res t  and potent ia l  student demand was a consideration In decisions 
to change. Other concurrent  c o n s id e r a t io n s  were facu l ty  Interests ,  
f a c u l t y  e x p e r t i s e ,  departmental resources ,  a v a i l a b l e  space, and 
educat ional  m e r i t .  The Bio logy Department's concerns with student 
enrollments and majors appeared to be more fn the area  of  managing 
large numbers of  students in p r a c t i c a l , educationally sound ways.
Psychology. According to the three respondents from psychology,  
s t u d e n ts  had p a r t i c i p a t e d  In  Psychology Department curr iculum  
discussions throughout the decade, w ith  some students  described as 
being more helpful than others. Moreover, student p a r t i c i p a t f o n  was 
described as I r r e g u l a r  and in f lu en c ed  by the fa c t  th a t  there were 
"more of us [ f a c u l t y ]  than them" on the Psychology Department’ s 
curriculum committee.
The Psychology Department ra ted  s tuden t  e v a lu a t io n s  ( 2 . 3 }  and 
f a c u l t y  feedback ( 2 . 3 )  as the contexts  most usefu l  f o r  receiv ing  
information about student's  concerns, Student  a c t i v i t i e s  Hke clubs 
or honorary f r a t e r n i t i e s  ( 2 .0 ) ,  s i t t i n g  on committees w i t h  students
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( 2 . Q ) ,  and 1n casual associatlons w i th  student f r iends  ( 2 . 0 ) were 
rated as somewhat useful.  Academic advising ( 1 . 6 ) ,  student organized 
social or sports gather ings ( 1 . 6 ) ,  s tudent  p u b l ic a t io n s  ( 1 . 6 ) the 
classroom ( 1 . 3 ) ,  and entertaining students 1n one's home ( 1 .0 ) ,  were 
not rated as useful contexts for acquiring Information about student's 
concerns.
Respondents from the Psychology Department v a r ied  In t h e i r  
recollect ion of discussions Involving an Increase or decrease 1n the 
numbers of majors. One said, NWe recognized that what happens In the 
Introductory course,  f o r  example, u l t i m a t e l y  Impinges on how many 
majors there a re ."  Another said t h a t  the department discussed the 
number o f  majors "lots of times" p a r t ic u la r ly  when the department had 
tremendous enrollments and thus majors. "I think we are responsive to 
student Input 1n hoth what they say and their  patterns of enrollment.  
Anyway you s l ice  i t  t h a t 's  got to be the bottom l i n e .  The new ba l l  
game Is accountabi l i ty and the state FTE s i tuat ion ."
Al l  respondents read Information about trends in student majors, 
some of which they acquired from co l leagues at  o ther  colleges and 
u n ivers i t ies ,  from book publishers (concerning how big certain markets 
were), and from Internal sources. One respondent said that  they kept  
t rack themselves of trends in student majors. In te res t ing ly ,  another 
respondent noted, "you never r e a l l y  know what the variables are that 
Influence the number of kids In class and 1n . , . concentration . 1
These respondents viewed the College-wlde move to a l low double 
majors f o r  undergraduates as r e s u l t i n g  from students wanting more 
concrete  c r e d e n t i a l s  to a id  them In  a t i g h t  jo b  market .  One
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respondent thought ,  however,  t h a t  some departments ( w i t h  sm al le r  
s tuden t  demand) viewed the double major  as a way to bo ls te r  the ir  
dwindling enro l lm e n ts .  Respondents from the Psychology Department 
expressed in d i f f e r e n t  support for  the move to double majors, generally  
saying that  they d i d n ' t  think the extra  major did students t h a t  much 
good. Minors were viewed as r e s u l t i n g  from the same credent ia l Ing  
phenomenon. F in a l ly ,  a l l  psychology respondents Indicated tha t  they 
had not supported the College-wide move to al low minor concentration.
When courses were proposed f o r  the psychology c u r r i c u l u m ,  the 
frequency w i th  which they were u l t im a t e ly  offered was a function of  
regular  program scheduling r e q u i re m e n ts ,  student In te res t  or demand, 
facu l ty  a v a i l a b i l i t y ,  and demands of the psychology graduate  program 
on t e a c h i n g  loads.  Students  d id  comment on the a v a i l a b i l i t y  o f  
a l t e r n a t i n g  or  o c c a s i o n a l  c o u r s e s ,  a r e f l e c t i o n  o f  s tuden ts '  
scheduling problems. One respondent  noted t h a t  schedul ing  1n the 
Psycho logy  Department  was d i f f i c u l t ,  w i t h  many course o f f e r i n g s  
" p r e t t y  wel l  locked I n . "  Moreover ,  e n ro l lm e n ts  were c i t e d  as an 
i n f l u e n t i a l  f a c t o r  a f f e c t i n g  th e  number o f  sections of a course  
o f f e r e d  as w e l l  as whether  a course was o f fe red every year or every 
other year .
Class s i z e s ,  s ince  1975-76 ,  have been set  in the Psychology  
Department in accordance with the level  of the course and the s i z e  of  
the room. Lower level classes are large;  intermediate level courses, 
med 1 urn- si z ed ; and u p p e r  l e v e l  c o u r s e s ,  s m a l l .  P r i o r  to 1975, 
respondents described the departments courses as h e a v i ly  subscr ibed .  
Further ,  one respondent noted tha t  some In the department thought that
1 2 2
teaching large sections was not going to help gain ex t ra  posit ions for  
the  department.  Also, the perception that  l a rg e r  class sections were 
not e d u c a t i o n a l l y  v a l u a b l e  r e s u l t e d  In  a m ass ive ,  " s y s t e m a t i c 1" 
renumbering of  courses with con cu rren t  1 f m f t a t l o n s  p laced  on c la s s  
sizes  a t  d i f f e r e n t  l e v e l s .  Students complaints about large classes 
were c i ted  as contr ibut ing  to the decisions to renumber and place size  
l im i ta t io n s  on classes. Since the renunberlng,  students had had much 
l ess  to say on the s u b je c t .  Two of  the Psychology D e p a r tm e n t '  s 
respondents thought t h a t  enrol lments  contributed to decisions about 
class s ize ,  p a r t ic u la r l y  in the aforementioned renumbering.
The fo l lo w in g  graphs in  T a b le s  3 and 4 r e f l e c t  c u r r i c u lu m  
adjustment trends and student e n r o l lm e n t  t re nds  f o r  the Psychology  
Department during the decade.
Tn graph JA, Aspects of  Appearance, the  Psychology Department 
shows few changes in numbers, t i t l e s ,  and descript ions from 1972-73 to 
1975-76, In 1976-77 ,  however,  the Department  made a t o t a l  o f  57 
changes 1n numbers, t i t l e s ,  or descript ions.  A f t e r  t h a t ,  few changes 
occurred in  t h i s  aspect  of  the psychology curr iculum, in graph 3U, 
Aspects of O p p o r tu n i ty ,  only s l i g h t  change occ ur re d :  for  example,
four courses were added to  the  c u r r ic u lu m  1n 1 9 7 5 -7 6 ,  and c r e d i t  
requirem ents  for  majors changed twice Mn 1974-75 and 1979-80) .  The 
Department began the decade with  a requirement of  30 c r e d i t  hours for  
majors, changed f t  to 27 hours in 1974-75 and f i n a l l y  to 32 hours In
1979 -80 .  In graph X *  Aspects of A c c e s s ib i l i t y ,  only a s l ig h t  change 
shows here as w e l l .  The Psychology Department tended to decrease the 
number of courses w i th  area /sequence d e s ig n a t io n s  from 1973-74  to
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1 97 5 -7 6 ,  ( f ro m  13 courses fn 1973-74 to 14 courses In 1975-76) ,  then 
Increase them s l i g h t l y  again to 21 courses from 1978-79 to 1980-81, 
At the same t im e ,  the number of  courses w i t h o u t  a p r e r e q u i s i t e  
designation decreased. In 1971-72, six courses could be taken without  
having had a p r e r e q u i s i t e ,  and by decade 's  end there were only two 
courses.
The s tuden t  e n r o l l m e n t  graphs f o r  th e  same per iod  show an 
Increase in the number of  s tudents  ta k in g  psychology courses ( o v e r  
1900 in  1 9 7 1 - 7 2 ,  2898 in 1975-76 ,  2040 in 1 9 7 9 -8 0 ,  and 2305 In 
1980-81) ,  The number of majors increased, for  the most par t ,  over the 
decade, (from 59 majors in 1971-72 ,  to 102 in 1979-80 and ending with  
68 In 1980-81) ,
The respondents were asked at th is  p o i n t  about the  reasons f o r  
the specif ic  changes that  produced the e f fe c ts  depicted In the graphs. 
Respondents sa id  t h a t  the massive renumbering of  course i r  1975-76 
represented an a t tem p t  " to  r a t i o n a l i z e 1' the curr icu lum ,  by making a 
log ica l  sequence of course o f f e r i n g s .  Th is  l o g i c a l  sequence would 
r e f l e c t  departmental expectations for students. In short ,  respondents 
descr ibed  the renumbering as an e f f o r t  to  have a coherent system. 
Respondents Indicated tha t  the numbers were designed to  help students,  
but noted as w e l l  t h a t  s tudents  r a r e l y ,  1 f  ever  commented on the  
numbering of courses. Numbers were changed n e i th e r  to  encourage nor 
discourage enrol lments.
Some t i t l e s  and descript ions were changed In conjunction with the 
renumbering since a basic re-organizat ion of  the psychology curriculum  
had taken p l a c e .  Some changes in  course t i t l e s  and d e s c r ip t io n s
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r e f l e c t e d  changing t re n d s ,  course c o n t e n t ,  and f a c u l t y  in te r e s ts .  
T i t l e  and descr ip t ion  updates became necessary f o r  accuracy .  One 
respondent  noted t h a t  a change in course descr ip t ion  ( in d ic a t in g  the 
separat ion of l e c t u r e  and lab -  the  lab becoming o p t io n a l  ) was to 
encourage enrollments in the lecture s e c t i o n .  A l though respondents  
could  r e c a l l  no instances of students suggesting the need for changes 
In e i th e r  t i t l e s  or  d e s c r ip t io n s ,  these changes occurred 1n hopes of  
making th ings  c l e a r e r  to  s t u d e n t s .  Where n e i t h e r  t i t l e s  nor  
d e s c r i p t i o n s  o f  some courses changed over the decade, respondents 
thought that  changes in the f i e l d ,  in  te x ts ,  and in teaching approach 
did change. T i t l e s  and d e s c r ip t io n s  were not changed p r i m a r i l y  to  
encourage or d iscourage e n r o l lm e n ts  (a lthough one respondent noted 
tha t  one or two changes might have occurred with th a t  in mind).
Courses were added or  s u b s t a n t i v e l y  m o d i f ie d  in  the psychology 
curr iculum when new faculty  a r r i v e d *  as f a c u l t y  i n t e r e s t s  changed,  
when the department reconsidered I t s  program needs, and when students  
requested  c e r t a i n  p rogram  em phases.  R e s p o n d e n ts  r e c a l l e d  no 
d i f f i c u l t i e s  in ge t t ing  students to take new c o u rs e s ,  but one noted  
t h a t  "s tudents  w i l l  avoid a new p r o f e s s o r  l i k e  th e  plague."  Some 
courses in the psychology curriculum came about,  in p a r t ,  from student  
suggestions and requests. Further ,  courses were added to a t t r a c t  more 
and d i f f e r e n t  kinds of s tuden ts ,  a f u n c t io n  o f  the department's need 
for  courses to serve as "sequence soppers" ( e . g . .  courses t h a t  w i l l  
accommodate students f u l f i l l i n g  sequence requirements) and of  f a c u l ty  
in te re s t  in an area .
t ? 7
The Freshman Seminar was the only course actually dropped during 
the period. Courses were not dropped dur ing the decade due to low 
enro l lm ents :  "That would be bad p o l i t i c s  and bad psychology." But
courses were made a requirement as a resu l t  of low enrollments. Here, 
respondents in d ic a ted  t h a t  no one would  take s t a t i s t i c s  or the  
advanced experimental labs 1f  the department did not require them. 
Changes in c r e d i t  requirements fo r  psychology majors occurred 
twice during the decade. Respondents viewed the f i r s t  change as a 
response to the pressures of the t imes. The late 60’ s were perceived 
as times when pressures existed for student oriented, f reer  curr icula .  
Credit  requirements for psychology majors were lowered at the time to 
r e f l e c t  t h a t  o r i e n t a t i o n .  L a te r ,  requirements were Increased when 
facu l ty  perce ived the need f o r  b e t t e r  preparat ion and a sounder 
foundation for  psychology majors.  Two respondents also noted tha t  
when i n c r e a s i n g  c r e d i t  requirements for  majors, the Psychology 
Department was also at tempting to remain in l ine with other Arts and 
Science department's requirements, "One under ly ing c u r re n t  [ i n  the 
increase in c re d i t  requirements] was to discourage those who wanted an 
easy major ,"  This stance resulted from receiving too many fr iva lous  
double majors. One respondent noted,  in  con tras t ,  that the view of 
what credit  requirements f o r  majors did  or should do in regard to 
encouraging or discouraging enrollments varied s ign i f icant ly  from one 
faculty member to the next.  Two b e l ieved  that  no connection existed 
between r e q u i r e m e n t s  and e n r o l l m e n t s ,  w h i l e  one d i s a g r e e d .  
Respondents d id  r e c a l l  students suggesting the need for a change in 
cred i t  requirements for majors,
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The number of courses with area or sequence designation Increased 
over the decade as a r e s u l t  o f  add ing courses to the psychology 
curriculum. Only two courses f i l l e d  area requirements. Courses with  
sequence designation were designed to give a general display of  some 
aspect of the d i s c i p l i n e .  Students r a r e l y  commented about area or 
sequence designations. Moreover, courses were not des ignated area or 
sequence to make more courses accessible to students. According to 
one respondent,  in the ea r ly  y ea rs  of  n e g o t ia t in g  area/sequence  
designations, people did. in  part,  t ry  to insure th a t  they had t h e i r  
share  of  s t u d e n t s .  S ince th e n ,  the pa t te rn  f o r  area/sequence  
designation had become re la t ive ly  well established.
Prerequisite requirements were proposed by in d iv id u a l  faculty  
members and then d iscussed by the d e p a r tm e n t  as a w h o l e .  
P r e r e q u is 1tes function to insure adequate student preparation as they 
progress through the department. Student comnents about prerequisites  
appear to have stemmed mainly from t h e i r  d es i re  to take Abnormal 
Psychology without having had the two introductory courses. (Psych.  
2 0 1 - 2 0 2  a re  p r e r e q u i s i t e s  for  a l 1 psychology courses;  however,  
exceptions can and have been made by the concurrent permission of  the 
professor  and department chairman.)  I n t e r e s t i n g l y ,  f a c u l t y  both 
i n s i d e  and o u t s i d e  of the Psychology Department c i t e d  Abnormal 
P s ycho logy  as a p e r r e n i a l l y  p o p u l a r  course among s t u d e n t s .  
Respondents indicated th a t  p re re q u is i te s  may have discouraged the 
merely curious student.
In summary, respondents from the Psychology Department rated the 
influence of enrollment considerat ions on t h e i r  decisions to change
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the curriculum as fal lows: enrollments were considered somewhat ( 2 . 0 )
1n decisions about t i t l e s ,  descr ip t ions ,  a d d i t i o n s ,  and su b s ta n t iv e  
m o d i f i c a t io n s .  In numbering ( 1 . 6 ) ,  c r e d i t  requirements for  majors
( 1 . 6 ) ,  d e l e t i o n s  H . 6 ) ,  a r e a / s e q u e n c e  d e s i g n a t i o n  ( 1 . 3 ) ,  and 
prerequisites ( 1 , 0 ) enrollments were considered o n ly  s l i g h t l y  i f  at  
a l l ,  In o ther  remarks,  one respondent noted t h a t  the department  
perceived irtany of t h e i r  students as going on to seek the Ph. 0 , .  This 
respondent said that the department f e l t  a re s p o n s ib i l i t y  to prepare 
thef; students for advanced study w i th in  breadth of  subject m a t te r  as 
well  as depth. This was a major consideration in  the re-organfzat lon  
of the psychology c u r r ic u lu m  In 197S-76,  The f a c u l t y  believed that
they had, at tha t  point ,  more s tudents  than they could  handle .  To
w it :
A f t e r  looking a t  f a c u l t y  te a c h in g  loads ( th a t  Is ,  higher  
e n r o l lm e n t ) ,  we chose to reduce c lass s i z e .  Me f ig u re d  
e i ther  the students  would r e a l l y  want these courses and 
complain to us or the Dean and we might be able to increase
our f a c u l t y  or  th e y  would  f i n d  o t h e r  cou rses  and our
teaching loads would become more reasonable  ( i n  e i t h e r  
case).
P h i losophy . In the Philosophy Department, students p a r t ic ipa ted  
in  the d e p a r t m e n t ' s  c u r r i c u l u m  c o m m i t t e e .  Two o f  th e  th re e  
respondents from philosophy viewed student p a r t ic ip a t io n  as act ive  and 
useful, while one viewed overa l l  student behavior as generally  q u i e t .  
This p a r t i c u l a r  respondent i n d ic a t e d  tha t  f t  took an extraordinary  
kind of s tu d e n t  to  be a s s e r t i v e  enough t o  be h e a r d ,  a l though  
occasionally such a student would appear.
1 3 0
Respondents from the P h i l o s o p h y  D e p a r tm e n t  r a t e d  s t u d e n t  
evaluations (2 . 6 ) as the most useful context for receiving Information 
about s t u d e n t s '  concerns with the curriculum. Other useful contexts 
were academic a d v i s i n g ,  s i t t i n g  on c o m m i t te e s  w i t h  s tudents ,  
enter ta in ing  students in one's home, casual associations with student  
" f r ie n d s ,"  student pub l icat ions,  and facu l ty  feedback ( a l l  rated 2 . 3 ) .  
Class and s tu d e n t  a c t i v i t i e s ,  l i k e  c lubs or honorary f r a t e r n i t i e s ,  
were less useful ( 2 . 0 ) .  Student organized social or sports gatherings 
were rated as not at  a l l  use fu l  ( 1 . 0 ) in  acquir ing information about 
students' c u r r i c u la r  concerns.
The Philosophy Department facu l ty  discussed the numbers of  majors 
during the decade, p a r t ic u la r l y  when the department reached a point of 
having too many majors who were perceived as not ser ious  about t h e i r  
work. Respondents thought tha t  the double major option was a par t ia l  
I n f l u e n c e  in  th e  d e c r e a s i n g  q u a l i t y  of t h e i r  c a n d id a t e s  fo r  
concentration. Therefore,  the department increased the concentra t ion  
requ irem ents  s l i g h t l y  "with the desired consequences of reducing the 
number of  m a jo rs ."  These respondents in d ic a t e d  t h a t  double majors 
came about from the s tu d e n ts '  d e s i r e  f o r  c r e d e n t i a l s  (as  they  
considered  economic and employment opportunit ies)  as well as from the 
f a c u l ty 's  view th a t  the s tudents  educat ion  could be broadened by the 
double concentration. Philosophy, in the  view of  some respondents,  
combined w e l l  w i th  numerous o ther  majors (both applied or not) and 
o f fe r e d  s tu d e n ts  an o p p o r t u n i t y  to broaden t h e i r  p e r s p e c t iv e .  
Respondents supported the College-wide move to double majors and to 
minors.  M in o rs ,  these respondents indicated, came about as a resul t
of too many "not serious" majors ( e . g . ,  students who were not taking  
t h e i r  second choice of major as ser iously  as t h e i r  f i r s t )  as w e l l  as 
from the student desire f o r  c r e d e n t ia l in g .
Tn the P h i losophy  D epar tm ent ,  the frequency of course o f fe r ing  
during the decade was Influenced by a combination of  student I n te r e s t ,  
facu l ty  i n t e r e s t ,  and a broad conceptua l iza t ion  of what the philosophy 
curriculum should be. In more recent  yea rs ,  the department had become 
more systematic and r e g u l a r  a b o u t  course sch edu l ing ,  This was, In 
p a r t ,  a f u n c t io n  of th e  d e p a r tm e n t 's  change i n  app ro ach  to  the  
d is c ip l in e  for  concentrators. As requirements became more structured,  
so d id  s c h e d u l in g .  Respondents r e c a l l e d  students'  wanting courses 
offered  more r e g u l a r l y .  These respondents  In d ic a te d ,  however, that  
student connents did not r e a l ly  Influence the department's decision to 
make course scheduling more re g u la r .
C lass  s i z e s  were s e t  as th e  department e n r o l l e d  the maximum 
number o f  s tu d en ts  t h a t  the f a c u l t y  thought they could handle while  
s t i l l  doing "a r e s p e c t a b le  j o b . "  Balanced a g a in s t  t h is  notion was 
"the perception t h a t  we have to  do our f a i r  share in  c a r r y i n g  the  
student  lo a d ."  One respondent  i n d ic a t e d  tha t  "the overa l l  student  
load we have to c a r r y  to  J u s t i f y  the n in e  p o s i t io n s  we have in the 
department" when juxtaposed aga ins t  educational considerat ions, forced 
"a g o n iz in g  c h o ic e s . "  S m a l le r  courses tended to be o f f e r e d  l e s s  
f r e q u e n t l y ,  bu t  they a l s o  were u s u a l l y  more s p e c i a l i z e d  courses.  
Lower l e v e l  courses were o f f e r e d  r e g u l a r l y  Independent  o f  s i z e .  
Students tended not to l i k e  la rge  philosophy classes,  since discussion 
became d i f f i c u l t  under such circumstances. Students comnents were not
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thought to influence s i g n i f i c a n t l y  the departm ents '  d e c is io n s  about  
c lass  s i z e ,  except  to  "confirm us in our in ten t ion ."  "The desire to 
have a respectable enrol lment  does In c re a s e  our (class)  s ize ,"  noted 
one respondent. At the same time another s a id ,  MI t h in k  people are 
aware t h a t  dealing with philosophy . . . requires a d i f f e r e n t  kind of  
educational sett ing than some o t h e r  th in gs  might," Another described 
the tension as one between Ideals and r e a l i t i e s .
The graphs in  F igures  5 and 6 r e f l e c t  c u r r i c u lu m  adjustment  
trends and student enrollment trends for  the Philosophy Department.
In graph 5A, Aspects of Appearance, depicting change In numbers, 
t i t l e s ,  or descriptions of  courses,  the  Philosophy Department changed 
more of these in the f i r s t  ha l f  of  the decade than In the l a s t .  From 
1972-73 to 1976-77, twenty-two course numbers, t i t l e s ,  or  descriptions 
changed. A f te r  that ,  change 1n th is  curr iculum aspect was s l ig h t .  In 
graph 5D, Aspects of Opportunity, the department made adjustments on a 
y e a r l y  b a s is .  Ten courses were added to the philosophy curriculum 
between 1973-74 and 1976-77 : and from 197 7-78 to 1980-81 one or two 
new courses were added each year .  Twenty seven credits  were re q u i re d  
o f  phi losophy majors 1n 197 1 -7 2 ,  a requirement that  did not change 
un t i l  1980-81 when the requ irem ent  was r a is e d  to t h i r t y .  In SC, 
Aspects of  A c c e s s lb i 1 i t y , the graph shows a number o f  changes:  
area/sequence courses numbered th i r ty -o n e  in 1971-72 rose to a high of 
f o r t y  in 1978-79 ,  and the decade ended w i t h  t h i r t y - s e v e n  courses 
carrying th is  designation. Courses w i th o u t  p re requ is i te  requirements 
numbered twenty-one in  1971-72 and g r a d u a l l y  decreased to  ten In
1980-81 .  The cum u la t iv e  e f f e c t  of  changes in this t h i r d  curriculum
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aspect 1s evident as the graph depicts year ly  adjustments.
Student enrol lments 1n philosophy courses numbered almost 1300 in 
1971-72, increased d u r in g  the decade to a high o f  j u s t  over 1700 in
197 9 -80 ,  and ended a t  a p p ro x im ate !y  1670 1n 1 9 8 0 -8 1 .  Ph ilosophy  
majors  numbered twenty- two in 1971-72, grew s l ig h t l y  in number u n t i l  
1974-75, ttien dropped to f i f t e e n  in 1975-76, Subsequently, the number 
of philosophy majors c l im bed  to a h igh  of 45 in 1980-81. Thus, the 
two graphs dep ic t ing  students'  pursuits  in philosophy show [w i th  the 
e x c e p t io n  o f  the number of  majors In 1975-76) increasing numbers of  
students in the department over the decade.
The three Philosophy Department respondents were asked at  th is  
point  about the reasons f o r  the s p e c i f i c  changes t h a t  produced the  
e f f e c t s  d e p ic t e d  in  th e  graphs. They said t h a t  changes in course 
numbering in the Philosophy Department represented attempts to r e f l e c t  
the nature  and level o f  a course as emphasis, expectat ions, and course 
formats changed. Respondents i n d i c a t e d  that they wondered how course 
re-number 1ngs would a f f e c t  students (Would i t  encourage or  d iscourage  
e n r o l l m e n t ? )  But,  the  department's primary consideration was one of  
r e f l e c t i n g  course e x p e c t a t io n s  a c c u r a t e l y .  The respondents a lso  
r e c a l l e d  t h a t  some courses  had been "numbered f o r  w id e r  a p p e a l " .  
F u r t h e r m o r e ,  students did not suggest renumberings in the respondents 
r e c o l l e c t i o n .
T i t l e s  and d e s c r i p t i o n s  were changed to m a in ta in  " t r u t h  in  
a d v e r t i s i n g , "  as teachers,  emphases, and course organ izat ion  changed.  
Respondents Indicated th a t  they did consider the students perspect ive  
on course t i t l e s  and d e s c r ip t i o n s ,  hu t  also reca lled no incidence of
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students suggesting the need for t i t l e  or  d e s c r ip t io n  changes. Two 
respondents thought that courses whose t i t l e s  or descriptions had not 
changed over the decade, changed n e v e r th e le s s ,  In order  to r e f l e c t  
changes in the d isc ip l in e ,  the te a c h e r ,  the  t e x t s ,  or the teach ing  
approach. These respondents Indicated that  many of these uncatalogued
changes, were s u b s ta n t ia l ly  influenced by what students said to them
about th e i r  courses. Each one suggested tha t  they as ind iv iduals  and 
the department,  as a whole  v a lu ed  and responded  to  s t u d e n t s  
percept ions .  Moreover,  respondents d id  not th in k  t h a t  t i t l e s  or 
descriptions were changed to encourage or discourage enrollments.
Courses were added or s u b s ta n t iv e ly  modif ied  In the philosophy 
cu r r 1 cul um when new f a c u l t y  came, f a c u l t y  i n t e r e s t  changed ,  or  
emphasis In the f i e l d  or  the department s h i f t e d ,  The Philosophy  
Department usua l ly  had no d i f f i c u l t y  g e t t i n g  s tuden ts  to take new 
courses. Some additions occurred at the suggestion of  s tu d en ts ,  and
in response to popular or current topics.  When asked i f  courses were
added to a t t rac t  more or d i f f e r e n t  k inds of  students, one respondent 
said, "That's always a factor ."  But he went on to say that  s ince  the  
department generally turned students away, 1t  was more a question of 
t ry ing to a t t r a c t  c e r t a i n  kinds of s tu d e n ts .  Another said, "We^ve 
been luckier  than most Philosophy Departments 1n the country,  w i t h o u t  
having to buy people."
Only  one course was recorded as f o r m a l l y  dropped from the 
phi losophy c u r r ic u lu m  dur ing  th e  d e c a d e ,  a l th o u g h  respondents  
indicated that some things quietly sl ipped away from the c u r r i c u lu m ,  
or may have become p a r ts  of o ther  courses .  The Freshman Seminar
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folded due to  "manpower c o n s i d e r a t i o n s , "  and u n t i l  re c e n t  years a 
number of  c o u r s e s  e x i s t e d  In t h e  c a t a l o g  t h a t  were o f f e r e d  
I n f r e q u e n t l y .  Low e n r o l lm e n ts  would be a consideration in dropping 
( o r  ceasing to  o f f e r )  courses, accord ing  to two respondents, but not 
the primary cons idera t lon , F i n a l l y ,  no respondent r e c a l l e d  a course  
being made a requirement due to low enrol lments.
As s t a t e d  e a r l i e r ,  c r e d i t  requ irem ents  were changed In the 
Philosophy Department  to  d iscou rage  those who would c a s u a l ly  take 
philosophy j u s t  to have i t  on t h e i r  t r a n s c r i p t .  C r e d i t  requi rements 
were also changed to prepare concentrators properly in the f i e l d .  The 
c r e d i t  requirement change touched o f f  a debate in the department over 
the  m e r i t s  of  l o o s e l y  s t r u c t u r e d  program s versus more t i g h t l y  
structured ones. T r a d i t i o n a l l y , the Philosophy Department had favored 
a looser s t ruc tu re .  Respondents Ind icated  th a t  the c re d i t  requirement 
change toward more s t r u c t u r e  was, In p a r t ,  In tended to d iscourage  
c a s u a l  e n r o l l m e n t s .  One r e s p o n d e n t  suggested t h a t  the change 
re f lec te d  the "permissive 60 ‘ s vs, the fmpermissive 8 0 ' s . HI
Area and sequence d e s ig n a t io n s  Increased  over the decade as a 
re s u l t  of adding courses to the philosophy curriculum. One respondent 
noted tha t  there were no real pol icy reasons for  the i n c r e a s e ,  since
" area /sequence  fs  j u s t  l ik e  gravy; you can put i t  on everyth ing "
Students r a r e l y .  I f  ever cotmented on area/sequence designations. The 
Inc rease  in a rea /sequence  cou rses  was not e f f e c t e d  to make more 
courses accessible to students f i l l i n g  general education requirements.
P rerequ is i te  designations in the Philosophy Department came about 
through d iscu s s io n  between an i n s t r u c t o r  and the department as a
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whole. P r e r e q u is i t e  reqirfrements increased s ig n i f ic a n t ly  over the 
decade to Increase the r ig o r  of  the program, and Insure appropriate 
student preparation in keeping with fac u l ty  expectat ions f o r  c e r t a i n  
course l e v e l s .  Respondents indicated th a t  seeking a quality program 
and discouraging the less s e r io u s ,  less prepared student represented 
the aims of the Philosophy Department as they increased p r e r e q u is i te  
requirements.
In a summary comment, one respondent Indicated that  enrollment 
considerations did not in f lu e n c e  dec is ions  to make changes in any of 
the six var iables. The other two respondents suggested th a t  in the 
areas of course a d d i t io n s ,  s u b s ta n t iv e  m o d i f i c a t io n s ,  and number 
changes, enro l lm ents  were somewhat ( 2 . 0 ) of a c o n s id e r a t io n .  In 
b r i e f ,  change was only s l i g h t l y  i f  e ve r  in f lu e n c e d  by enro l lment  
considerat ions in the Philosophy Department. The remaining variables  
were rated by these respondents as fo l lo w s :  change In t i t l e s  ( 1 .5 ) ,
In  d e s c r i p t i o n s  ( 1 . 5 ) ,  In  c o u rs e  d e l e t i o n s  ( 1 . 5 ) ,  in  c r e d i t  
requirements for majors ( 1 . 0 ) ,  in area/sequence designation ( 1 .0 ) ,  In 
prerequisi te  designation (1 . 0 ).
Thus, for the Philosophy Department educat iona l  considerations 
received primary consideration in  dec is ions  to make the curr iculum  
changes examined in  th is  research.  There were only two areas where 
the more pragmatic consideration o f  student enrollments were c i te d  as 
having Influenced the department's decisions. When adding courses to 
the curr icu lum and when re-numbering some courses, two of the three 
respo ndents  i n d i c a t e d  t h a t  s t u d e n t  e n r o l l m e n t s  had been a 
Consideration in th e i r  de l iberat ions .
13 9
Professional Schools
The School of  Business Admin is tr a t io n .  According to the e ig h t  
p e o p le  i n t e r v i e w e d  from the School o f  Business A d m in is t ra t io n ,  
undergraduates did not p a r t i c i p a t e  on the undergraduate curriculum 
conmittee during the decade. One respondent cited students remarks as 
usually " i l l - i n f o r m e d ,  u n q u a l i f i e d ,  em ot iona l ,  passing comments." 
Another sa id ,  " I  d o n ' t  th ink  my colleagues here value the student 
opinion that grea t ly ."  When business school respondents did receive 
information regarding students' c u r r i c u la r  concerns, they rated the  
most usefu l  contexts  as f a c u l t y  feedback ( 2 .5 ) ,  casual associations 
with student fr iends ( 2 .4 ) ,  and in the class room ( 2 .4 ) ,  Respondents 
rated as less usefu l ,  student eva lua t ions  ( 1 . 8 ) ,  academic advis ing
( 1 . 6 ) ,  student  a c t i v i t i e s  Hke  clubs or honorary f ra te r n f t ie s  ( 1 . 5 ) ,  
s i t t in g  on cojmnlttees with students ( 1 .5 ) ,  student publications ( 1 . 4 ) ,  
student organized social or sports gatherings ( 1 . 2 ) ,  and enterta in ing  
students in one's home ( 1 ,2 ) .  (Several respondents noted th a t  there  
had been a t ime when student evaluations were more useful due to the 
depth and de ta i l  once gleaned from a computer t ab u la ted  evaluation  
form. Costs in recent  years had made f u r t h e r  use o f  the  form 
p r o h ib i t i v e ) .
Respondents Indicated that there had been informal discussion in 
recent years regarding the increasing numbers of majors going through 
the i r  undergraduate programs (management and account ing).  One s a id ,  
"We are s u b s t a n t i a l l y  u n d e r s t a f f e d .  We generate s ix teen  more 
posit ions  under the s ta te  funding formula than we've been given.
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There have been substantial reductions In the number of undergraduates 
in education courses w i thout  a s u b s ta n t ia l  reduction in f a c u l t y . "  
Part - t im e  business faculty  were used as a result;  and one respondent 
cited the business school enro l lment  p o l ic y  as one of "bendtingl over 
backwards to guarantee a seat In a business course to an undergraduate 
In any discipline on this campus." The m a jo r i t y  of respondents had 
kept up with trends in student majors over the decade through internal  
informat ion as well  as e x te rn a l  ( e .g . ,  colleagues at other schools, 
national and profess iona l  a s s o c ia t io n  s t u d i e s ) .  Most respondents 
supported the Arts and Sciences move to  a l lo w  double majors and to 
minors, (One respondent, however, strongly opposed both options and 
argued against  ever a l lo w in g  e i t h e r  op t ion  to Impinge on business 
school programs.)
The Associate Dean for Undergraduate Programs scheduled courses  
and course frequency.  He based his decisions on the s t a f f  available  
as well as the requlrements of the American Association of Collegiate  
Schools of Business (A .A .C .S .B . ) , The Dean also scheduled e l e c t i v e s  
based on the aforement ioned as well as student demand. Respondents 
reca l led  f requen t  student comments I n d ic a t in g  a des ire  for  more 
courses as well as more f requent  e l e c t i v e  o f fe r in g s  among e x is t in g  
courses. But respondents thought that  actual demand had influenced 
course f requency more than  had s t u d e n t  comments. S i m i l a r l y ,  
enrollments were "the s t a r t i n g  place" in decisions about course  
frequency in conjunction with A.A.C.S.B. requirements.
The associate dean also regulated class size,  which In turn was a 
fu n c t io n  of  room s i z e ,  demand, and needs of c e r t a i n  c lasses .
14 1
Accounting sections tended to be s m a l le r  than some others because of  
the nature of  the materia l  handled in the  course.  In  c o n t r a s t ,  one 
respondent reca l led  t h a t  oversubscribed sections in  other  courses had 
been held in an auditorium. Respondents ind icated that  course leve l  
had l i t t l e  Influence on decisions about c la s s  s i z e ,  but  t h a t  course  
frequency did.  While* respondents did r o t  reca ll  much student coirment 
about class s ize  (except tha t  two respondents reca l led  students l i k i n g  
the r e l a t i v e l y  sm a l le r  classes in the business school in contrast to 
some Arts and Sciences d e p a r tm e n ts ) , they  did think th a t  enrollments  
affected class size decisions.  One noted "a tendency to a l lo w  c la s s  
s iz e  to  grow to accommodate as many [ s t u d e n t s ]  as p o s s ib le "  as 
"students vote[d] with t h e i r  f e e t . "
The graphs In F igures  7 and 8 r e f l e c t  c u r r i c u lu m  ad justm ent  
trends and s tuden t  e n r o l lm e n t  t rends i n  The School  o f  B u s in e s s  
Administration.
Graph 7A shows s l ig h t  changes in Aspects of  Appearance during the 
decade ( e . g . ,  four in 1973-74  , one in 1974-75, three in 1976-77 and 
1977-78, and one in 1979-BO).  In 70, Apsects o f  Opportunity ,  again  
changes were s l ig h t ,  w ith  one or two course addit ions or modif icat ions  
occurring each year  between 1976-77 and 1979-80 and f i v e  courses  
addit ions in 1980-81. Cred it  requirements for business majors changed 
only s l i g h t l y  to  r e f l e c t  the fa c t  tha t  management concentrators had 
two less e le c t iv e  courses in 1980-81 .  Accounting concentrators had 
one e l e c t i v e  c o u rs e  added in  1972 -  7 3 . In  7 C ,  A s p e c t s  o f  
A c c e s s i b i l i t y ,  area/sequence designation changes are not represented  
since business courses do not ca r ry  t h i s  n o t a t i o n .  The number of
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courses without p re req u is i te  requirem ents  numbered ten in 1971-72 ,  
decreased to nine for  several years,  and returned to ten in  1979-30.
The graphs for  student enrollment trends depict  steady increases 
In the number of  s tu d e n ts  t a k i n g  b u s in e s s  courses and pursuing  
business majors. In 1971-72, there were approximately  1000 students  
e n r o l l e d  in business courses;  and by 1980-81 there were over 4400. 
S im i la r ly ,  1n 1971-72 the number of  business majors numbered 87 and by
1980-31, they numbered 196.  The School of  Business Administra tion  
thus showed s i g n i f i c a n t  increases in students enrol led in courses and 
pursuing a B.B.A.
The e i g h t  respondents were asked at t h is  point  about the reasons 
for the s p e c i f ic  changes t h a t  produced the e f f e c t s  depicted in the 
graphs. There were no course renumberings recorded for  the s e v en t ies  
in the business curriculum. Respondents suggested tha t  course numbers 
in business e x i s t e d  l a r g e ly  as a matter of  h is to r ic a l  precedent with  
there being "no rhyme or  reason" in  the numbering system. Others 
suggested that even though th is  was the case, there  was no reason to  
change course numbers* p a r t i c u l a r l y  s ince such a change c rea ted  
headaches for the R e g i s t r a r .  Ho one r e c a l l e d  students mentioning a 
need for the renumbering of any course.
T i t l e s  and descr ip t ions were changed to  r e f l e c t  v a r i a t i o n s  in 
t e a c h in g  approach,  course con ten t ,  facu l ty  i n te r e s t ,  or in  facu l ty  
composition ( e i t h e r  from r e t i r e m e n t  or  the add i t ion  of new f a c u l t y ) .  
Also courses were occasional ly  updated by the associate dean ( w i th o u t  
n e c e s s a r i l y  going through any procedure) to keep the catalog current ,  
Respondents i n d ic a t e d  t h a t  they d id  not c o n s id e r  how t i t l e  changes
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would a f f e c t  s tu d en ts ,  but t h a t  th e y  d id  co n s id e r  how changes In 
course descriptions would a f fe c t  s tudents .  Here the consideration was 
one o f  g i v i n g  s tudents  an a p p r o p r i a t e  p e rc e p t io n  of  the c o u rs e .  
Students  r a r e l y ,  i f  e v e r ,  suggested the  need f o r  e i t h e r  t i t l e  or 
descript ion changes fo r  a course. Respondents thought  t h a t  courses  
showing no t i t l e  or  d e s c r ip t io n  change over the decade had probably 
changed anyway due to changes in the f i e l d  via new techniques, and new 
technologies. Respondents a lso  I n d i c a t e d  t h a t  i t  would be a r a r i t y  
f o r  s tuden ts '  comments to I n f l u e n c e  the a forem ent loned  k i n d s  o f  
c u r r i c u l a r  a d j u s t m e n t s  In  b u s i n e s s .  E n r o l l m e n t s  were n o t  a 
con s id e ra t ion  In t i t l e  or d e s c r i p t i o n  changes In the  respondents'  
memory,except In the occasional case o f  an e le c t iv e  course where there  
was "a tendency to t ry  to make f t  as appealing as possible to as broad 
based a group as poss ib le . 1
Courses were added to the business curriculum as a r e s u l t  o f  new 
f a c u l t y ,  r e t i r i n g  f a c u l t y ,  change In  teach in g  emphasis f e l t h e r  
I n d iv id u a l ly  or in a subject a r e a ) ,  popular  national  Issues or to p ic s ,  
and accreditat ion requirements. I f  the new course was required, there  
was no d i f f i c u l t y  in  g e t t i n g  s t u d e n t s  to ta k e  i t .  Respondents  
reca l led ,  however, th a t  " I t  takes a w h i le  to bu i ld  up an e l e c t i v e  and 
b u i ld  up a reputa t ion ."  In contrast one noted t h a t  "genera lly  what we 
do Is  r e q u i r e  f t ;  then they have to  [ t a k e  I t ] . "  Another s a i d  of  
e l e c t i v e s ,  " I  think you always s t a r t  o f f  l i k e  t h a t  [ s l o w l y ]  and 
therefore  we always g iv e  them prime hours .  . . . [ a ]  m ercha nd iz ing  
technique to get people  to t r y  th e m ."  When asked I f  courses were 
added or substant ive ly  m odi f ied  a t  th e  suggest ion o f  students, most
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said no. One said, moreover, " th a t 's  a chicken and egg thing. [ I ] f  . 
. . a facu l ty  member wants to teach [a  course]  and he t a l k s  to some 
students and asks them i f  they 'd l i k e  to have th is  course and they say 
' y e a h ,  y e a h , 1 th e n  t h e y  come to  see [ t h e  a s s o c i a t e  d e a n ] , "  
Respondents Indicated th a t  courses were not  added to a t t r a c t  more or 
d i f fe r e n t  kinds of students. "We don 't  need more," one said.
Only one course was recorded as dropped dur ing the e r a ,  and no 
one could  rememher why. One said, " I t ' s  tough to drop a course." I t  
seemed e a s i e r ,  accord in g  to  r e s p o n d e n t s ,  to keep courses In the 
curriculum, p a r t i c u la r l y  due to d i f f i c u l t i e s  Inherrent  1n adding a new 
course.
C r e d i t  requ irem ents  f o r  business c o n c e n t r a to rs  changed only  
s l i g h t l y  du r in g  the decade: management concentrators had three more
hours of required courses, and account ing concentrators three less at  
decade's end. Some d e s c r i b e d  th e  changes as 1n k e e p in g  w i th  
a c c r e d i t a t io n  standards or with s tate  l icensing laws for  accountants. 
Others suggested a need f o r  more f l e x i b i l i t y  In c r e d i t  requirements, 
noting that  requirements had changed l i t t l e .  One suggested th a t  some 
jockeying of c r e d i t  requirements was a "power play" on the part of the 
f a c u l t y .  Respondents reca l led  conments from accounting students over 
the r i g i d i t y  of  re q u i re m e n ts .  L a s t l y ,  a l l  i n d ic a t e d  th a t  c r e d i t  
requi rements were not changed to a t t r a c t  more or d i f f e r e n t  kinds of  
students.
Business courses c a r r i e d  ne i ther  area nor sequence designations 
dur ing  t h i s  p e r io d .  (O n ly  A r t s  and Sc iences  courses can ca r ry  
area /sequence d e s i g n a t i o n s . )  One respondent in d ic a t e d  t h a t  the
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absence made s ch edu l ing  " t i g h t ” f o r  students ( s i n c e  students must 
f u l f i l l  60 hours o f  Ar ts  and S c ie n c e s  r e q u i r e m e n t s ,  to in c lu d e  
area/sequence requirements and 60 hours of b u s in e s s ) .  Students did 
not comment on the absence of area/sequence designations, on business 
courses. But one respondent thought th a t  there was a secondary e f fe c t  
to the absent notat ion:  "The s tudents  read very c l e a r l y  the way Arts
and Sciences people fee l  about us* You c an ' t  miss th a t ! "  (Here ,  the 
i m p l i c i t !  on was that  Arts and Sciences faculty wanted people to see a 
c l e a r  d i f f e r e n c e  between Arts and Sciences programs and business  
programs*)
I n d iv id u a l  f a c u l t y ,  In c o n ju n c t io n  w i t h  th e  u n d e r g r a d u a t e  
curr fc i / lum committee and the a s s o c ia te  dean o f  the undergraduate  
program, decide about course p r e r e q u i s i t e s .  The major concern here 
was the appropriate preparation of students for c e r ta in  courses, w i th  
l i t t l e  or no consideration given to e i t h e r  encouraging or  discouraging 
e n r o l l m e n t s .  In summary, respondents In d ic a te d  t h a t  en ro l lm e n t  
c o n s id e ra t io n s  In f lu e n c e d  d e c i s i o n s  to add courses ( 2 . 4 )  to the  
business curriculum more than for the other  v a r ia b le s  o f  change. In 
these r a t i n g s ,  course m odi f ica t ions  (1 .7 )  and changing descriptions  
fo l lowed ( 1 . 6 1 .  A f t e r  tha t  the respondents r a t e d  the remaining  
variables as fol lows: changing c r e d i t  requirements f o r  concentrators
( 1 . 5 ) ,  deletions ( 1 * ? ) ,  p r e r e q u i s i t e s  ( 1 . 2 ) ,  and course numbering 
( 1 . 0 1 *
In  o t h e r  comments,  r e s p o n d e n ts  from th e  B us iness  School  
r e i t e r a t e d  t h a t  th e  p r im a ry  f a c t o r s  I m p in g in g  on any of t h e i r  
c u r r i c u l a r  d e c is io n s  were f a c u l t y  r e s o u r c e s  and acc re d i  t a t i  on
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req  u 1 remen t  s , One r e s p o n d e n t  a l s o  s a i d ,  "We have an o u ts id e
const i tuency  [ I n  business and I n d u s t r y ]  w i th  whom we f r e q u e n t l y
comnunlcate." In t u r n ,  business f a c u l t y  a d j u s t  some of  what they
t e a c h  to the  needs of  t h a t  c o n s t i t u e n c y .  In the view of some
respondents, th is  a lso  represented  more d i r e c t  feedback than that
received by facu l ty  In  su b jec t  areas w i th o u t  such a c o n s t i t u e n c y .
Because of  these ex te rn a l  considerations and t h e i r  own experiences,
one respondent said:
I fee l  th a t  the  student  should have as much business as 
possib le .  I f  we d o n ' t  r e q u i r e  t h a t  they take b u s in e s s  
e le c t iv e s  then they tend not to  take business e le c t iv e s .
They tend to take e l e c t i v e s  in  the a r t s  and sciences which 
1s okay, depending on how they choose them. I f  they choose 
related e lec t ives  l ike  economics . . .  or computer science ,
. . [ i t ]  does a great deal to supplement the business area.
F i n a l l y ,  one respondent underscored the  tens ion  between the  
Business School and the Arts  and Sciences f a c u l t y ,  not ing tha t  the 
decade of the s e v e n t ie s  began w i t h  s t a i n s  r e m a i n in g  f rom th e  
" b l o o d l e t t i n g "  t h a t  occurred at  the s c h o o l 's  fo rm a t io n  in 1968.  
Echoes of that re-organizat ion debate s t i l l  remain. Many respondents 
in both professional schools and in ar ts  and sciences departments made 
reference to the differences th a t  are perceived to  e x i s t  between the  
profess ions  and t r a d i t i o n a l  academic d is c ip l in e s .  Reverberations of 
the debate surface whenever members of  the co l lege  community question 
the meaning and place of knowledge acquis it ion versus a p p l i c a t io n ,  of  
breadth  of study versus depth of  study, of  theory versus fac t ,  of the 
ideal versus the p r a c t i c a l .  Strong op in ions  p e r s is t  at Wil l iam and 
Mary on the many aspects of these issues.
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The School of  Educat i o n . Eleven respondents were In te rv iew ed  
from the School o f  Education. They said th a t  undergraduate students 
did not p a r t ic ip a te  on the School o f  Educat ion curriculum coimtfttee 
during th is  per iod.  Respondents reca l led  nei ther  ask ing students  to 
p a r t i c i p a t e  nor s tuden ts  ask ing  for  a voice on the committee. When 
respondents did receive in form at ion  about students concerns, the most 
useful contexts for  acquir ing i t  were ra ted  as student  eva lua t ions  
f 2 . 4 )  and f a c u l t y  feedback [2 .31.  Respondents rated in class and 1r> 
casual associations with student " f r ie n d s "  [1 .9 )  in academic advising 
( 1 .7 1  and on committees ( 1 . 6 )  as somewhat u s e fu l  and a l l  o th e r  
c o n te x ts  as not very useful for  acquiring information about students' 
concerns [ e . g . ,  in  e n t e r t a i n i n g  s t u d e n ts  in  the home ( 1 , 4 ) ,  in 
a c t i v i t i e s  l i k e  clubs or from the F l a t  Nat or  s tudent  p u b l ic a t io n s
( 1 . 3 ) ,  and in sporting a c t i v i t i e s  ( 1 , 2 ) ] .
A l l  respondents but one in d ic a t e d  that  the School of Education 
discussed the changing number of  m a jo rs .  Discussion in recent years 
had been or iented toward ways to increase or a t  least to pnaintain the 
number o f  m ajors .  But sev era l  respondents noted that  these things 
were c y c l i c a l ,  since d iscussions had once focused on problems of too 
many students. Respondents viewed most of the  s e v e n t ie s  as a time 
when the School emphasized "conserving enrol lments." One respondent 
sa id  t h a t  the decade had been a t im e  o f ,  " t r y i n g  to  promote the 
program in d i f f e r e n t  ways . . . [ s o  t h a t ]  we l o o k e d  h e a l t h y . "  
M oreover ,  toward the end of  the decade, the School of  Education lost  
I t s  program f o r  majors in Secondary E d u c a t io n ,  a r e s u l t  of too few 
students. One respondent noted " i f  they (The State Council fo r  Higher
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Education In V i r g in ia ,  *>.C»H.E.V.) t e l l  you you've got to t ighten your
b e l t  and throw o f f  excess baggage, you throw of what r e a l l y  doesn’ t
make any d i f f e r e n c e ,  i t ' s  a p o l i t i c a l  kind of thing. . . In that  
regard ,  severa l  r e s p o n d e n ts  d t e d  an In c r e a s i n g  concern about 
enro l lm ents  and FTE's o v e r  the  ten  y e a r  p e r i o d .  Most o f  the
respondents said  t h a t  they read In fo rm a t io n  on trends In student
enrollments from professional a s s o c ia t io n s ,  national s ta t is t i c s ,  and 
from internal co llege sources. One respondent said that  he witnessed  
the t rend at  W i l l i a m  and Mary by a t te n d in g  graduation and watching 
"h a l f  the s tuden t  body stand up f o r  degrees in business!"  In yet  
another view, one respondent said, "You can ' t  attend a conference . *
. [without hearing] . . . who is s t i l l  employed and who Is not."
The School of  Educat ion had no vote in the dec is ion to al low  
students to have double majors .  A l l  respondents Indicated that  they 
supported the move to double majors Just as they l a t e r  supported the 
move to allow minor concentrations.
Frequency  o f  c o u rs e  o f f e r i n g s  in the School of Education  
represented attempts to balance student  demand with faculty In terest  
and to balance teaching loads with  c e r t l f i c a t i o n  and g r a d u a t io n  
requirements .  I n c r e a s i n g l y  throughout the decade the Dean of  the 
School of Educat ion s t ru c tu re d  many of  the decisions about course 
frequency In consul tat ion with the facu l ty .  Usually, how o f ten  a new 
course would be o f f e r e d  came as p a r t  of  the course proposal. One 
respondent c a n d id ly  s t a t e d ,  "There are  some courses that  are done 
because people have t r ie d  to spread t h e i r  . . , foundation in terms of 
t h e i r  own Job s e c u r i t y .  I know a couple  of  people . . . who have
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b u i l t  courses in the undergraduate program to increase thefr  FTE 1 s . H 
How often those courses were scheduled, in turn, depended on how often 
they achieved "basic minimum enrollment."
Six o f  the respondents r e c a l l e d  l i t t l e  or no comment from 
students regarding course frequency. The other f ive  recalled corments 
related to scheduling problems or the desire for cer tain courses to be 
offered more often. Of those who recalled student comments regarding  
th is  issue, some said that students' consents had influenced decisions 
in  t h e i r  own subject areas. But others said that students' comments 
had not influenced them. Al l  respondents indicated that enrollments 
had a f f e c t e d  the frequency of course o f f e r i n g s .  I f  one taught  a 
popular  course, then there  was pressure to teach I t  more often. By 
the same token,  since the school s m iss io n  involved c e r t i f y i n g  
teachers, i f  only a few students needed a course to graduate (and meet 
c e r t f f i c a t io n  requirements! then usually the needed course(s) would be 
scheduled and taught.
C lass  s i z e s  were based on fo u r  c o n s i d e r a t i o n s :  1) The
recommendation of the fa c u l ty  member teaching the c l a s s ; 2 ) the
educational needs of a p a r t i c u la r  course;  3 )  the number of students 
needing the class to graduate, and 4 )  the Dean's recommendations.  
In te res t ing ly ,  some respondents indicated that establishing class size 
was a faculty prerogative, while some indicated that i t  was the Dean's 
p r e r o g a t i v e .  One respondent noted that  the level  of the course 
affected decis ions made about c lass size because d i f f e r e n t  course 
levels equate to d i f fe ren t  numbers of FTE’ s in the s t a t e  formula for  
resource a l l o c a t i o n .  Other respondents r e c a l l e d  only in frequent
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mention of course level  in e q u a l ly  In f r e q u e n t  class s ize  discussions 
In the school. Most agreed with one respondent who s a i d  that  I t  was 
b e t t e r  to "have one c lass  w i th  n ine  than two w i t h  th re e  and s i x  
[ s tu d e n ts ] .1'
Respondents re c a l le d  few comments from students about class sizes  
except from some who had objected to the large numbers of  students in 
Educational Psychology sec t ions .  Education majors  were c i t e d  as 
complain ing of too many non-majors crowding the classroom, who were 
not i n t e r e s t e d  in l e a r n i n g  the same t h i n g s .  The  Educat ional  
Psychology course 1r s i z e  and fo rm a t  also r e p r e s e n t e d  a p o p u l a r  
t r a d i t i o n  a t  the c o l l e g e .  Dne respondent who had taught the course 
said, " I  was h i r e d  knowing t h a t  was th e  game . . . t h a t  they were 
look ing  f o r  someone to  teach l a r g e r  c lasses .  . . . And we have  
cont inued the t r a d i t i o n  for the f i f t e e n  years I ' v e  been here." When 
asked I f  enrollments c o n t r ib u te d  to dec is ions made about class s iz e ,  
over h a l f  of  the respondents  sa id  yes .  One s a i d ,  " I  th in k  some 
c lasses were FTE s u p p o r t e r s ,"  w h i l e  another noted t h a t  f t  would be 
d i f f i c u l t  in some cases to know which came f i r s t ,  an enrollment trend  
and then a class size decisions or the reverse.
The graphs in  F i g u r e s  9 and 10 r e f l e c t  c u r r i c u l u m  adjustment  
trends and student enrol lment trends f o r  The School of Education.
In graph 9A, Aspects of Appearance, changes In numbers, t i t l e s ,  
or descript ions occurred as fol lows; four In 1974-75* two In 1975-75,  
three In 1977-78, two In 1979-80 ,  and one In 1980-81 .  In graph 98, 
Aspects of Opportunity,  a number o f  changes emerged: F ive  courses
were d e le te d  from th e  undergraduate catalog in 1973-74: three course
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were added between 1974-75 and 1975 -76 ,  e leven course were added in 
1978-79; and seven more were added between 1979-BO and 1980-81 Cred it  
requirements for  education majors also changed during the decade. The 
requirement  f o r  e l e m e n t a r y  e d u c a t i o n  m a j o r s '  i n c r e a s e d  from  
twenty-seven c r e d i t s  In 1971-72 to t h i r t y - t h r e e  In 1973-74 , The 
requirement for secondary educat ion m a jo r s ’ increased from eighteen  
hours in 1971-72 to twenty- two in 1 9 7 9 - 8 0 ,  In  9C , A s p e c t s  o f  
A c c e s s i b i l i t y ,  no area/sequence designations were noted for education 
courses. The number of courses w i t h o u t  p r e r e q u i s i t e  requirements  
tota led eleven In 1971-72, dropped to s ix  in 197 3 -7 4 ,  then rose to 
tw e n ty -e ig h t  in 1980-81. Thus, for most of the decade, the trend was 
for  an increasing number of courses without prerequ is i te  requirements.
Graph 1QA, which depicts student enrollments In education, shows 
undergraduate enrollments in education courses in 1971-72 to  number 
approximate ly  1370, That number dropped between 1972-73 and 1973-74 
to stay between 1040 and 1170, and rose 1n 1974-75 to over 1600. In 
1975-76 ,  educat ion courses had over 2400 students  e n r o l l e d ,  the  
h ighes t  number f o r  the decade. A f t e r  1975-76 the number s tead i ly  
declined to around 1200 in 1900-81,  The number of education majors 
numbered e i g h t - f o u r  1n 1971-72 ,  f o r t y  in 1 9 7 4 - 7 5 ,  i n c r e a s e d  to 
s i x t y - e i g h t  in  1976-77, and f o r ty -s ix  in 1980-81. Trends in student 
enrollments In courses and in the number of education majors appeared 
to f luctuate considerably over the decade.
Respondents Indicated that  course numbering changes of the 7 0 ’ s 
were influenced by c e r t i f i c a t io n  needs { e . g . ,  students'  records needed 
to show that they had taken cer ta in  courses a t  ce r ta in  levels In order
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to be c e r t i f i e d  to teach in V i r g i n i a ) ,  They wanted course numbers to 
r e f l e c t  accurately the l e v e l  o f  a course -  Also some course numbers 
were changed to a l lo w  g radu ate  s t u d e n t s  to  r e c e i v e  c r e d i t  f o r  
undergraduate courses. {Courses were changed from 300 to 400 level to 
a l lo w  graduate  c r e d i t ) .  The School of  Educat ion  did consider how 
renumberings would a f f e c t  s t u d e n t s ,  p a r t i c u l a r l y  in regard to 
c e r t i f I c a t l o n  needs. In con tras t ,  respondents r e c a l l e d  l i t t l e  or no 
comment from students  on the s u b je c t .  Respondents indicated that  
renumberings, In p a r t ,  were to encourage enrollments.
Course t i t l e s  changed in the School of Education as a resu l t  of  a 
change in  c e r t i f i c a t l o n  r e q u i r e m e n t s .  D e s c r i p t i o n  changes a lso  
occurred in  response to changing c e r t i f i c a t i o n  requirements as well as 
to broaden the p o s s ib le  t a r g e t  group of  s t u d e n t s  who m ig h t  be 
i n t e r e s t e d  1n a course .  In  the case of one course some respondents 
said tha t  the descr iption change re p re s e n te d  an attempt "to get more 
ju ic e "  out of the same number of students. In t h i s  p a r t i c u l a r  case ,  
the course d e s c r ip t i o n  r e f l e c t e d  an a d d i t i o n  to  the c r e d i t  hours 
s tuden ts  cou ld  r e c e iv e  f o r  th e  c o u r s e .  One course d e s c r ip t i o n  
changed, because of a controversy over c re d i t  between the school and 
an A r t s  and Sciences department .  The descr ip t ion changed to inform 
students t h a t  they cou ld  not  count two courses on a s i m i l a r  topic 
toward graduation c r e d i t  {even though one was an Arts  and Sciences  
course and the o ther  an edu cat ion  c o u r s e ) .  Respondents noted that  
they did consider the e f f e c t  of  changing t i t l e s  and descriptions on 
s tu d e n ts .  The School o f  E d u c a t i o n  f a c u l t y  w anted  t i t l e s  and 
d e s c r ip t i o n s  to s tate  c le a r ly  and accurately  what a course was about,
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in keeping w ith  the  language of the t imes in a p a r t i c u l a r  subject  
area. Students, In comparison, r a r e ly  i f  ever suggested the need fo r  
t i t l e  or d e s c r ip t io n  changes. Most respondents thought that  even i f  
the t i t l e s  and descr ip t ions  of some courses had not changed, courses 
had n e v e r th e le s s  changed because teach e rs  a p p ro a c h e d  s t u d e n t s  
d i f f e r e n t l y ,  t e x t s  changed, the var ious subject f i e l d s  changed, and 
faculty  In te res ts  changed. One respondent  said,  "As society changes, 
so does educat ion." Most thought th a t  t i t l e s  and d e s c r i p t i o n s  were 
not changed with  the  idea of encourag ing  e n r o l lm e n ts  as a primary 
considerat ion, As one respondent  added, "We had a b e t te r  mechanism 
for th a t - - in v e n t fn g  new courses."
In  the f i r s t  h a l f  o f  the decade ,  course a d d i t i o n s  tended to 
r e s u l t  from the a d d i t i o n  of  new fa c u l ty  to the school. Respondents 
indicated that  other f a c t o r s  i n f l u e n c i n g  course addit ions throughout 
the  decade  were a c c r e d i t a t i o n  r e q u i r e m e n t s ,  c e r t i f i c a t i o n  
requirements ,  attempts "to pull our load" In FTE’ s, fac u l ty  In te re s t ,  
and as a r e s u l t  of f a c u l t y  broadening  t h e i r  te a c h in g  bases. One 
respondent s ta te d  t h a t  in  the l a t t e r  h a l f  o f  the  e r a ,  " the whole  
School of Education s h i f te d  from the a t t i t u d e ,  'we have been preparing 
teachers and c o u n s e lo r s '  to 'we are a serv ice  o rg an iza t io n 1." The 
s h i f t ,  In  t u r n ,  v a r i e d  from one f a c u l t y  member to a n o th e r  as each 
decided where o th e r  s e r v ic e  needs e x i s t e d  t h a t  f e l l  o u t s i d e  o f  
t r a d i t i o n a l  school s e t t i n g s ,  When courses were added, educat ion  
faculty did not r e c a l l  g r e a t  d i f f i c u l t y  in  g e t t i n g  students to take 
the new courses. "Strong" f a c u l t y  a d v i s i n g  he lped  In f i l l i n g  some 
courses w h i le  o thers  had been des igned  f o r  a s p e c i f i c  c l i e n t e l e .
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Respondents indicated that  any e r r a t i c  enrollment problems surfacing 
when new courses were added apparent ly  occurred in the absence of  
a d v is in g  or a predetermined c l i e n t e le .  Courses were not added as a 
r e s u l t  of s tuden ts '  s u g g e s t io n s .  M o re o v e r ,  some courses were 
d e f in i t e ly  added in hopes of a t trac t ing  more and d i f f e r e n t  kinds o f  
students as the School of Education expanded i t s  o f fe r ings  beyond 
those for which i t  had t ra d i t io n a l ly  been known.
Courses were rarely  i f  ever dropped from the School of Education 
curriculum. "No one wants to drop a course ,"  said one. " I t ' s  much 
e a s ie r  to ca r ry  I t  on the books." Although the School of Education 
a d m i n i s t r a t i o n  s e n t  memos p e r i o d i c a l l y  a s k i n g  f o r  some 
"housecleaning/ 1 faculty  did not l ike  to de le te  courses,  e s p e c ia l l y  
s in c e  they viewed the costs of keeping a course " in  storage"  as 
neg l ig ib le .  Since low enrol lments apparent ly  did not contribute to 
course deletions (courses that were deleted from the cata log,  were not 
actual ly  dropped from the curriculum since they could have been and 
f re q u e n t ly  were o f fe re d  a t  the graduate l e v e l ) ,  f t  seemed possible 
t h a t  some cou rs es  may have heen made r e q u i r e m e n t s  due to low 
enrollments. Most respondents Indicated that p o s s ib i l i t y ,  but only i f  
state c e r t i f i c a t io n  requirements were a concunrrent consideration.
In the ear ly  seventies state c e r t i f i c a t io n  requirements  changed 
for  e lementary school teachers and education credit  requirements for  
majors changed as a consequence. That event touched o f f  a negotiation 
process of several years duration between the School of Education and 
the E d u c a t io n a l  P o l i c y  Committee o f  A r ts  and S c ie n c e s .  The 
n e g o t ia t io n  to a l low students to count 33 hours of education toward
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graduation ( In s t e a d  o f  the 27 p e r m i t t e d  a t  th a t  t im e )  spanned two 
deans of the Faculty of Arts and Sciences and two deans of the School 
o f  E d u c a t i o n .  The School o f  Educat ion  cont inued to  submit the 
proposed change to the E.P.C. and to debate the merits o f  the proposal 
u n t i l  the E.P.C.  lent  th e i r  formal assent .  The negotiation symbolized 
a l o n g - s t a n d i n g  d e b a te  a t  th e  c o l l e g e  over  th e  p l a c e  o f  the 
professions in a l ib e r a l  a r ts  u n d e rg ra d u a te  program. La te r  in  the 
decade, an in c re a s e  in requirem ents  f o r  secondary education majors 
occurred to prepare students b e t t e r  In the face of changing secondary 
c e r t i f i c a t i o n .  Several  respondents  s u g g e s te d  t h a t  the r a i s e d  
secondary requirement also represented " t u r f  building" on the par t  of 
some f a c u l t y .  S e v e r a l  o f  t h e  r e s p o n d e n t s  thought  t h a t  c r e d i t  
requirements were changed In hopes of encouraging enrollments; but the 
majority  Indicated t h a t  while "enrollments are always a concern In a 
per iod  of d e c l i n e " ,  nevertheless c r e d i t  requirement changes were not 
used as a primary mechanism f o r  increasing enrollments.
Area and sequence d e s i g n a t i o n s  a r e  not placed on educat ion  
courses, since the  school remains s e p a r a t e  from A r ts  and Sciences  
departments.  One respondent noted t h a t  I f  education courses had area 
or sequence designations "we'd have so many students we wouldn't  know 
what to do w ith  them." Another said, "Students don’ t  view educat ion  
as p r e s t ig io u s ly  as other academic majors."  He thought tha t  th is  view 
was encuuraged by the o r g a n 1 z a t i o n a 1 s e p a r a t io n  and absence of  
area/sequence designation. Most respondents did not t h i n k ,  however,  
t h a t  the abs ence  o f  th e  d e s i g n a t i o n  a f f e c t e d  students  v iews.  
Respondents r e c a l l e d  few,  i f  any s tu d e n t  comments on area/sequence
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designat ion.
When a fa c u l ty  member proposed new courses f o r  the e d u c a t io n  
c u r r ic u lu m ,  he or  she I n d i c a t e d  any p r e r e q u l s i t e s  r e q u i r e d .  The 
number of courses In  the School of  Educat ion t h a t  did not require  a 
p r e r e q u is i t e  Increased  c o n s id e ra b ly  over  the decade. T h is  was a 
func t io n  of  course addit ions and attempts on the part  of some facu l ty  
to maintain f l e x i b i l i t y  among course o f f e r i n g s .  Several noted that  
new faculty  coming on board in the seventies often wanted to In c re a s e  
prerequisites  and of ten net with opposit ion. Some of  the explanations  
given f o r  t h is  were along the fo l lo w in g  l i n e s :  "The k ids were in
programs [where] advisors t e l l  them what to do," e l im ina t ing  the need 
for an In t r i c a t e  system of p rerequ is i tes .  Another stated th a t  so many 
var iat ions occurred regarding prerequis i te  "rules" tha t  when s tuden ts  
had scheduling d i f f i c u l t i e s  "ra ther  than continuing to make exceptions 
to  the  r u l e  , . . [ i t  was e a s i e r  to ]  , , , e l i m i n a t e  the r u l e . "  
prerequls i tes requirements were i n f r e q u e n t l y  discussed in  the School 
of Education. When prerequls1 tes were d iscussed ,  I t  r e p r e s e n te d  an 
attempt to Insure appropr iate student preparation and to encourage the 
academically serious student to enro l l .
Enrollment considerations had the greatest  impact on decisions to 
add courses to the  educat ion c u r r ic u lu m  ( 2 , 8 ) ;  next  came changing 
cre d i t  requirements for majors ( 2 . 5 ) ,  followed by course modif icat ions
( 2 . 3 ) ,  changing t i t l e s  or  d e s c r ip t io n s  ( 2 . 2 ) ,  change in  numbering 
(2 . 1 ) and change In  the number of  courses w i th o u t  a p r e r e q u i s i t e  
requirement  f l . 7 } .  Since deletions seldom occurred, most ranked th is  
item as not a t  a l l  i n f lu e n c e d  ( 1 . 0 ) .  In  o ther  remarks,  education
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f a c u l ty  c i t e d  the " t e r r i b l y  p o l i t i c a l 1' nature of  many curr iculum
considerations ( colleagues would say to one another,  " I ' l l  support you
1n th is  i f  y o u ' l l  support me in t h a t . "  Another said:
I t h i n k  a f a c u l t y  v a c i l l a t e s  in i t s  own i n t e l l e c t u a l  
Ideal ism and i n t e g r i t y .  In a given per iod,  I t ' s  operating 
more out of enrollment concerns— conserving and mainta in ing  
i t .  At other  t imes, i t ' s  operating out of some Impetus of .
. . t ry ing  . , , to s t r iv e  a f t e r  excellence. . . .
Respondents said that more debate was l i k e ly  to occur over adding
something new to the curriculum than with regard to the other aspects
of change. The o ther  "housekeeping" concerns were depicted as "cut
and dried" exchanges. Education facu l ty  were depicted as paying ™re
a t t e n t i o n  to t h e i r  own areas of in te re s t  than to these routine kinds
of  changes. Educat ion f a c u l t y  were a lso descr ibed as being ever
conscious of  p u l l in g  a f a i r  share of the FIE load required to j u s t i f y
t h e i r  programs.
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Chapver IV
*W1111 am and Mary: Report of t he Sel f-Study (Wil liamsburg, VA:
Col 1 ege of" wHTi  ain V n a R a r y , 1974) * 3 7  52.
R e p o r t  of  S e l f -Study,  p.  52,
^Report of  Sel f -Study,  p. 54-62.
4
One should note t h a t  s tu d e n ts  were  asked, s t a r t i n g  in the  
academic year 1981-82, to take three more courses — one in each area
- -  t o  f u l f i l l  a r e a / sequence requ lrem ents . This change In bas ic
requirements stemmed, in  p a r t ,  from the studies and reconmendatlons 
that  were Inc luded in  the 1979 Report of  the Ad Hoc Committee to  
Review the Undergraduate Curriculum,
^Repor t  of S e l f -Study, p. 106-116.
^Figures compiled from HEGIS Form, NCES 230 0 -2 .1A, Degrees and 
Other Formal Awards Conferred Between Ju ly  1 and June 30, 1971-72 to 
1980-81.
^The rat ing consis ted  of  a three p o in t  scale to in d ic a t e  the  
usefu lness of  ten contexts  In re c e iv in g  information about students 
concerns l=n o t  at  a l l ,  2=somewhat, 3=a g re a t  d e a l .  See Interv iew  
Guide, Appendix B. The ra t in g  shown for  each contex t  represents  an 
average of the rat ings given by respondents 1r> each group interviewed.
jg
See Report  of  the Ad Hoc Committee to Review the Undergraduate 
Curriculum, Appendix {Wil liamsburg, Va: Wil liam and Mary, 1979).
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Chapter F ive
Suittnary Discussion, Conclusions, Suggestions for Future Research 
In c l a s s i c a l  t re a tm e n ts  of o r g a n i z a t i o n s ,  the people who make 
d ec is io n s  to change t h i n g s  behave  as r a t i o n a l  a c t o r s  who weigh 
a l te rn a t ives  and t h e i r  consequences be fore  u l t i m a t e l y  choosing the 
course t h a t  w i l l  b e n e f i t  the o r g a n i z a t i o n  most.^ In comparison,  
recent treatments o f  organizations suggest that  the ambiguous purposes 
of some organizations In combination with  the complex environments in 
which they operate make human d ec is io n  processes look more l i k e  an 
accumulation of  i n t e r e s t e d  p a r t ie s  working with deadlines, standard 
operating procedures,  s o lu t io n s  look ing  f o r  problems,  and problems 
looking for  so lut ions.  Describing these ways of a l lo c a t in g  a t tent ion  
have been in c o rp o ra te d  in t h e o r i e s  of  l i m i t e d  r a t i o n a l i t y ,  f i r s t  
presented by March and Simon and expanded l a t e r  in  March and his 
colleague's research. According to the theory, th is  phenomenon occurs 
as a p a r t i a l  r e s u l t  of the myr iad  of t h in g s  th a t  compete f o r  the 
at tent ion  of an o rg a n iz a t io n 1 s members. People may a t t e n d  to normal 
r o u t i n e s ,  r u l e s ,  and o p e r a t i n g  procedures .  They may a lso pay 
a t ten t ion  to more symbolic th ings  l i k e  I n s t i t u t i o n a l  or  departmental  
r e p u t a t i o n .  In t u r n ,  w i th  abundant incoming i n f o r m a t i o n ,  t h a t  
i n fo rm a t io n  to which people  u l t i m a t e l y  p^y a t ten t ion  is that  which 
informs or Influences th e i r  decisions.
The information to which people  u l t i m a t e l y  attend can influence  
al l  facets of an i n s t i t u t i o n ,  a f f e c t i n g  the  u l t i m a t e  adequacy of a 
chosen course of  a c t i o n ,  the seriousness with which others view the 
course, and the r e p u t a t io n  or resp e c t  accorded to an i n s t i t u t io n  by
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i t s  In te rn a l  and e x t e r n a l  c o n s t i t u e n c y .  F u r t h e r ,  th e  In fo rm a t io n  
which Is  usually  used is  determined by establ ished ro u t in e s ,  f a m i l ia r  
t r a d i t i o n s ,  and the l i k e ,  even as t h a t  information c o n tr ib u tes  to the 
perpetuation of  those same rules,  r o u t in e s ,  and t r a d i t i o n s .  Paying  
more a t t e n t i o n  to c e r t a i n  k inds of i n f o r m a t i o n  than to others can 
resu l t  in behaviors that  encourage people  In  t h e i r  b e l i e f s  about who
and what is  im p o r ta n t ,  and who and what  behav ior  w i l l  b r i n g  the
3
r e s u l t s  d e s i r e d .  I m i t a t i v e ,  rule fo l low ing  behavior is  also known 
as s ing le - loop  learning behavior.  Such behavior seemed ev ident  in the 
undergraduate program o f  a s m a l l ,  p r e s t i g i o u s ,  p u b l i c  l ib e r a l  arts  
u n ive rs i ty  in a sample review of regular I n s t i t u t io n a l  a c t i v i t i e s .  In 
the three academic departments and two professional  schools  examined 
h ere ,  each group tended to maintain ru les  or routines w i th in  a basic 
housekeeping scheme. Changes occurred  t h a t  were in  keep in g  with  
establ ished routines. Also, p a r t ic ip a n ts  made changes in  ways t h a t  
were l i n k e d  to t h e i r  views of e v e n ts ,  the  s i g n i f i c a n c e  of events,  
t h e i r  place in events, and th e i r  a b i l i t y  to manage events perceived as 
re levant  to them.
The channeling e f fe c ts  of accepted ru les  and rout ines were evident  
1n a l l  departments and schools: numbers, t i t l e s ,  des cr ip t io n s ,  c re d i t
r e q u i re m e n ts ,  a rea /sequence d e s ig n a t io n s  (where a p p l i c a b l e ) ,  and 
prerequl si tes designations prov ided frameworks f o r  th e  ad justments  
made, D epar tm enta1 and school p receden t  a ls o  p la y e d  an Important  
channeling ro le  as people in  t h e i r  r e s p e c t i v e  areas in te rp re te d  the 
s ign i f icance  of these framing devices for  various kinds o f  c u r r i c u lu m  
adjustments.
165
G e n e r a l ly  speaking when lo o k in g  at grass trends in departmental 
and school c u r r ic u lu m  changes over the decade, each sample group 
behaved according to the March-Simon theory. Those departments having 
the greatest numbers o f  s tuden ts  e n r o l l e d  in courses and pursu ing  
m a jo r s  showed the l e a s t  I n c l i n a t i o n  to change; those w ith  fewer  
students showed the most changes. I n t e r e s t i n g l y ,  and in con tras t ,  
some departments w i th  ade qua te ,  c o n s is t e n t  numbers of  s t u d e n t s  
n e v e r th e le s s  made s i g n i f i c a n t  housekeeping adjustments in cu r r icu la  
during the p e r i o d .  T h i s ,  1n t u r n ,  s ig n a le d  some qual i f l c a t i o r t s ,  
a m b i g u i t i e s ,  and c o m p l e x i t i e s  o f  th e  b r o a d e r  b e h a v i o r a l  
v ie w - - e x c e p t io n s  t h a t  su r fa c e d  even in those groups whose behaviors 
supported the theory.
The broad behavioral p e r s p e c t iv e  o f  March and Simon was use fu l ,  
therefore,  In in fe r r in g  meaning in gross terms, Where organizational  
slack seemed ev ident ,  departments and schools e n jo y in g  the s lack  of  
abundant e n r o l lm e n ts  changed less.  For those groups where slack was 
decreasing, change occurred more. When, however, the research focus 
included an examinat ion o f  d e t a i l e d  accounts o f  what had Informed  
d e c i s i o n s  t o  c h a n g e ,  d i f f e r e n t  p e r s p e c t iv e s  of  the c u r r ic u lu m  
adjustments surfaced. Many th ings  which had served to  a id  in sort ing  
through incoming Information as people made decisions became c l e a r e r .  
I n  t u r n ,  e a c h  g r o u p ,  t e n d e d  t o  t a k e  on I t s  own d i s t i n c t  
c h a r a c t e r ! s t i e s  as each s o r t e d  t h r o u g h  th e  in fo rm a t io n  deemed 
necessary .  F u r t h e r ,  the  group e f f e c t s  were descr ibed  as h a v i n g  
emerged from on-going negot iat ions among indiv iduals  dealing var iously  
w i t h  the r u l e s ,  r o u t i n e s ,  procedures ,  and t r a d i t i o n s  of t h e i r  own
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areas  o f  i n t e r e s t .  M o re o v e r ,  th e  b road  b eh a v io ra l  p e r s p e c t iv e  
employed by Manns and March was ne i ther  conf i rmed nor d is c o n f l rm e d .  
R a t h e r ,  s e v e r a l  o t h e r  f a c t o r s  were d iscovered  to have been an 
i n f l u e n t i a l  pa r t  o f  f a c u l ty  d ec is ions  to make c u r r i c u l a r  changes 
{ e . g . ,  changes in t e x t s ,  d isc ip l ines ,  accred ita t ion  requlrem ents , and 
f a c u l ty  in te re s ts ,  to name a few).
Summary Discussion: Arts and Sciences Departments
B i p i o gy. The Biology Department benef i t ted  during the seventies 
from large numbers of students applying for th e i r  courses. Inside and 
outside the department ,  people viewed b io lo g y  as a popular  science 
among students. Not only was biology a t t r a c t i v e  for  students f i l l i n g  
g e n e ra l  education requirements, many also went on to pursue a biology  
major over the decade.
One drawback o f  being a popular  d i s c i p l i n e  a ls o  e x is te d :  too
many students for too few facu l ty .  Some facu l ty  In biology were c i ted  
as teaching overloads to accommodate a heavy s tudent  demand. This  
demand, from the broad behavioral view* represented a kind of slack 
f o r  the departm ent ,  t ime when f a c u l t y  could reduce or  r e l a x  th e i r  
search for  new opt ions.  Did they? The q u a l i f i e d  answer seems to be 
both yes and no. Respondents from b io lo gy  described themselves as 
conservat ive  and t r a d i t i o n a l ;  so perhaps, slack search was minimal and 
change was s l ig h t .  In  the respondent 's  view, they had a curriculum  
tha t  worked, preparing students well for  what lay ahead.
In contrast ,  the Biology Department inaugurated a Free C u rr icu lum  
i n  1 9 7 5 - 7 6  f the b r a i n  c h i ld  of one p r o fe s s o r ,  bu t  supported by
1 6 7
colleagues).  A program f o r  majors who might want more independent, 
self -organized study,  the F ree  Curr iculum repres en ted  an e x c i t i n g  
program r i s k ,  q u i t e  beyond the housekeeping r o u t i n e .  The Free  
Curriculum only at trac ted two or th ree  students, however. This f a i n t  
student in te res t  may have r e f l e c t e d  s tuden t  ta s te s  or  a d e s i r e  fo r  
more structure.  But fa in t  student In te re s t  may also have signaled the 
d i f f i c u l t i e s  of novices in biology pursuing a lo t  of  independent study 
s u c c e s s fu l ly .  Biology students  were depicted as facing graduate or 
medical school entrance exams--where knowledge in several specif ic  
areas Is required. In l i g h t  of this students may have been r e l u c t a n t  
to  d e p a r t  from an e s t a b l i s h e d  course to pursue more independent  
arrangements. Also, facu l ty  with  heavy teaching loads were described 
as having had less time to spend in  independent c o n s u l t a t i o n  w i th  
Free Curr iculum students. I f  this was so, then students and facu l ty  
would have been i n a t t e n t i v e  to or u n f a m i l i a r  w i th  the needs of the 
Free Curriculum, One could view the Free Curriculum as one p e rs o n ’ s 
so lu t io n - -s tu d e n t - In i t ia te d ,  independent study— looking for a problem. 
In th is  case, the problem was d e f in e d  as a r e l a t i v e l y  structured,  
predetermined course of study. Apparent ly ,  students did not view the  
more defined, t rad i t iona l  regimen for biology majors as a problem or  
a t  l e a s t  a problem that they would tack le ;  and the experiment to ease 
th is  problem died of  natural causes.
While the Biology Department d id  not  need to compete f o r  more 
students, some c o n s id e r a t io n  was given to "doing one 's  p a r t "  and 
" p u l l in g  one's load" in the department and In the i n s t i t u t i o n .  These 
respondents also indicated th a t  they strongly supported the College's
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l i b e r a l  a r t s  o r i e n t a t i o n .  They advised t h e i r  s t u d e n ts  to take  
e l e c t i v e s  in a r t ,  music, or l i t e r a t u r e  to broaden th e i r  perspectives,  
as w e l l  as to  b a la n c e  th e  s i z e a b l e  amount o f  sc ience taken In 
preparation for  advanced study.
I t  fo l lows,  then, that  despite some slack in  the department (from  
abundant e n r o l l m e n t s ) ,  one area t h a t  the biology faculty  did watch 
c a r e fu l ly  in regard to student demand was the addit ion or substantive 
modi f ic a t io n  of courses. Given the c o n s t r a i n t s  of teach ing  loads,  
funding fo rm u la s ,  degree re q u 1 rements for majors, and the l i k e ,  new 
e lec t iv e  courses needed to demonstrate an a b i l i t y  to draw a su f f ic ie n t  
measure of  student In te re s t  to be added and to stay in the curriculum,  
In short,  adding new courses to the  c u r r ic u lu m  represented one area 
where a highly s a l i e n t  connection existed between a change ( in  keeping 
with what was viewed as educat ion l ly  sound) and what students  wanted 
and took. The connection moreover, apparently was not l e f t  to chance, 
since academic adv is ing  and departmental b u l le t ins  were used to keep 
students abreast of o f fe r in g s .  This p a r t ic u la r  f inding was in keeping 
with Manns and March's and Cohen and March's  work: the more mundane
student enrollment cons idera t ion  was a f a c t o r  t h a t  in f lu e n c e d  th is  
portion of educational policy in biology.
Enro l lm ents  a lso  i n f l u e n c e d  the  number of  sections of  a course 
o f f e r e d  as w e l l  as how o f t e n  i t  was o f f e r e d .  In  t u r n ,  course 
frequency and number of sections were mediated somewhat by the size of 
the roams where biology classes met, {Two respondents noted a design 
e r r o r  on the p a r t  o f  the a r c h i t e c t s  of the b u i ld in g  in  which the 
Biology Department funct ions.  The la b o ra to r ie s  were designed to hold
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only 24 students, a number s u f f i c i e n t  for  the student populat ion  when 
the  labs  were b u i l t  In the s i x t i e s ,  but  not for  H l l l iam  and Mary's 
student populat ion In the sevent ies . )
Yet another important c o n s id e ra t io n  involved the in te res ts  of  the 
f a c u l ty .  The actual o f fe r in g s  themselves emerged out o f  a p e r s o n 's  
t e a c h i n g  I n t e r e s t s  ( a s s u m i n g  t h a t  one was not forced to teach  
e x c l u s i v e l y  o u ts id e  of  h i s / h e r  areas of  i n t e r e s t s  or  e x p e r t i s e ) .  
Biology facu l ty  Ind ica ted  tha t  I n f l u e n t i a l  In fo r m a t io n  emerged from 
changes In the l i t e r a t u r e  o f  the d i s c i p l i n e .  The information included 
changes in  s u b je c t  o r i e n t a t i o n s ,  t e x t s ,  and theories in the f i e l d ,  
which f a c u l ty  tended to weave i n t o  the f a b r i c  of the i r  courses. The 
broad t i t l e  and des cr ip t io n  of the course may not have changed, but  
change  had occurred  n e v e r t h e le s s  as the f a c u l t y  at tended to the  
changes In th e i r  respec t ive  areas of exp er t ise  or emerging i n t e r e s t s ,  
[n the B io lo g y  D e par tm e nt ,  these k i n d s  o f  changes were r a r e l y  
i n f l u e n c e d  e i t h e r  by s t u d e n t  i n p u t  o r  by s t u d e n t  e n r o l lm e n t  
considerat ions .
In f a c t ,  from the respondents'  v iew,  except in the area of course 
a d d i t i o n s  (where  s tu d e n t  Inpu t  was c i t e d  as c o n t r i b u t i n g  to  the  
c h a n g e ) ,  s tu d en ts  sa id  l i t t l e  about  the bas ic  framework for  t h e i r  
studies in  the d i s c i p l i n e  d u r in g  the s e v e n t ie s .  In format ion about 
studen ts '  concerns w i th  the c u r r i c u l u m  sur faced  most d i r e c t l y  in 
s tuden t  e v a l u a t i o n s  and In academic a d v is i n g  and i n d i r e c t l y  from 
fac u l ty  feedback. (Facu l ty  feedback represen ted  a suspect source of 
in fo rm at ion ,  however, since numerous respondents  In a l l  areas noted  
the  d i f f i c u l t y  o f  knowing who had broached a topic f i r s t - - f a c u l  ty  or
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students. For instance, I f  a f a c u l ty  member proposed a new course 
c i t in g  student support as evidence of course need, I t  was d i f f i c u l t  to 
know whether the faculty member had wanted to teach a course and had 
sought the s tuden ts1 support or whether the students' had suggested 
the need for the course and sought faculty  support.)
On occasion, the fa c u l ty  did seek in fo rm at ion  on students '  
perceptions. The faculty wanted to know, for  instance, when something 
worked and when i t  did not. Biology facu l ty  respondents also remained 
abreast of information on trends in student majors and on enrol lments  
through in te rn a l  and ex te rna l  sources. But few changes occurred in 
the biology curriculum. Few respondents recalled student conwents in 
most of the examined areas of change, (and when students did comment, 
the comments were viewed as r a r e ly  a f fe c t in g  decisions to change}. 
The faculty ,  each member wi tn e x p e r t i s e  in s p e c ia l i z e d  areas, were 
also viewed as best equipped to make ro u t in e  curr icu lum  dec is ions .  
Thus, one could i n f e r  t h a t ,  desp ite  the available information, the 
biology faculty attended less to student  consumerism concerns (e .g .  
what do students think they need) and more to d i s c i p l i n a r y  concerns 
( e .g . ,  what do faculty think students need).^ The biology facul ty  did 
a l lo w  enrol lments  to creep s t e a d i l y  upwards. Respondents from the 
Biology Department suggested th a t  a l lo w in g  the increased enrol 1ment 
was one means of maintaining a supportive load for  College-wide aims 
r e g a r d i n g  u n d e rg ra d u a te  e d u c a t i o n .  In  i n t e r e s t i n g  c o n t r a s t ,  
respondents from the EPC and other departments also noted that healthy 
enrollments were a means Of j u s t i f y i n g  program existence or proposals 
for new departmental ventures.
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Of biology students, one could say th a t  although they p a r t ic ip a te d  
by e n r o l l in g  and pursuing a major, they accounted for few o t h e r  k in d s  
of s u b s ta n t iv e  p a r t i c i p a t i o n  1n r e la t io n  to the changes examined in 
this study, According to respondents, the s tuden ts  seemed b r ig h t ,  
hard-working and l a r g e l y  passive about these r o u t in e  changes. In  
another view, perhaps an actual student voice would regain a secondary 
c o n s id e r a t i o n  r e g a rd le s s  of soc ia l  re le v a n c e  so long as a funding 
formula existed tha t  encouraged facu l ty  to view student perogat lves In 
l i g h t  of th e i r  r e la t io n s h ip  to resource a l l o c a t i o n .  Here, Cohen and 
March's suggest ions seem to ho ld— t h a t  e n ro l lm e n t  c y c le s  as they  
r e l a t e  to resource  a l lo c a t io n  w i l l  receive the a t te n t io n  of f a c u l ty .  
Said another way, a l l o c a t i o n  of f a c u l t y  a t t e n t i o n  in  th is  area may 
have been more toward Insur ing appropr ia te  resource  a l l o c a t i o n  than  
towards meet ing student  i n t e r e s t s .  One could also hypothesize th a t  
students had l i t t l e  awareness of a funding formula or even considered  
whether the formula ac tu a l ly  benefi t ted them e d u c a t i o n a l l y .  In the  
Bio logy  Departm ent,  s tuden ts  were depicted as not demonstrating the 
sophis t icat ion  or d es i re  to comment on r o u t in e  and, In some cases,  
r e l a t i v e l y  simple k inds o f  changes. The funding f o r m u la ,  w h i l e  
connected In many respondents' recol lect ions to changes In numbering, 
represen ted  a much more complex p o l i c y  m a t te r  fa p o l i c y  w h ich ,  
i n t e r e s t i n g l y ,  t r e a t e d  s t u d e n ts  as e q u i v a l e n c i e s  r a t h e r  th a n  
i n d i v i d u a l s ) .  One suspects tha t  the formula remained, f o r  the most 
par t ,  beyond the pale of the usual 18 -22  year  old students'  concerns 
a t  Mi 111 am and Mary.
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Generally speaking, what the B io logy  Department o f f e r e d  to I t s  
students r e s u l t e d  from several inferences made by the facu l ty - -abou t  
the past successes of t h e i r  s tu d en ts ,  about  p re s e n t  student needs, 
about changes in the subject f i e l d ,  about how best to  o r g a n iz e  t h e i r  
f a c u l ty  to  teach biology the way they thought i t  could best be taught  
under the c i rcum stances ,  and about the f i t  of b i o lo g y  In a small 
l ibe ra l  ar ts  un ivers i ty .  The inferences were, in t u r n ,  woven into the 
fabric of an established c u r r i c u la r  ro u t in e .  The fa c u l ty  members who 
represented the Biology Department for  th is  study showed enthusiasm 
and comfort  when d iscu s s in g  c u r r i c u l u m  r o u t in e s  or  housekeeping  
procedures of  t h e i r  department* Fur ther ,  biology respondents  seemed 
at ease with t h e i r  view of  the department's place in  the un ivers i ty .
Psychology .  The Psychology Departm ent,  in  comparison ,  made 
d i f fe re n t  changes and gave d i f f e r e n t  responses. In  the ea r ly  h a l f  of 
the decade, psychology a t t r a c te d  students cons is ten t ly  and w e l l - - b o t h  
majors and general  enrollments. Apparent ly ,  many psychology facu l ty  
hoped to underscore ,  Indeed j u s t i f y ,  a request  f o r  more f a c u l t y  
posit ions with the concrete s t a t i s t i c s  of  healthy e n r o l l m e n t s .  Even 
though hea l thy  enrollments represent concrete in formation,  in matters 
of universi ty organ izat ion ,  governance,  and educational po l icy ,  they 
do not necessari ly  produce a d i re c t  l i n k  t o  a d e s i re d  g o a l - - i n  t h i s  
case, more fa c u l ty .  Several psychology fa c u l ty — who noted that t h e i r  
ef fo r ts  were no t  producing the  d e s i re d  e f f e c t s ,  t h a t  t h e i r  classes  
were too la rge  to teach psychology p roper ly ,  and t h a t  they  needed to  
take b e t t e r  stock of  t h e i r  teach ing  resources in  r e l a t i o n  to sound 
long-term edu ca t io n a l  c o n s i d e r a t i o n s — s e t  about to convince t h e i r
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colleagues to r e - t h i n k ,  re-group,  and in e f f e c t  to reorgan ize  the 
psychology curriculum in keeping with the needs and constraints of the 
t imes.
In  one v ie w ,  th e  Psychology Department had a problem--an  
u n r e a l i z e d  g o a l - - 1 ook ing  f o r  a s o l u t i o n  amid e x i s t i n g  p o l ic y  
considerations. Despite the presence of a kind of  slack produced by 
p l e n t i f u l  s tudent  numbers, the department opted f o r  reducing the 
s t r a i n  of t r y i n g  to  deal in e d u c a t i o n a l l y  sound ways w ith  large  
numbers of students, pa r t ic u la r ly  since a goal of increased f a c u l ty  
p o s i t io n s  a p p a re n t ly  was not to be real ized.  Using the housekeeping 
metaphor,  the Psychology Department 's  change looked l i k e  a house 
cleaning that u l t im a te ly  resulted In making the department's ro u t in e  
more manageable, Respondents indicated that in view of the Increasing 
demands on faculty  teaching resources result ing from slowly Increasing 
undergraduate  enrol lments  and a growing graduate psychology program, 
the undergraduate program needed such an adjustment.
A f te r  the 1976-76 r e o r g a n iz a t io n ,  In which S7 course numbers, 
t i t l e s ,  and descriptions changed, courses were "pretty well locked in'* 
according to respondents. While enro l lments  pat terns  did have an 
e f f e c t  on the number of  sections o f fe re d  and whether a course was 
offered every year or every ether year,  student enrollments influenced 
class size l i t t l e  a f t e r  the aforementioned house cleaning took place.  
At th is  point ,  the Psychology Department began to sound much l i k e  the 
B io logy  Department when speaking of  establishing a sound course of  
study for  t h e i r  students, many of whom they considered as prospective 
Ph. D. ca n d id a te s .  For appropr ia te  advanced study p r e p a r a t i o n ,
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c e r t a i n  courses should be o f fe r e d  1n a ce r ta in  sequence. In part ,  
psychology fa c u l ty  may have taken  some cues (as one respondent  
suggested) from biology by making c e r t a i n  lab sec t ions  an o p t io n a l  
portion of lec tu re / lab  combinations. Larger enrollments of  Interested  
students could be handled in the lec tu re ,  while only the more serious 
student  needed to t a k e  the  l a b - - a n  e d u c a t i o n a l  and p r a c t i c a l  
consideration that penalized no one, given the resource c o n s t r a i n t s  
involved.
P s ycho logy  students  a p p a r e n t ly  demanded a c e r t a i n  amount of 
attent ion .  The faculty  noted what t h e i r  students were taking,  as well 
as vhat students had to  say about  the c u r r ic u lu m  in psychology.  
Concerning the routine changes examined, s tudents  commented on the 
addit ion of courses, changes fn c red i t  requirements for  majors, and on 
p r e r e q u i s i t e  r e q u i r e m e n t s  f o r  c e r t a i n  courses.  Where s tuden t  
in terests  and f a c u l t y  i n t e r e s t s  merged, a new course occasional ly  
would emerge. The reverse was t ru e  o f  p r e r e q u i s i t e s .  Respondents  
recalled students wanting fewer prerequis i tes for cer ta in  courses, but 
psychology faculty  disagreed and preva iled.  Moreover, facul ty  in the 
Psychology Department were depicted as attending to students'  concerns 
s e l e c t i v e l y ,  depending a g a in  on both  e d u c a t io n a l  and p r a c t i c a l  
considerations. Where p r e r e q u is i te s  were i n v o l v e d ,  the psychology  
faculty  f e l t  pressed to handle more students more e f f i c i e n t l y  while at  
once ensuring sound p r e p a ra t io n .  The facul ty ,  in turn,  viewed more 
d e f in i t i v e ly  outl ined prerequisi tes as solutions to both concerns.
Respondents from psychology were a t t e n t i v e  to in fo rm a t io n  on 
t r e n d s  In  s tu d e n t  e n r o l l m e n t s .  T h is  I n f o r m a t i o n  came f ro m
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I n s t i t u t i o n a l  and from ex te rna l  sources. But ,  as one respondent 
noted, when analyzing the information, “you never rea l ly  knew what . , 
■ variables . , . influenced the number of kids In class and in „ , „ 
concentration.1' Thus, psychology facul ty  inferred that what happened 
in in t r o d u c to r y  courses Impinged on the number of majors they had. 
They i n fe r r e d  th a t  t h e i r  majors needed a c e r t a i n  course of study. 
They i n f e r r e d  th a t  they would r e c e i v e  no I n c r e a s e  in  f a c u l t y  
posit ions. Nor did psychology respondents seem to think that th is  was 
haphazard In fe re n c e .  One respondent noted, moreover, that opinions 
and approaches d i f f e r e d  among psychology col leagues over meanings 
Imputed to var ious signs and symbols under s c r u t i n y  h e r e .  For 
example, desp ite  the curriculum revision that placed l im i ts  on class 
size by level of course, some f a c u l t y  were c i ted  as s t i l l  preferring  
to negotiate t h e i r  own c lass  s ize  f o r  edu ca t io n a l ,  p r a c t i c a l ,  and 
personal reasons. These fa c u l ty  disagreed with departmental policy 
l im i t ing  c lass size and the m e r i ts  ascribed to th a t  po l icy  by Its  
proponents.
In comparison to the Biology Department,  where fa c u l ty  were 
d e p i c t e d  as t r y i n g  to cope w i t h  gradual  increases in student 
enrollments without much further  curr icu la r  adjustment, the Psychology 
Department did a d j u s t  i t s  c u r r i c u l u m  to hand le  the enrol lment  
situat ion  as they viewed i t .  The Psychology Department, moreover, had 
shown steady enro l lment  Increases u n t i l  1976-77 when t h e i r  major 
c u r r i c u l u m  a d ju s tm e n t  went i n t o  e f f e c t .  A f t e r  t h a t ,  w h i le  
undergraduate enrollments did not d e c l in e  below the level present In 
1971-72,  they also d id  no t  s i g n i f i c a n t l y  I n c r e a s e .  In  f a c t ,
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enrollments appeared to f a l l  o f f  s l ig h t l y  in 1979-80 and 1980-81. The 
number of  psychology majors ,  in  comparison, rose over the decade, 
except for a decrease in 1980-81.
Even with these variat ions in general enrollments and majors, the 
only s ign i f ican t  changes noted fn the psychology curriculum were those 
In 1976-77. As the respondents indicated,  th e i r  decision to make th is  
part icu lar  adjustment was in f luenced  less  by student demand, more by 
faculty needs, Interests,  resources, and views of a sound p repara t ion  
for students of psychology.
In i n te r e s t in g  comparison w i th  respondents from the other two 
arts and sciences departments, respondents from psychology had been 
generally ind i f fe ren t  to the notion of double majors and opposed to  
the  l a t e r  n o t a t i o n  o f  m in o rs .  Tn t u r n ,  t h i s  r e f l e c t e d  l i t t l e  
attentiveness to students' lobbying e f f o r t s  for minors. The facul ty  
paid more at tention Instead to th e i r  own views of the merits of these  
opt ions.  Thus, while the  department ad jus ted  to  the College-wide 
policy changes connected w i th  double majors and minors, i t  did not 
occur with an eye toward (meeting these p a r t ic u la r  student  i n t e r e s t s .  
This also signals qua l i f icat ions to a broad behavioral perspective of 
organizations. The Psychology Department had, f o r  example, i ts  own 
d is t inc t ive  c h a r a c t e r i s t i c s ,  I n t e r e s t s ,  and personal  1 t i e s .  These 
c h a r a c t e r is t i c s  were e v id e n t  d es p i te  the presence of other policy  
considerations which were debated College-wide.
Philosophy. C l iche - r idd en  though i t  may sound, respondents In 
the P h i lo s o p h y  Depar tm ent  a p p r o a c h e d  th e  i n t e r v i e w  t o p i c  
p h i lo s o p h ic a l l y .  One respondent jo k e d ,  "We only deal w ith  t ru th
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here."  Generally speaking,  the r o u t in e  changes tha t  the department 
made during the decade were In keeping w i t h  the broader  b e h a v io ra l  
theory.  Philosophy facu l ty  const i tuted a r e l a t i v e l y  small department; 
they  had s m a l le r  e n r o l lm e n ts ;  and in comparison with  the other two 
a r ts  and sciences departments examined, they made the most regular  
changes on a yea r ly  basis 1n each aspect o f  t h e i r  c u r r i c u lu m  dur ing  
the  decade.  (See Chapter  Four)  i t  appeared that  with less slack,  
search for  options was greater ,  and asp ira t ions  were connected to the 
department's perception of themselves (as a Philosophy Department) and 
events re la te d  to them.
A q u a l i f i c a t io n  to the broad b eh av io ra l  theory  e x i s t e d  in the  
Phi losophy  Department as w e l l .  The depar tm ent 's  respondents  had 
o r i g i n a l l y  championed the  id ea  o f  d o u b le  m a jo r s .  L a t e r ,  they 
perceived themselves to be teaching too many unser ious s tuden ts  who 
were pursu ing  phi losophy as t h e i r  second major. The department was 
already serving a r e l a t i v e l y  c o n s is te n t  number o f  students for I ts  
s iz e .  In hopes of remedying the s i t u a t i o n ,  the ph i losophy  f a c u l t y  
dec ided to increase requirements, in  pa r t ,  to discourage less serious 
students. Rather than make t h e i r  curr icu lum more f l e x i b l e  (as theory 
suggested should happen), the facu l ty  began to l i m i t  the o p t io n s  fo r  
s tu d e n ts ,  Whi le  1 t  Is t rue that  many more new courses were added to 
the philosophy c u r r ic u lu m  dur ing the era in  comparison to the other  
two a r ts  and sciences departments, these addit ions also r e s u l te d  from 
a c o m b i n a t i o n  o f  f a c t o r s  ( e . g . ,  new f a c u l t y ,  changing f a c u l t y  
i n t e r e s t s ,  and c h a n g in g  d e p a r t m e n t a l  e m p h a s i s ) .  As s e v era l  
respondents Ind icated,  the department did not feel so threatened as to
17B
add courses so le ly  to a t t r a c t  greater  numbers of  students. Philosophy 
faculty attended as well to the kind of student they d es ired .  While  
a t t r a c t i n g  enough students  was "always a factor"  the facu l ty  s t i l l  
f e l t  " lu c k i e r  than most Ph i losophy Departments In the country  In 
continuing to have a s u f f ic ie n t  number of q u a l i f i e d  students , 1
Perhaps the fee l ing  of having maintained a degree of slack emerged 
in part  from the  way the ph i losohy  f a c u l t y  viewed the f i t  of  the 
d i s c i p l i n e  in W i l l i a m  and M a ry 's  undergraduate  program. Indeed,  
respondents {both inside and outside of the department) Indicated that  
philosophy could be well paired w ith  most other d isc ip l ines to provide 
a broad, l ib e ra l  double c o n c e n t ra t io n .  The members of the department 
did not view themselves as endangered species a t  W i l l ia m  and Mary,  
though they to o k  n o te  o f  d e c l i n i n g  i n t e r e s t  in  the humanities  
nat ionally .
When the double major o p t io n  r e s u l t e d  1n what the Philosophy 
Department perceived as less serious students, the f a c u l t y  sought to 
remedy the s i tu a t io n  by mirror ing some of t h e i r  expectations in bet ter  
d e f i n e d  r e q u i r e m e n t s  f o r  t h e i r  majors .  I t  represented  a r i s k  
calculated to do two th i  n g s - -d e c re a s e  the numbers of less serious 
students and increase the q u a l i ty  of  the program. In  one view, t h is  
is  an example o f  solut ions and problems mixing f re e ly .  Again, I t  is  
d i f f i c u l t  to say which surfaced f i r s t - - a  desire for  a quali ty  program 
1 n philosophy or  a need to respond to  In creased  numbers o f  l e s s  
ser ious phi losophy s tuden ts .  Since a q u a l i ty  program in philosophy 
seems to have been an e v e r - p r e s e n t  concern dur in g  the decade (with  
var ia t ion  in the view of what "qu a l i ty "  should look l ike  from 1970 to
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1 9 9 0 ) ,  the advent o f  less serious philosophy students could be viewed 
as a problem to be t r e a t e d  in  the c o n te x t  of an o th e r  problem (e .g .  
changing views of  q u a l i t y ) .  Or " l e s s  ser ious s tuden ts"  cou ld  be 
viewed as a r a t i o n a l e  for  making adjustments which would e f f e c t  
qua l i ty .  A ls o ,  the reverse could be the c a s e - - pursu 11 o f  q u a l i ty  
could have served as a r a t i o n a l e  f o r  d ea l ing  w i t h  l e s s  s e r i o u s  
studen ts .  Regard less of which view is closest to r e a l i t y ,  one thing  
seems c lear :  the philosophy facu l ty  were less influenced by students'
e n r o l l m e n t  b e h a v i o r s ,  and w e r e  more i n f l u e n c e d  by f a c u l t y  
d e l i b e r a t i o n s  o v e r  such t h i n g s  as d i s c i p l i n a r y  i n t e r e s t s  or  
departmental resources.
Philosophy fa c u l ty  were not c a v a l i e r  in th e i r  d e l ib e ra t io n s ;  they 
knew th a t  even amid educational considerations, which they described 
as paramount,they s t i l l  had to ca r ry  enough enrollment to J u s t i f y  the 
size of t h e i r  fa c u l ty .  Thus while the department may have dec ided  to 
take good stock of  i t s  educational  program, they did i t  w ith  an eye 
toward maintaining e x is t in g  posit ions.
In te re s t in g ly ,  of  the three Arts and Sciences departments queried,  
philosophy respondents spoke the most of  s tuden t  p a r t l c 1pat lon  in 
th e i r  routine policy discussions. This could have been,  in  p a r t ,  a 
f u n c t io n  of  the s m a l le r  size of the department plus the absence of  a 
graduate program in philosophy. W i thou t  the demands on t ime and 
at tent ion  of a large graduate or undergraduate c o n s t i t u e n c y ,  f a c u l t y  
could a t tend  to student's  concerns more f re e ly .  In f a c t ,  respondents 
described themselves as s e e k in g  o u t  and v a lu in g  student  in p u t .  
Philosophy f a c u l t y  a lso  descr ibed  t h e i r  d i s c i p l i n e  as one w h ich
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r e q u i r e s  d iscuss ion  among p a r t i c i p a n t s , another element that could 
encourage greater  f a c u l ty /s t u d e n t  i n t e r a c t i o n .  After  the philosophy 
facu l ty  determined a need to  s t rengthen  d i s c i p l i n a r y  requlrements,  
however,  the  respondents i n d ic a t e d  t h a t  they used student comments 
only "to confi rm us In our I n t e n t i o n "  r a t h e r  than as an equivalent 
part  of p a r t ic ip a to r y  de l ibera t ions .
Even the housekeeping r o u t in e  of  the Philosophy Department was 
grounded in  an on-going dialogue over the department's philosophy of 
education. This d ia logue encompassed many topics under the general 
rubr ic  of  how best to encourage phi losophy students in t h e i r  own 
I n q u i r i e s  In  the d i s c i p l i n e .  Did a f l e x i b l e  philosophy curriculum 
o r g a n i z a t i o n  t h a t  em phas ized  th e  s t u d e n t ' s  r e s p o n s i b i l i t y  for  
estab l ish ing  a su i table  program of  study provide a f irm foundation for 
t h e i r  students? Or did a curriculum that was more t i g h t l y  organized 
by the f a c u l t y ,  with more d e f in i t e  requirements set out for students, 
have greater  educational  m er i t?  Which course appealed to students’ 
in d iv id u a l  needs as they pursued s tu d ies  in  the d i s c ip l in e ?  One 
r e s p o n d e n t  d id  r e c a l l  some p r a c t i c a l  c o n s id e ra t io n s  amid the 
discussions of  Id e a ls .  He remembered renumbering some courses for 
wider appeal,  while another reca l led  adding courses on current  topics  
to  appeal to a c e r t a i n  c l i e n t e l e .  In short ,  educational philosophy 
and educational pragmatics were descr ibed  as linked when philosophy 
facu l ty  made curriculum adjustments.
Yet another respondent from the Philosophy Department suggested 
t h a t  c e r t a i n  changes r e f l e c t e d  a general  s h i f t  in social contexts, 
from a more permissive to a less perm iss ive  e ra .  This brought into
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bet ter  focus the way meanings and thus emphases changed from one era 
to the  next .  For example, one respondent, a f te r  explaining the steps 
the department had decided to take to decrease the number of f r ivolous  
majors, exclaimed, " i t  worked by the way!" Were these respondents 
concerned about the decreasing program f l e x i b i l i t y  for  students which 
would r e s u l t  from adding program requirements? I f  the number of 
f r i v o l o u s  s tu d en ts ,  who m ight  not f i n d  a less f l e x i b l e  program 
appeal Ing, was too h ig h ,  t h e i r  absence might signal s i g n i f i c a n t l y  
decreased enrollments. This change toward increased program structure  
also represented a s h i f t  in the department 's  phi losophy. Hence, 
philosophy faculty members may have been concerned about the u l t imate  
impact of Increased program requirements on budding ph i losophers .  
Again ,  educat ional  Idea ls  and pragmatics may have been considered 
concurrently.
A c c o r d in g  t o  Feldman and M a r c h ,  one c h a r a c t e r i s t i c  of  
organizations with  ambiguous missions and unc lear  technology is a 
tenuous connection between Information and decisions.^ The connection 
can become a l l  the more tenuous over time, p a r t ic u la r ly  I f  the same 
rules or routines serve to channel decision making. Information that  
appeared to have decision relevance at one time, at another t ime does 
not ,  even i f  the decision routines and rules remain the same. People 
attend to the same things d i f f e re n t ly  from one time to another even as 
they maintain the rout ine.  Independent study looks l ib e ra t in g  1n one 
era, permissive In another, fo r  ins tance .  This Is not to quest ion  
m otives ;  ra th e r  i t  is  to focus on perspectives. One can hypothesize 
that the  phi losophy fa c u l ty  did not know with  c e r t i t u d e  what the
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impact of more r ig id  requirements would be on t h e i r  enro l lm ents  and 
t t ie i r  ult imate progranmfng a b i l i t y .  " I t  worked" in the sense that  not 
too many students were discouraged, some serious, budding philosophers 
were encouraged, and the department could continue to organize their  
program more systematlcally than they had In the preceding ten years.  
The Philosophy Department changed in ways s im i la r  to the Psychology 
D e p a r tm e n t ,  only t a k in g  a longer adjustment t ime to e f f e c t  the 
s tructure  necessary to handle the students numbers In p r a c t i c a l ,  
educationally sound ways.
One noteworthy character is t ic  was in the appearance of the faculty  
in the Philosophy Department as a small,  cornnunicative group. Whether 
th e i r  curriculum was loosely structured (as a t  the beginning of the 
s e v e n t i e s )  or more t i g h t l y  s t r u c t u r e d  (as  a t  d e c a d e 's  end),  
respondents descr ibed themselves as decid ing 1n concert  on these 
Issues. Perhaps these faculty  were more in concert with each other as 
the decade evolved, since one respondent noted that the re t i rem ent  of 
an opinionated chairman midway through the period marked the beginning 
of a new era in the department.
I t  is  i n t e r e s t i n g  to observe t h a t  a l l  three Arts and Sciences 
departments tended to make th e i r  c u r r i c u la  less f le x ib le  for students 
as the decade progressed. These departments tended to requ ire  tha t  
t h e i r  courses be taken with more regard tc sequencing and appropriate 
preparation for d i f fe re n t  course l e v e l s .  One department (Psychology) 
suggested that  they had looked to another i r l io logy)  f o r  Ideas about 
approaches to change, ( In  th is  case, the idea was to separate lab and 
l e c tu r e  sections in o rder  to deal In educationally sound ways with
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more s tu d e n ts * )  Thus d e p a r tm e n ts  d id  look  f o r  some of  t h e i r  
adjustment a l ternat ives amid the a l ternatives already in use in  o th e r  
departments as March and his colleagues suggested would be the case. 
Furthermore, the respondents from the Educat ional  Pol 1cy Coranlttee 
indicated that  the departments tend to stay In l i n e  w ith  each o th e r  
regarding many kinds of program requirements.
The resp o n d en ts  in t e r v ie w e d  In the th re e  Arts and Sciences  
departments represented the p r i n c i p a l  a r b i t e r s  of t h e i r  curr icu la  
routines for the decade. There were essent ia l ly  three people in  each 
department who had been responsible for these curriculum adjustments. 
Curriculum housekeeping of t h is  sor t  Is not a wel l - loved  task, with  
many aspects of the routine viewed as necessary distractions from the 
essence of the educational enterpr ises. Such c u r r icu la r  adjustments 
c onst i tu te  t ime consuming chores th a t  take people  away from t h e i r  
discip linary  in te res ts .  The task becomes less consuming, both in time 
and energy, when l i t t l e  foment exists  over basic c u r r i c u l a r  aims and 
when basic c u r r i c u l  urn design remains r e la t iv e ly  unchanged. Although 
competition may have existed between departments for students, these 
three departments appeared to view th a t  as a n a tu ra l  phenomenon, 
seeming r e la t iv e ly  assured of t h e i r  place in the la rger  program arena.  
Other Arts and Sciences departments, which had not managed to maintain 
the r e l a t i v e l y  s tab le  enrollment patterns of these three, might have 
exhibited more anxious behav ior .  The age and s iz e  of a department 
re la t i v e  to other departments could a f fec t  the degree of  com fortab le  
f i t  among o t h e r  d e p a r tm e n t s ,  t o o .  tn an o r g a n i z a t i o n  where 
conn unication involves messages i n f e r e n t l a l l y  marked by reputat ion,
104
prest ige,  and precedent, the h i s t o r y  o f  a department can In f luence  
what people think and how they behave in re la t ion  to what they think.  
Neither  should one neg lec t  the communicative in f lu en c e  of a dean 
part icu la r ly  i f  he/she "leaned" on departments for not "pu l l ing  t h e i r  
load"  or of a department c h a i r  w i th  strong views on appropr ia te  
disciplinary or p r a c t i c a l  aims. For example, a dean or department 
chair could c o n s is t e n t l y  behave in such a way as to suggest that  
rewards ( i n  whatever form rewards may take— salary, new positions,  
e tc . )  go to those with weT 1 - subscribed courses. This behavior could 
influence faculty to attend more c lo s e ly  to having wel 1-subscrfbed  
courses.
A l l  three Arts  and Sciences departments moved from less to more
structured curr icula  in p re req u is i te  and cred i t  requirements. To say
t h a t  t h i s  move r e f l e c t e d  the p e r m i s s i v e  s i x t i e s  versus  the
impermissive sev en t ies ,  glosses over cer ta in  elements of the la t t e r
h a l f  of the decade. F a c u l t y  m inutes  in  Arts  and Sciences hold
increasing references to budgetary constraints in the l a t t e r  port ion
of the seventies. Other factors existed: a tenured, aging, underpaid
f a c u l t y ;  i n c r e a s i n g  p u b l i c  and l e g i s l a t i v e  concerns  f o r
a c c o u n ta b i l i t y ;  growing percept ions  o f  eroding q u a l i t y  1n higher
education n a t i o n a l l y .  Fac tors  such as these c o n t r i b u t e d  to an
emerging social  c o n te x t ,  marked 1n p a r t  by increased attent ion to
curriculum requirements.
One means of more e f f i c i e n t l y  providing education in l ibera l  arts
co l leges  Involves s lo w ly  i n c r e a s i n g  s t u d e n t  body s ize  without
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Increasing faculty s ize .  Undergraduate enrol lments  increased over
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the decade and respondents noted the  d i f f i c u l t i e s  of respons ib ly  
dealing w ith  increased numbers of students. Several respondents said  
th a t  when l e f t  to more random choices (as would be the case when heavy 
te a c h in g  loads undercut  th e  t im e  f a c u l t y  can spend in academic 
a d v is in g ) ,  students did not necessari ly e s t a b l i s h  sound programs o f  
s t u d y .  As a p r a c t i c a l  m a t t e r ,  most Faculty  seemed hesitant  to put 
r i g i d  l im i t a t i o n s  on s tu d en t  e n r o l lm e n ts ,  d e s p i te  the fee l ing  th a t  
they were reaching s a t u r a t i o n  l i m i t s  1n the numbers t h a t  could be 
re a s o n a b ly  advised and ta u g h t .  I n s t e a d ,  Arts and Sciences fa c u l ty  
o f fe re d ,  g r e a t e r  d i r e c t i o n  to t h e i r  s tudents  through departmental  
course schedul ing  and r e q u i r e m e n t  n o t a t i o n .  M o r e o v e r ,  w h ere  
e n r o l l m e n t  l i m i t s  were deemed necessary to convey sub jec t  m at te r  
a p p r o p r ia t e l y , other parts of the curr iculum ( e . g . ,  la rge  in troductory  
sec t ions ,  optional l e c t u r e / l a b  s e c t io n s )  provided enrol lment balance.  
The s t u d e n t s ,  in l a r g e  p a r t ,  were dep ic ted  as a c c e p t in g  of  t l i^se  
c i r c u m s t a n c e s ,  n e i t h e r  making comments nor b e h a v i n g  In ways 
s i g n i f i c a n t  enough to  i n f l u e n c e  f a c u l t y  op in ion  in  most of t h e i r  
adjustments (the exception being the move to double majors ,  and to 
m in ors ) ,
Suimiary Discussion; The Professional Schools 
T u r n i n g  to the p r o fe s s io n a l  schools ,  the records showed th a t  a 
sub stan t ia l  number of  students pursued concentrations in  business. In 
c o n t r a s t ,  fewer and fewer  s tudents  pursued degrees in e d u c a t io n .  
Although many Arts and Sciences respondents said t h a t  they adv ised  
t h e i r  s t u d e n t s  t o  t a k e  a l i b e r a l  s e l e c t i o n  o f  courses across
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d i s c i p l i n e s ,  how those  same f a c u l t y  may have adv ised  students  
i n t e r e s t e d  in  business or educat ion  is  u n c l e a r .  Most  f a c u l t y  
in d ic a te d  an awareness of the d r i f t  toward business or iented pursuits  
among students--a d r i f t  of swelling proportions as the decade wore on. 
Some seemed viewed the changing t ide  of student In te re s t  more benignly 
than others. Strong opinions e x is t e d  neverthe less on the many faces 
of the debate over the place of  p r o fe s s io n a l  or a p p l i e d  courses,  
programs, and schools in a l ibe ra l  ar ts  in s t i t u t io n .
Busi n e s s .  Business f a c u l t y  and a d m i n i s t r a t i o n  managed the 
business c u r r ic u lu m  In ways s i m i l a r ,  on the s u r f a c e ,  to  Arts  and 
Sciences faculty  (from which i t  had s p l i t  in 1968 to form a s c h o o l ) .  
A lso ,  at  f i r s t  glance, when trends in business curriculum change were 
compared to  p a t t e r n s  o f  s t u d e n t  e n r o l l m e n t s ,  s u p p o r t  f o r  the 
March-Sfmon theory seemed evident.  The Increasing slack from abundant 
enrollments in business could have contributed to a c l i m a t e  in which 
the search for new options relaxed and aspirat ions grew. For example, 
the school hoped to Increase I t s  facu l ty  ranks. As before ,  however, 
some qua l i f ic a t io n s  In th is  general pat tern also existed .
In comparison to the Arts and Sciences departments, the School of  
Business negotiated curr icu la r  adjustments more in fo rm al ly .  A l a r g e r  
number of p e o p le  c h a i re d  the undergraduate  business c u r r ic u lu m  
coimittee ( s e p a r a t e l y  from graduate  programming) over  the decade. 
Business faculty  appeared to take turns w i t h  c u r r i c u lu m  committee  
d u ty .  F u r t h e r ,  the  Associa te  Dean of  the Undergraduate Program in 
business managed many of  the school  's  housekeeping a c t i v i t i e s .  
Accounting faculty  conferred with other accounting facu l ty ;  management
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facu l ty  with other management f a c u l t y .  The emphasis of  the decade 
seemed to  be on program b u i l d i n g ,  growth in f a c u l t y  p o s i t io n s ,  
programs, and in numbers of  students. The school also had an external  
constituency th a t  r e q u i r e d  c o n s i d e r a t i o n .  The school maintained an 
applied,  professional o r ien ta t io n  in I ts  undergraduate programs.
When the a c c r e d i t i n g  a s s o c i a t i o n  f o r  b u s in e s s  s c h o o ls  The 
American A s s o c i a t io n  for C o l leg ia te  Schools of Business (A.A.C.S.B.)  
suggested  p r o g r a m  c h a n g e s ,  th e  schoo l  a t t e m p t e d  t o  meet the 
requirement. In f a c t ,  one respondent  descr ibed  the e a r l y  years of 
business c u r r i c u l u m  fo rm a t io n  f o r  the new school as a process of 
l i s t i n g  acc red i ta t io n  requ irem ents  on the le f t -h a n d  column of a page 
and matching corresponding business courses in  a r ig h t - h a n d  column. 
The undergraduate  business program became accredited in 1972, only 
f o u r  y e a r s  a f t e r  the  s c h o o l ' s  f o r m a t i o n .  H a v in g  s o lv e d  an 
accred ita t ion  problem, business facul  ty c o u ld  turn t h e i r  a t t e n t i o n  
elsewhere (although accred i ta t io n  represented a recurring concern).
Many respondents  from a l l  p a r ts  of the  I n s t i t u t i o n  described  
W i l l i a m  and M a r y 's  s tudents  as approaching the marketplace through 
d e f in e d  c r e d e n t i  a l  1 ng m echan ism s .  The b u s in e s s  f a c u l t y  also  
acknowledged the need for d e f i n e d  programs. The C .P .A .  account ing  
subprogram u l t i m a t e l y  al lowed students only three e l e c t i v e  hours out 
of the recoTttftended 60 hour accounting program— a requirement viewed as 
necessary to pass the C .P .A .  exam in V i r g i n i a .  Students complained 
about the reg im en ,  but completed the requirem ents  n e v e r t h e l e s s ,  
(Business f a c u l t y  were qu ick  to  note the high percentage of Mi I l i a n  
and Mary students passing the  C .P .A ,  exam a t  f i r s t  s i t t i n g . )  A good
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number of W i l l i a m  and Mary students  seemed to have p e r c e i v e d  a 
business major as a prudent means of preparing for  successful future  
opportunl t ies. The business faculty  and administration were described 
as viewing the students s i m i l a r l y .  Meeting aspirations for  increased 
s ta f f ing ,  In th e f r  view, hinged p a r t i a l l y  on demonstrating a need fo r  
more fa c u l ty  p o s i t io n s .  In the business school ,  the "f loodgates ’1 
remained open to a. swelling student t i d e ,  over the objections of some 
overloaded faculty*
I f  the business school cu r r icu lum  showed l i t t l e  e v id e n c e  of  
changes made to  a t t r a c t  more students, neither did business faculty  
attempt to discourage i n t e r e s t e d  s tuden ts ,  hew courses, even i f  
designed to a t t r a c t  d i f f e r e n t  kinds of  s tuden ts ,  were a lso  given  
a t t r a c t i v e  schedul ing s lo ts  to encourage enrollments and thus course 
success. In an i n s t i t u t i o n  where some f a c u l t y  remained l a r g e l y  
host i le  to subject areas viewed as applied or professional endeavors,  
student demand remained a hedge against the possible results of heated 
id e o lo g ic a l  debate .  In  a d d i t io n ,  the business school had the state  
funding formula to  keep In  mind. The business school facu l ty  made 
more reference to a desire to grow than did any of the other facult ies  
queried. Uhereas other groups interviewed spoke of  attending more to 
a maintenance of  t h e i r  undergraduate programs, the business school 
respondents spoke of being a t te n t ive  to expansion. In order to place 
arguments for increased facu l ty  p o s i t io n s  before a state coordinating  
board, one needed the support of  hard f a c ts  in the  form of too few 
fa c u l ty  for  growing s tuden t  ranks.  Thus, care was taken when new 
courses were added to the curriculum.
m
In contrast ,  the students'  concerns, as ind iv idua ls ,  were rare ly  
mentioned as a c o n s id e ra t io n .  Most of the respondents described  
themselves as knowing best what their  students would face when they 
entered the business arena. Except in a few cases, respondents said 
that  they did not seek students' opinions on the kinds of curr icu lum  
m a t t e r s  under  c o n s id e r a t io n  in the i n t e r v i e w .  In ge n e ra l ,  the 
business f a c u l t y  were d e s c r ib e d  as a t t e n d i n g  s e l e c t i v e l y  to 
maintaining a s tab le  program ( e . g .  " I f  i t ' s  not broken, d o n ' t  f i x  
i t , 1’ } ,  to j u s t i f y i n g  i ts  aspirations (increased faculty and expanded 
program coverage}, and to meeting a student demand ( that  was a t  once 
exhilarat ing and overwhelming}. Part t ime, adjunct faculty ,  in t u r n ,  
were c i t e d  as necessary to help f i l l  the teaching requirements  
result ing from re la t iv e ly  unchecked demand.
Education. The School of Education appeared as an interesting  
c o n t r a s t  and comparison as a p r o f e s s i o n a l  school p r o v i d i n g  
u n d e r g r a d u a t e  programs at  Mil  11 am and Mary, Having grown from 
department to school status in  the e a r ly  s i x t i e s ,  the School of  
Education's f l i r t a t i o n  with abundant student enrol lments was l a r g e l y  
past by the dawn of the seventies. Teachers were increasingly in less 
demand. Changing demographics and technologies affected education 
schools in many ways. With d e c l in in g  b i r t h  rates a f te r  the post war 
"baby boom" e r a ,  fewer teachers were requ ired  in school systems.  
A l s o ,  women, who had t ra d i  t io n a l  ly  f i l l e d  the ranks of p r im ary ,  
elementary, and secondary teachers ,  had o th e r  career  options which 
they were pursuing in greater numbers than ever before .  Schools of  
Education f e l t  the s h i f t  in actual numbers and in programming needs.
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The School of Educat ion also had to meet a c c re d i ta t io n  (National  
Council for Teacher Education, N . C . A . T . E . )  standards as wel l  as s ta te  
teacher c e r t i f i c a t i o n  requirements in i t s  programs. T h e i r  s tuden t  
m a jo r s  remained t i g h t l y  scheduled in an a t tempt  to meet general  
education, and c e r t i f i c a t i o n  requ irem ents  in four years.  Curriculum 
changes appeared to occur as the March-Slmon theory suggested.  Over 
the  decade, the c u r r i c u lu m  changes were I n c r e a s i n g l y  numerous as 
student enrollments f e l l  o f f .  Tor example,  the s t a t e  coordinating  
agency (5 .C .H .E .V . )  r e t i r e d  the Education School's secondary education 
program due In p a r t  to i n s u f f i c i e n t  demand which r e s u l t e d  in the  
i n e f f i  d e n t  use of resources* In the several years p r io r  to the l a s t  
degree awarded from the school in secondary education, a s ig n i f ic a n t  
number of new courses e m e rg e d .  So i t  appeared  t h a t  as s l a c k  
decreased,  search f o r  o p t ions  in c rease d ,  and a s p i r a t io n s  s h i f te d .  
And, respondents noted ins tances  of f a c u l t y  "b u i ld in g  new tu r f"  and 
" c u l t i v a t i n g  o th e r  i n t e r e s t s "  in the years  be fore  the degree In  
secondary education ceased to be of fe red.  Aspirat ions f o r  a secondary 
degree program ceased to e x i s t ;  and a s p i r a t io n s  were described as 
having been focused elsewhere. Another explanation of th is  phenomenon 
dep ic ted  educat ion  f a c u l t y  s h i f t i n g  t h e i r  emphasis on p repar ing  
t e a c h e r s  to  an em pha s is  on p r o v i d i n g  s e r v i c e s  to  a b r o a d e r  
constituency. Other complications existed,  however.
O b v i o u s l y ,  m e e t in g  s t a t e  c e r t i f i c a t i o n  and a cc re d i  ta t  i on 
requlrem ents  re p re s e n te d  q u a l i f i c a t i o n s  or c o m p l ic a t io n s  of the  
adjustment process. Remaining a c c r e d i t e d  w h i le  a t  once p r o v id in g  
c e r t i f i a b l e  programs re p re s e n te d  a pr imary c o n s i d e r a t i o n .  Some
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changes, moreover, were not en t i re ly  new additions or modifications to 
the curriculum, with courses appearing 1n the undergraduate program 
from the graduate program. James March and his severa l  co l leagues  
suggest f r e q u e n t ly  that  people w i l l  look for  new a l te rnat ives  in the 
v ic in i ty  of old ones. This phenomenon seemed in  e f fe c t  here. Some 
adjustments also occurred in order  to s e rv e  both g r a d u a te  and 
undergraduate student populat ions.  To be sure, as some facul ty saw 
their  t ra d i t io n a l  " t u r f "  erod ing ,  they set  about "to broaden the ir  
base," s o l id i fy  and j u s t i f y  the i r  existence. I f  S.C.H.E.V. could take 
away programs, the p o s s ib i l i t y  ex is ted  fo r  f a c u l t y  to d isappear as 
w e l l .  F u r t h e r ,  as one education respondent noted,  a change In 
philosophy was occurring as education schools became service agencies 
more than teacher tra in ing agencies.
As with the other departments and schools, the School of Education 
added some new f a c u l t y  d u r in g  th e  d ecade  and g a i n e d  some 
adm in is t ra tors  as well  due to I n s t i t u t i o n a l  reorganization.  While 
increased s ta f f ing  might not present  problems where enrollments were 
increasing or constant, Increased s ta f f in g  In the face of d e c l in in g  
enrol lments  may have encouraged educat ion faculty  to place greater  
emphasis on maintaining FTE's, p a r t i c u l a r l y  as the decade progressed. 
Education f a c u l ty  heard and read of o ther  schools c l o s i n g ,  being 
re-organized, of colleagues thinking of and re - t ra in ing  themselves for 
posit ions  outs ide  educat ion .  In a d d i t io n ,  another organizational  
d i f f i c u l t y  p e r s i s t e d .  A l though  the u n d e r g r a d u a t e  program in 
elementary educat ion was l a r g e ly  dependent on Arts and Sciences  
depar tm ents  f o r  d i s c i p l i n a r y  courses c ru c ia l  to teach ing ,  most
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education facu l ty  nev er the les s  remained outside the inner c i r c le  of 
l ibe ra l  a r ts  ideologues, as well as o rg a n is a t io n a l ly  separate .  For 
example, even when the education school would propose changes in their  
u n d e r g r a d u a te  program, the changes needed to be in  keeping with  
educational pol icy In ar ts  and sciences. In one Instance, a change in 
cred i t  requirements f o r  majors In elementary education took several 
years to pass through the Educat ional  Policy Committee of Arts  and 
Sciences.  Such a lag t ime encouraged f r u s t r a t io n  among education 
f a c u l t y .  The p rob lem  here  was f u r t h e r  d e s c r ib e d  by severa l  
respondents as a tens ion  between not ions of what an undergraduate 
educat ion  a t  W i l l i a m  and Mary should be about. The tendency In Arts 
and Sciences was described as one of separating the education school 
for  i ts  professional or app l ied  o r i e n t a t i o n .  This separat ion also  
seemed to d iscourage open a r t ic u la t io n  of any mutual Interests held 
between the two fa c u l t ie s  on beha lf  of  sound educational pr inciples.  
In  t u r n ,  problems and so lu t io n s  of ten  remained separated by the 
o r g a n i  za t l  ona l  and i d e o l o g i c a l  d is t in c t io n s  sustained between 
f a c u l t i e s .
Education respondents In d ic a ted  more s e n s i t i v i t y  to enrollment 
considerations in a l l  the curriculum change variables than any other  
respondent group. Most indicated that  the point of many decisions was 
to maintain and not to discourage enrollments. In contrast,  education 
students were described as having had l i t t l e  to say about the changes 
made. As w ith  the other  i n s t i t u t i o n a l  groups examined here, students 
In education were depicted as having carr ied out whatever program was 
necessary to Complete requirements for graduation and c e r t i f i c a t io n .
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Students accomplished the requirements with  more f l e x i b i l i t y  perhaps 
In the School of Education (despite the constraints of c e r t i f i c a t i o n } ,  
since faculty  viewed themselves as w i l l i n g  to n e g o t ia t e  sch edu l ing .  
This  w i l l i n g n e s s ,  in p a r t ,  r e s u l t e d  From the educat ion  sch o o l 's  
service o r ie n t a t io n .  The School o f f e r e d ,  as a s e r v ic e ,  courses at  
night and in places outside of the school I t s e l f  ( e . g .  lo c a t io n s  in 
the surrounding geographic a r e a ) .  Some respondents also Indicated  
that with smaller numbers of student  majors,  I t  was easier to remain 
in touch with s tu d en ts 1 schedul ing d i f f i c u l t i e s  and a d ju s t  course  
o f f e r i n g s  a c c o r d i n g l y .  Tt is  I n t e r e s t i n g  to  note here t h a t  In 
addit ion to the aforementioned f l e x i b i l i t y ,  th e re  was an Increasing  
number of education courses in the curr iculum which did not r e q u i r e  
p r e r e q u f s l  t e s . Despi te  these two t r e n d s - - t r e n d s  t h a t  the broad  
behavioral theory suggested should o c c u r - -e d u c a t io n  students s t i l l  
followed a rather  defined, required course of study to f u l f i l l  degree  
and c e r t i f i c a t io n  requirements in four years.
When e d u c a t io n  f a c u l t y  a t t e m p t e d  to b roaden the base of  
educat ional  services offered to students, new curriculum a l te rn a t ives  
sometimes appeared from the general  v i c i n i t y  of  o ld  a l t e r n a t l v e s . 
There were several Instances where new undergraduate course o f f e r i n g s  
emerged from s im i lar  of ferings a t  the graduate l e v e l .  There were also 
courses o f fe re d  which were " s p i n o f f s 11 from ex is t ing  courses. Once 
again, th is  tendency was In keeping with what March and his colleagues 
suggested would he the case. A re lu c ta n c e  to discard courses in  the 
School of Education also l e f t  a reservoir  of a l t e r n a t i v e s  w ith  which 
to  work. (One should note that  a l l  departments and schools examined
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in  th is  research showed a r e l u c t a n c e  to  drop courses from t h e i r  
c u r r i c u l a . )  F u r t h e r ,  severa l  r e l a t i v e l y  c o n s i s t e n t l y  e n r o l l e d  
gradu ate  edu cat ion  programs contr ibuted to ava i lab le  programming and 
housekeeping a l t e r n a t i v e s  a t  the  undergraduate  l e v e l .  Even w i th  
e x is t in g  reservoirs  of a l t e r n a t i v e s ,  many respondents fn edu cat ion ,  
and the o t h e r  departments and schools as w e l l ,  noted d i f f i c u l t i e s  In 
becoming too " c r e a t iv e "  w i th  housekeeping r o u t in e s .  One could not,  
f o r  instance, f requent ly  or a r b i t r a r i l y  change course numbers from 
g r a d u a t e  to  u n d e r g r a  d u a te  l e v e l ,  A need e x i s t e d  to keep some 
consistency In number, course ,  and req u i rem en t  arrangements so that  
c a t a lo g u e  e n t r i e s  and t r a n s c r i p t  p o l i c i e s  c o u ld  be m a i n t a in e d  
l o g i c a l l y ,  e f f i c i e n t l y ,  and e f f e c t i v e l y .
As In  the business school ,  care  f o r  maintaining the routines of 
undergraduate  educat ion  program m ing  f e l l  to  numerous educat ion  
f a c u l t y ,  with the c u r r ic u lu m  committee c h a i r  changing on a y e a r ly  
basis .  Also the education school graduate and undergraduate curr icula  
were managed under the same committee. The ro ta t ing  committee chair  
coupled w i th  the combined u n d e r g r a d u a t e  and graduate  curr icu lum  
management added la y e r s  of  com p lex i ty  to  c u r r i c u lu m  housekeeping  
rou t ines .  Education respondents l i k e  those in business, described the 
rout ine as p o l i t i c a l ,  in formal ,  and influenced by precedent.
Compa r a t i v e  P e r s p e c t iv e .  Comparing e n r o l lm e n ts  in the f i v e  
groups examined h ere ,  one can see a t re n d  In  general  enro l lment  
patterns In the two professional schools not v i s i b le  In the three Arts 
and Sciences depar tm ents ,  Whi le  th e  B i o l o g y ,  P s y c h o lo g y ,  and 
P h i l o s o p h y  D e p a r t m e n t s  d e m o n s t r a t e d  r e l a t i v e l y  c o n s i s t e n t
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enro l l  ments--both  1 n the numbers o f  students ta k in g  courses and 
numbers of  students pursuing majors— over the decade, the Schools of 
Business A d m in is t ra t io n  and Educat ion showed g r e a t e r  f luc tuat ion ,  
(See Chapter Four,  F igures 2, 4 ,  6 , 8 , and 10 , )  Business school 
enrollments tended to  cl imb s t e a d i l y  upward; the ed u c a t io n  school 
showed a s l ig h t ly  descending enrollment pat tern,  with a sharp decrease 
in number of  majors in one year mid-way through the decade. 8oth 
schools remained v u ln e ra b le  to s h i f t s  In s tudents '  con cen tra t ion  
Interests since neither offered courses th a t  would s a t is fy  the general 
education requirements of  the c u r r i c u lu m .  Thus,  most of  t h e i r  
u n d e r g r a d e te s  p a r t i c i p a t e d  in  t h e i r  programs f o r  only  two years 
(e .g . ,  jun io r  and senior y ea r ) .  Ne ither  school had an assured general 
education c l ie n te le  on which to r e l y .  In turn, both schools may have 
needed to attend more closely to enrollment related concerns.
Also, both schools had been r e l a t i v e l y  r e c e n t ly  o rgan ized  ( in  
comparison to the o ther  departments s t u d i e d ) .  Th is  too may have 
c on tr ibu ted  to each school h a v in g  p a id  more o v e r t  a t t e n t i o n  to 
enro l lment  c h a r a c t e r ! s t f c s .  Respondents from both schools more 
r e a d i ly  voiced a cognizance of some implied enrollment considerations 
in the adjustments made than did respondents from the three Arts and 
Sciences departments. Respondents from Arts and Sciences departments  
suggested t h a t  enro l lm ent  concerns had not s ig n i f i c a n t ly  influenced  
the ir  curriculum charge d ec is io n s .  In  c o n t r a s t ,  Educational Policy 
Committee respondents tended to answer w i t h  more s k e p t ic is m ,  EPC 
respondents indicated that enrollment concerns existed among Arts and 
Sciences departments as they made these kinds of curriculum routines.
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Several EPC respondents a lso  suggested t h a t  I f  encouraging s tuden t  
e n r o l l m e n t  was the p r im ary  reason a department had f o r  making a 
change, th a t  th is  was not  l i k e l y  to be s t a t e d .  Student enrollments 
would more l i k e l y  surface in  d iscussions as a secondary,  p r a c t i c a l  
i s s u e ,  i f  i t  sur faced  a t  a l l .  This observation cofncldes with Cohen 
and March's notion th a t  educational po l icy  rat ionales  are l i k e l y  to be 
stated In terms of the educational  p r in c ip le s  involved rather  than in 
terms of  any pragmatic constraints which may be present.
Students  served sev era l  masters when p u r s u in g  p r o f e s s i o n a l  
c e r t i f i c a t i o n  or degrees :  Arts and Sciences not ions  of genera l
education requ lrem ents ,  p r o fe s s io n a l  school no t ions  of specia l ized  
study requirements, acc red i ta t io n  notions of appropriate p ro fe s s io n a l  
p r e p a r a t i o n ;  and c e r t l f f c a t l o n  or l icensing  notions for  wel l -prepared  
enter ing p r a c t i t io n e r s .  S i m i l a r  not ions o f  adequate preparation may 
have e x i s t e d  in  those A r ts  and Sciences departments t h a t  housed  
g r a d u a t e  p r o g r a m s  or  who v i e w e d  t h e m s e l v e s  as p r o v i d i n g  
p re p ro fe s s  1ona1 l e a r n i n g .  Bu t ,  a s t a t e d  emphasis on i n t e g r a t e d  
undergraduate l ib e ra l  ar ts  programming served to  s o f te n  the d i r e c t  
In f l u e n c e  o f  such c r e d e n t i a l i n g  mechanisms on expressed curriculum  
ra t ionales in Arts and Sciences.
F i n a l l y ,  the  m a j o r i t y  of  r e s p o n d e n t s  In a l l  departments  and 
schools studied here indicated an awareness, perhaps a more s a l i e n t  
aw areness  as the decade wore on, of  c a r r y in g  one 's  share o f  the  
e n r o l lm e n t  lo a d .  In  a d d i t i o n ,  funds  were a l l o c a t e d  among the 
departments and schools based on enrollment ra t io s  f e . g . ,  the number 
o f  f u l l  t ime e q u i v a l e n t  s tudents  a t  a c e r t a i n  l e v e l ) .  The s ta te
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coordinating agency, S . C . H . E . Y . ,  in  i t s  d e l i b e r a t i o n s  and po l ic ies  
encouraged faculty  to keep factors re la te d  to funding In mind whenever 
curriculum adjustments occurred .  Other  f a c t o r s *  l i k e  t r a d i t i o n a l  
ed u cat ion a l  Im p e r a t i v e s ,  f a c u l t y  I n t e r e s t s ,  new fa c u l ty ,  r e t i r i n g  
facu l ty ,  changing tex ts ,  changing externa l  requirements, re-negot iated  
I n t e r n a l  emphases, to  name a f e w ,  a l s o  f i g u r e d  fn c u r r ic u lu m  
adjustm ent  processes. D i r e c t  s t u d e n t  i n p u t  c o n c e r n i n g  th e s e  
adjustment  processes d id  not surface as a fac tor  In the respondents 
reco l lec t ion  of the decade's eve n ts .  D i r e c t  student Influence seemed 
somewhat reroved from the view of f a c u l ty  making cu r r icu lu m  changes.  
O th e r  I n t e r e s t s  and Im pera t ives  c a p tu re d  f a c u l t y  a t t e n t i o n  more 
d i r e c t l y .  In d i re c t ly ,  however, students voices could be heard as they 
pursued various areas of in terest .  As student areas of In te re s t  could 
be seen to a f fec t  facu l ty  areas of I n t e r e s t  ( f o r  resource a l lo c a t io n ,  
d i s c i p l i n a r y  concerns,  and the l i k e ) ,  f a c u l t y  gave t h o u g h t  to  
s tu d e n ts '  p u r s u i t s .  Some respondents counted students and adjusted 
c u r r i c u l a  d i f f e r e n t l y  from o t h e r s ,  depending on t h e i r  r e s p e c t iv e  
v a n ta g e  p o i n t s ,  i n f o r m a t i o n  s o u r c e s ,  I n f o r m a t i o n  u s e s ,  and  
a t t e n  t i  vetiess to b o t h .  Thus,  each d e p a r t m e n t ' s  and s c h o o l 's  
respondents d e s c r ib e d  t h e i r  own s e t t i n g s  such tha t  i n d i v i d u a l  
character is t ics  emerged f o r  each group, even as the groups shared some 
generic q u a l i t i e s .  Moreover, any in f luences on f a c u l t y  d e c is io n s  to 
make rout ine changes which stemmed from trends In the courses students 
took and the m a jo rs  they pursued were d e s c r ib e d  as hav ing been 
rea l ized  very in d i r e c t l y  or by in fe rence .
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Indeed,  severa l  r e s p o n d e n t s  noted t h a t  even w i t h  abundant  
Information regarding class s i z e ,  en ro l lm e n t  p a t t e r n s *  e d u c a t io n a l  
c o n s id e r a t io n s ,  and social  concerns r e g u la r ly  passing across t h e i r  
desks, 1t  nevertheless remained d i f f i c u l t  to say with c e r t i tu d e  that  
changing ' V  would r e s u l t  In  "y" happening.  Many f a c t o r s  were  
described as converging and impinging on each other at  once, making i t  
a l l  the  more d i f f i c u l t  to say with assurance what the consequences of 
a decision would bo. The lag t im e  between a c u r r ic u lu m  change and 
students'  response to  the change also encouraged tenuous information - 
decision l inks .  I f ,  fo r  instance, a department added more " i n v i t i n g "  
i n t r o d u c t o r y  c o u r s e s  to e n c o u r a g e  more s tudents  to  t r y  t h e i r  
of fe r ings ,  become Involved, and take a major with them, i t  could take 
at l e a s t  four years to  know the complete e f fe c ts  on enrollments of the 
change.
F u r t h e r ,  an i n c r e a s i n g l y  v i g i l a n t  S t a t e  Counci l  f o r  H i g h e r  
E d u c a t io n  in  V i r g i n i a  ( S . C . H . E . V . )  a p p a r e n t ly  m ediated  c e r t a i n  
portions of the I m p l i c i t  connect ion  between student enrollments and 
curriculum change. Some courses were apparently renumbered f o r  more 
a d v an tag eo u s  f u n d i n g .  In  t u r n ,  those course numbers may have 
symbolized a l e v e l  o f  funding more than they  i n d ic a t e d  a level  of  
course d i f f i c u l t y  to  s tu d en ts .  In  some cases,  s tudents  may have 
assumed t h a t  a 100  l e v e l  course was less d i f f i c u l t  than a 200 level  
course, and a 000 level course less d i f f i c u l t  than a 400 level  course. 
Students may also have organized a program o f  study around a logical  
progression of 100, 200, 300, and 400 level courses, moving from less  
d i f f i c u l t  to more d i f f i c u l t  courses over t im e .  I f  courses were
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numbered for fund ing  purposes r a t h e r  than sequencing ( e .g . ,  10Q to 
2 0 0 . . . )  purposes, then numbers would serve to aid students very l i t t l e  
as they organized a program of  study, Ph i losoph ica l ly ,  however, the 
f u n d i n g  f o r m u l a  p resu ppose s  t h a t  d i f f i c u l t y  in c r e a s e s  w i th  
s p e c ia l i z a t io n .  The e x te n t  to which a fa c u l ty  attended to funding 
r a t io s  rather  than to the e d u ca t io n a l  p r i n c i p l e s  involved in sound 
d is c ip l in a ry  preparation (which can be re f lec ted  in appropriate course 
sequencing) would represent,  then, an important d is t inc t ion .
M o r e o v e r ,  S . C . H * E . V , ' s  funding formula u l t i m a t e l y  counted 
students in r e l a t i o n  to the course l e v e l  In which they were enrolled.  
Thus, regardless of the symbolic function of course numbers, one can 
hypothes ize  t h a t  p r a c t i c a l  and educat iona l  considerations remained 
l i n k e d  in c o n s id e r a t i o n s  to change course  numbers. As e a r l i e r  
s u g g e s t e d ,  th e  f u n d in g  f o r m u la  may have served  to mute the  
s i g n i f i c a n c e  of course numbers as a channeling device for students as 
they attempted to organize t h e i r  studies.  I f  th is  were the case, then 
course numbers may have become on ly  in c id e n t a l  packaging devices as 
fa c u l ty  were encouraged to number courses f o r  advantageous funding,  
Students course organization would, in tu rn ,  have less relationship to 
a l o g i c a l  or s e q u e n d a l  system of  course numbering. The channeling 
device would become more connected to resource a l locat ion avenues than 
to avenues designed to encourage a kind of  learning process.
Decisions regarding curr iculum d e s c r ip t io n  and channeling devices 
l i k e  t i t l e s ,  d e s c r i p t i o n s ,  a r e a /s e q u e n c e  d e s i g n a t i o n s ,  c r e d i t  
requirements fo r  majors, and prerequis i tes  designations were described 
as having been less Influenced by enrollment considerations than were
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decisions to add something new to the curriculum. The facu l ty  did not 
adjust  the former v a r ia b le s  w i th  d i r e c t  or  e x p l i c i t  in te n t io n s  of 
st imulating enrollments. Rather,  many of these changes occurred in 
the  context  of  departm enta l ,  school ,  or in s t i tu t io n a l  precedent in 
combination with evident,  current  d is c ip l in a ry  or subject trends. In 
short ,  faculty attended to in terests  more d i r e c t ly  connected to  them 
and the  requirements  of t h e i r  work as they perceived i t .  While 
enrollments were considered in dec isions to change these var iables,  
the considerations were very s l ig h t ,  (A highly indirect  and I m p l i c i t  
c o n n e c t i o n  may have ex is ted  1n the updating of some t i t l e s  and 
d e s c r ip t i o n s .  Not only  would updates r e f l e c t  new knowledge or 
approaches to a f i e l d ,  but a1so - -p a r t1c u l a r l y  in the case of  t ren dy 
subjects--they mirrored an appeal to a certain student c l i e n t e le .  For 
example, a course on ethics in the medical profession of fered by the 
Philosophy Department dur in g  th e  decade r e f l e c t e d  d i s c i p l i n a r y  
a t t e n t i o n  to the to p ic  as well  as a t t e n t i o n  to students  who had 
expressed a s i m i l a r  i n t e r e s t .  In i n t e r e s t i n g  comparison, an EPC 
respondent had noted the renaming of  a few courses using words that  
contemporary students would indeed recognize as current or up-to-date.  
A g a i n ,  p r a g m a 1 1 c s - - r e c o g n i z a b l e  t e r m s - - a n d  e d u c a t i o n a l  
necessi t 1e s - - a c c u r a t e  nomenclature for a contemporary context In a 
d isc ip l inary  area— walked hand in hand.)
One curriculum change v a r i a b l e ,  new course addit ions,  was more 
d i r e c t l y  linked to enrollment considerations by a l l  respondents. When 
new courses were added to the curr iculum as e l e c t i v e s ,  f a c u l t y  
i n t e r e s t  and support  needed to combine w i th  student i n t e r e s t  and
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support For the course to remain a f i x t u r e ,  Riven the d i f f i c u l t y  of  
p r e d ic t in g  the concurrent  combination of requ ired  i n t e r e s t s  and 
support,  i t  is  easy to see why courses were rare ly ,  formally dropped 
from any of the curr icula  reviewed ( i f  no real  costs were involved).  
I t  is also easy to see why course ad d i t io n s  might not have been 
l i g h t l y  debated in the r e s p e c t iv e  departments and schools* whether 
en ro l lm e n ts  were up or down. One must c o n s id e r  not  on ly  the  
educational m er i t  of the course hut also how wel l  students would 
subscribe to i t  ( p a r t ic u la r ly  i f  an e le c t iv e ) .  These facul ty  members 
did use new courses to a t t r a c t  d i f f e r e n t  kinds of students; and they 
did not use the device w i th  reck less abandon f o r  p r a c t i c a l  and 
educat ional  reasons. S ta f f ing ,  enrollments, scheduling, educational 
m e r i t ,  and curr icu lum  f i t  (and p a r t i c u l a r l y  in the case of the 
professional schools, accreditation or c e r t i f i c a t io n  requirements) a l l  
needed cons idera t ion  when adding a course.  ( A r t s  and S c ien ces  
departm ents  a ls o  underwent a c c r e d i t a t io n  reviews,  hut Arts and 
Sciences respondents did not voice a concern with th is  as a process 
a f f e c t i n g  curr icu lum  r o u t i n e s . )  Said d i f f e r e n t l y ,  a p a r t i c u l a r  
f a c u l t y  was d e s c r ib e d  as a l lo c a t in g  t h e i r  a t t e n t i o n  to c e r t a in  
mixtures of educational p r i n c i p le s  and pragmatic practices depending 
on th e i r  view of the importance of pr inciples or practices a t  a given 
11 me.
I n t e r e s t i n g l y ,  the f indings and conclusions presented here draw 
attention to aspects of the research design. The curriculum variables  
were chosen and organized in an attempt to extend Manns and March's 
work through more detai led description and analysis of the contex t  of
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change and to remain in keeping with the propositions March and his 
colleagues set out in the ir  work. Thus, the six curriculum variables  
were grouped according to aspects of appearance* o p p o r tu n i t y ,  and 
acc ess ib i l i ty .  March and his colleagues had suggested that enrollment  
m a r k e t  s h i f t s  should encourage f a c u l t y  to respond by changing  
curriculum appearances, opportun i t ies ,  and access!bi 1 i t y —wfth an eye 
toward a more a t t r a c t i v e  curr icu lum for  s tucents  ( p a r t ic u l  a r l y  in 
depar tm ents  not protected by strong r e p u ta t io n  and the resource  
accumulation a b i l i t y  which reputa t ion  seems to fo s t e r ) .  In contrast,  
the findings of this study suggest that such a grouping of cu rr icu lum  
change v a r i a b l e s  may not be p a r t i c u l a r l y  h e l p f u l .  The seeming 
pervasiveness of s ing le - loop  le a rn in g  behav ior ,  as the f a c u l t i e s  
fo l lowed t r a d i t i o n s  and rout ines  along l in e s  of d i s c i p l i n a r y  and 
facu l ty -re la ted  Interests suggested that l i t t l e  a t ten t ion  was given to 
general  categories of the curr icu lum  which d e a l t  with appearance, 
o p p o r tu n i ty ,  or a c c e s s i b i l i t y .  Thus, w h i le  grouping c u r r ic u lu m  
var iables by aspects was useful as an I n i t i a l  o rg a n iz in g  d e v ic e ,  i t  
was not part icu lar ly  useful in analyzing f indings*
In com parison ,  enhanced a n a l y s i s  and g r e a t e r  conceptual  
signi f icance may emerge In f u t u r e  research i f  research design and 
t h e o r e t i c a l  o r i e n t a t i o n  concentrate  more on b e t t e r  d e s c r i p t i v e  
a n a ly s is  of academe's in format ion feedback processes.  Again the 
question remains one of where f a c u l t y  members a l l o t  th e i r  time and 
energy. What does inform t h e i r  decisions? Where do they a l l o c a t e  
t h e i r  a t ten t ion?  This study of fers  some general suggestions in that  
regard without confirming or dl sconf inning the perspective of  March
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and his colleagues in th is  vein of inquiry.
A l l  respondents in d ic a te d  t h a t  there  were var ied  sources of  
in format ion from which they in fe rred  meaning and to which they paid 
varying degrees of a t te n t io n .  Amid a l l  the information, faculty and 
students a l ike  were described as re ly ing on established rout ines and 
curr iculum forms to a id  in channel ing  the information used to make 
decisions. The connection between students'  pursuits and curriculum 
change was depicted as a tenuous one, w i th  fa c u l ty  i n f e r r i n g  some 
meaning from student trends, but not enough to influence many of th e i r  
dec is ions .  Only decisions to add something new to a curriculum were 
described as having occurred w i th  d i r e c t  at tent ion given to student's 
pursuits.  More importantly,  facu l ty  described themselves as de f in ing  
problems and solutions more in Tight of fam i l ia r  operating procedures, 
fa c u l ty  in te re s ts ,  and faculty  perceptions of educational needs. The 
students were depicted as continuing to apply, receive admission, and 
graduate from Wil liam and Mary with  few organized or sop h is t ica ted  
suggestions or complaints. The only time that  respondents recalled a 
direct  student in f lu en c e  on curr icu lum  change occurred when double 
majors and minors surfaced as an issue. Here the faculty r e l u c t a n t ly  
bowed to student pressure for more v is ib le  credentials which students 
might find useful in a competitive work arena. One can speculate that  
attentiveness to competitive work arenas in general Is an area where 
faculty shared some mutual understanding with th e i r  students, despite  
the d i f f e r e n t  vantage p o in ts .  In keeping with Cohen and March's 
notion of how idea ls  and pragmatics o f te n  walk hand in hand in the 
academy, the co m pet i t ive  s ide of academic work may v ie  f o r  an
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Im portan t  segment of  facu l ty  a t t e n t i o n .  Thus to say that  faculty  
a l l o c a t e  a t t e n t i o n  to  d i s c i p l i n a r y  I n t e r e s t s ,  e d u c a t io n a l  
considerations and the l ike  may bet te r  describe facu l ty  behaviors when 
accompanied by a pragm at ic  concept  of  a f a c u l t i e s '  own human 
com pet i t ions .  While Cohen and March stress competition for resources 
as a f a c t o r  commanding f a c u l t y  a t t e n t i o n ,  t h e r e  may be o ther  
competitions as wel l  ( e . g . ,  competi t ion for  teaching and research  
r e c o g n i t io n  or com pet i t ion  for  tenure or tenure track posit ions) .  
When l o o k i n g  a t  a t t e n t i o n  a l l o c a t i o n ,  m o r e o v e r .  I t  seems an 
In te res t ing  twist that  one of these human competitions may In essence 
be the competi t ion  f o r  a t ten t ion  (as receiving at tention re lates to 
r e a l i z i n g  r e w a r d s ,  a s p i r a t i o n s ,  or goals t h a t  people  s e t  for  
themselves).  To draw a f u l l e r  research p e r s p e c t iv e ,  an enlarged  
concept of competi t ion  needs to be addressed as I t  speaks to where a 
faculty  expends time and energy and thus al locates th e i r  at tention.
l n t e r e s t l n g l  y , the  f i n d i n g s  of t h i s  study suggested th a t  
increasing student demand during constrained times r e s u l ts  in  s ing le  
loop l e a r n in g  behavior  and accommodative change. In contrast, where 
decreasing demand was a concern, dec isions looked more substantive.  
For example, changes in  the School of Education included such th ings  
as a re -o r ie n ta t io n  of  the school's mission (from teacher t ra in ing to 
serv ice ) ,  as well as S ta te  mandated program e l im inat ion .  The State 
mandate forced a focus on ending a program and thus made double loop 
learning behavior a necessity.
As these respondents explained the events, the in f lu en c e  of 
trends in the courses students took and the majors they pursued on
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curriculum change decisions was not d i r e c t ly  or e x p l i c i t l y  r e a l i z e d .  
Only In the case of adding new courses did faculty  at tend to trends In 
s t u d e n t s ’ pursu i ts  f a m i l i a r  c u r r i c u l a r  forms e x i s t e d  w ith  which  
faculty  and students could dea l.  These forms ( e . g . ,  c red i ts ,  degrees,  
course designations, ro u t in e s ,  t r a d i t i o n s )  gave fa c u l ty  and students  
connecting points as they both used the shared language of an academic 
curriculum to negotiate t h e i r  own processes and pursu i ts .  At the same 
t im e ,  t h is  shared language seemed, as March and h i s  c o l l e a g u e s  
s u g g e s te d ,  so broad ly  and v a r i o u s l y  I n t e r p r e t e d  as to encourage  
separation between informat ion,  meaning a t t r ib u te d  to  Information, and 
decisions made. For example, course nunfcers had greater  s ignif icance  
as an o r g a n i z i n g  mechanism In some d e p a r t m e n t s .  For t h o s e  
departments,  dec is ions about  course re-number!ngs would be t reated  
d i f f e r e n t ly  from departments which viewed courses numbers as a r b i t r a r y  
f igures.
F in a l ly ,  the research d is c lo s e d  a view of a d v e rs i ty  which goes 
beyond th a t  considered by Manns and March, Those  groups w here  
e n r o l l m e n t s  were abundant in d ic a t e d  t h a t  they f e l t  some adverse  
e f fe c ts  of overpopulation. There were too many students for too few 
professors to handle In e d u c a t io n a l l y  sound ways. In  a c l im a t e  in  
which f a c u l ty  perce ived no o p p o r t u n i t i e s  for increased s ta f f in g  to 
handle large  student  p o p u la t io n s ,  changes were made to handle the 
d i f f i c u l t i e s  of oversubscrlbed programs. For example, the School o f  
Business needed to  employ adjunct  facu l ty  to handle student demand. 
And both the Biology and Psychology Departments modified lecture and 
lab requirements 1n order to  deal w i t h  s t u d e n t  demand. These
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f i n d i n g s ,  in  t u r n ,  su g g e s t  a need f o r  an en larged concept of  
adversity .  One might ask, fo r  example,  where or in what form adverse 
condit ions a r ise  as they r e la te  to  increases (as well as decreases) in 
student enrol lments.
The groups s t u d i e d  here descr ibed  an era  when economies were 
b e in g  sought C o l le g e -w id e  as a r e s u l t  o f  s t a t e  or f n s t l t u t f o n a l  
p o l ic ie s .  These p o l i c i e s  had been designed In  an attempt to handle 
e f f e c t i v e l y  a no-growth s i tu a t io n  f e . g . ,  no s i g n i f i c a n t  increase 1n 
resources or in the s i z e  of  f a c u l t i e s  or student bodies),  Tn turn,  
the c o n s t r a i n t s  o f  these c i  rcum stances  c o n t r i b u t e d  to a kind of 
adversi ty  f e l t  by a l l ,  regardless of s tudent  demand. At one end of 
the  s p e c t r u m ,  h e a v i l y  s u b s c r i b e d  d e p a r tm e n ts  made curr icu lum  
adjustments to accommodate in c rease d  student  demand. These faculty  
were described as wanting to do t h e i r  par t ,  given the c o n s t r a in t s  of  
the  t i m e s .  A t  th e  o t h e r  end of  the spectrum, less  subscribed  
departments made adjustments  to  accommodate e i t h e r  decreasing or 
f l u c t u a t i n g  s tu d e n t  demand. These f a c u l t y  too were described as 
conscious of the need to pull  t h e i r  share of the load. Thus, given a 
general  p e r c e p t io n  of  c o n s t r a i n e d  t imes r e s u l t i n g  from p o l i c i e s  
designed to deal w ith  changing demographics and dw in d l in g  resources,  
adversi ty  could be seen as a theme recognized by a l l .
M o r e o v e r ,  th e  f in d in g s  of  t h i s  research  c o n t r ib u t e d  to the 
n o t i o n s  w hich  Manns s e t  f o r t h  a b o u t  o r g a n i z a t i o n a l  s l a c k ,  
o r g a n lz a t lo n a l  sea rch*  bounded r a t i o n a l i t y ,  and a s p i r a t i o n  le v e l  
g oa ls .  While ne i ther  confirming nor dlsconflrming the perspective of 
March and his colleagues in  t h i s  ve in  of research,  th is  study raised
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some new quest ions. The e f fe c ts  of trends in student  e n ro l lm e n ts  on 
c u r r i c u l a r  change were described here as par t  of  a complex Information  
exchange p roce ss .  The in fo rm a t io n  bases considered in each group's  
d e l i b e r a t i o n  p r o c e s s e s  w ere  many and v a r i e d .  Thus, one basic  
suggestion emerging from these f ind ings c a l l s  for  renewed attempts at  
c o n te x tu a l  enhancement o f  the same research question. For example, 
one might f u r t h e r  seek to d e l i n e a t e  th e  k inds o f  informat ion bases 
used in making rout ine  curr iculum changes as w e l l  as the  Importance  
a t t r i b u t e d  to k inds  o f  in f o r m a t i o n  Manns and March p rov ided  as a 
useful lens with which to view the landscape of  student enrol lment and 
curr iculum change.  To approach t h i s  landscape through a study of  
perceptions of  informat ion feedback processes proved use fu l  as w e l l .  
That  i n f o r m a t i o n  to which facu l ty  perceived themselves tc have given 
t h e i r  a t te n t io n  became more c l e a r l y  d e f i n e d ;  and one’ s view of the 
context of change was enhanced. N e v e r t h e l e s s ,  more d e t a i l s  o f  the  
landscape s t i l l  need to be sketched In.
Suggest ions f c r F u t a r e  Research
For the three  Arts and Sciences departments examined, the facu l ty  
decided about f i v e  o f  the six kinds of curr iculum changes with scant 
a t te n t io n  p a id  to  s t u d e n ts '  p u r s u i t s .  When adding courses to the 
curriculum, however, more a t te n t io n  was given to whether the re  was a 
demand fo r  the course*  p a r t i c u l a r l y  I f  i t  was to be an e l e c t i v e  
course. I t  was not ,  f o r  instance,  unusual for  these three departments 
to add a course w ith  thoughts of a t t r a c t i n g  more or d i f f e r e n t  kinds of
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students to t h e i r  program. I n te r e s t in g ly ,  more new courses were added 
in  the department w i t h  l e a s t  e n r o l lm e n ts  (p h i lo s o p h y )  than In the 
departments with more enrollments.
Of the two professional schools, student demand f igured less Into  
the changes made In  the  business sch o o l .  The demand f o r  business  
courses was g re a t  dur ing the decade. A ls o ,  much of  the business 
c u r r ic u lu m  was so p r e s c r ib e d  by a c c r e d i t a t i o n  requirem ents  as to 
preclude much change even as the school aspired to  grow. ( e . g . ,  the 
school a l r e a d y  viewed themselves as having too few facu l ty  to teach 
the requirements, much less anyth ing new).  Four of  the f i v e  kinds of 
changes in  the business school seemed to have occurred w i th  very 
l i t t l e  a t te n t io n  paid to students'  pursu its .  The few business courses 
w hic h  were added were c a r e f u l l y  watched,  however,  to In s u re  an 
appropr ia te  enrollment.
In con tras t ,  the education school made numerous changes, mostly 
addit ions and modifications of courses to t h e i r  undergraduate program, 
as the decade progressed. Enro l lm ents  decreased and a t t e n t i o n  was 
given to m a in ta in in g  programs ( a l s o  In  keep ing  w i th  accred i ta t ion  
standards).  The f a c u l ty ,  moreover,  keen ly  watched what students were 
pursuing as they made adjustments in the education curriculum.
With such f i n d i n g s ,  t h is  research  extends the work of  C u r t i s  
Manns and James March by examining an Informat ion feedback process to 
discover the influence of students pursu its  on curriculum change. The 
purpose of such an examinat ion was to d iscov er  what had informed the 
f a c u l t ie s  decisions to make t h e i r  r e g u l a r  c u r r i c u lu m  ad jus tm ents ,  
S p e d f i c a l l y , the study focused on the  reasons W i l l iam  and Mary's
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fac u l ty  gave f u r  the c u r r ic u lu m  adjustments they made during a ten 
year period.
Manns and March had in fe rred  from s t a t i s t i c a l  data g a th e re d  a t  
S ta n fo rd  t h a t  ad justm ents  are made In c u r r ic u la  as an organizat ion  
attempts to adapt to environmental changes. Fur ther ,  Manns and March 
(and e a r l i e r ,  Cohen and M arch) ,  suggested th a t  c u r r i c u lu m  changes 
rem ained  l i n k e d  to  c h a n g in g  e n ro l lm e n t  t rends  (one p a r t  of an 
i n s t i t u t i o n ’ s e n v i r o n m e n t ) .  T h i s  study sought tc  go beyond the 
i n fe re n c e s  made f ro m  s t a t i s t i c a l  da ta  and d e s c r i b e  w h a t  the  
dec is ion-m akers  themselves said had informed t h e i r  decisions to make 
rout ine changes.
In taking th is  research avenue, the study s e le c t iv e ly  focused on 
a portion of  Manns and March's theory which dealth with the impact  o f  
s tuden t  enrollment trends on curriculum change. Such a focus of fered  
the advantages of d e ta i le d  examinat ions and enhanced descr ip t ion  of a 
p ar t ic u la r  research area .  L imitat ions were present as w e l l  in  using  
such an approach.  S ince  only  a portion of  Manns and March's theory 
received scrut iny,  analyses and conclusions drawn from the f ind ings of  
th is  research were c i rcumscr ibed by a r e f in e d  theore t ica l  framework, 
which looked only a t  student enrollments and c u r r i c u lu m  change.  In  
o r d e r  to e s t a b l i s h  the  v a l i d i t y  o f  a research perspective attempts  
should be made in fu tu re  research to place th is  s e lec t ive  perspect ive  
in the context of the la rger  theoret ica l  perspect ive.
There were, m oreover ,  o th e r  accompanying l i m i t a t i o n s  o f  t h is  
approach to the research. Although a person's own ra t iona les  for  past  
events  are s u b j e c t i v e ,  they can nevertheless o f fe r  a f u l l e r  view of
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the events of an aye.  Hot only can one p e rso n 's  r e c o l l e c t i o n s  be 
compared to another's,  but also the reco l lec t ion s  can be contrasted to 
s t a t i s t i c a l  data or o t h e r  a r c h iv a l  re c o r d s .  Th is  study sought to 
b u i l d  upon Manns and M a r c h 's  work by j u s t  such a c o n t r a s t  and 
comparison process.  R a t h e r  than m ak ing  i n f e r e n c e s  s o l e l y  from 
s t a t is t i c s  about what had informed the academic's decisions to change, 
this study asked the dec 1 s1on-makers themselves what had informed  
t h o i r  d e c is io n s .  In t u r n ,  the d e s c r i p t i o n  of  UT1 111 am and Mary's  
faculty  concerning t h e i r  c u r r ic u lu m  changes enhanced the research 
perspective on the top ic .
D isco ver in g  r e l a t i o n s h i p s  t h a t  m ig h t  p ro v e  t o  be u s e f u l  
approaches 1n the analysis  of complex problems Is another s i g n i f i c a n t  
aim of exploratory research such as t h i s .  Based on a l im i te d  sample, 
th is  study ind ic a ted  t h a t  some of  W i l l i a m  and M a ry 's  f a c u l t y  were 
in f lu e n c e d  by s tudents '  pursuits when deciding to add new courses to 
the c u r r i c u lu m .  The s tu d y  a l s o  I n d i c a t e d  t h a t  f o r  most o th e r  
curriculum adjustments* the majority o f  f a c u l t y  respondents  d id  not 
appear  to  be I n f l u e n c e d  s i g n i f i c a n t l y  by s t u d e n ts '  p u r s u i t s .  
A d d i t i o n a l  r e s e a r c h  1s th e  l o g i c a l  n ex t  s t e p  t o  enhance  the  
descr ip t ion,  since these case analyses were confined to l im i te d  areas.  
Additional research would a lso be needed to In c re a s e  i n t e r n a l  and 
external v a l i d i t y  of these f indings.
Better  descr ip t ive  d e f in i t io n s  of the curriculum change var iables  
are needed. For example,  respondents var ied 1n t h e i r  views of what 
represented a new course versus a s u h s ta n t lv e  m o d i f i c a t i o n  o f  an 
ex is t ing  course. Respondents also var ied  In the importance a s c r ib e d
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to  each of  the v a r ia b le s .  Such things as prerequisite designations, 
course t i t l e s ,  and course numbers were an important consideration to 
some, but n o t  to  o t h e r s .  A more o b j e c t i v e  In s t ru m e n t  cou ld  
discr iminate between emphasis as well as seek def init ion precision and 
f u l 1 ness.
Fur therm ore ,  much of  the data gathered depended on individual  
r e c a l l .  Although such in te rv ie w s  are appropr iate  medium to use in a 
longitudinal study of  past  eve n ts ,  th is  method could b e n e f i t  from 
c l o s e r  a s s o c ia t io n  with  observable behavior than was accomplished in  
th is  study. Also, confirmation from knowledgeable associates such as 
o th e r  departmenta l  or  school f a c u l ty  might Increase the c o n te n t  
v a l i d i t y .  Confirmation of  respondent recall  was ascertained, Insofar  
as was possible,  through comparison of  reported events with faculty,  
sch oo l ,  and c u r r i c u lu m  committee m inutes  f o r  the p e r i o d  under  
s c r u t i n y .  Fur ther ,  respondents were prompted during the interview as 
to the actual changes which they were asked to explain.  Also, In the 
case of Arts and Sciences departments,  comparison of departmental  
r e s p o n s e s  w i t h  Educat iona l  Po l icy  Committee responses served as 
another confirmation mechanism.
The r e l i a b i l i t y  of  measures was checked In three ways. During 
p i l o t  test ing of the inte rv iew Instrument, a l t e r n a t i v e  wordings and 
quest ion  sequencing f o r  several  quest ions were used to see i f  they 
e l i c i t e d  s im i la r  responses. Since s im i la r  responses ensued, only one 
of the two wordings, and the same question sequences were used fo r  
each respondent  in the f i n a l  Instrument. Af ter  each Interview, the 
facu l ty  member's responses to a p p ro p r la te ly  re la ted  questions were
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compared for  consistency. Most responses tended to  be c o n s is t e n t  or  
to r e f l e c t  a c o n s is te n t  pat tern w i t h in  each department or school. 
F in a l ly ,  responses were checked against the events as recorded for the 
decade. There was a c a r e fu l  ju x t a p o s i t io n  of  the  data recorded in 
College  cata logs and minutes w ith  the in t e r v ie w  responses. The 
r e l i a b i l i t y  of these or other measures of curriculum change could be 
f u r t h e r  checked and enhanced by o b ta in in g  s i m i l a r  responses from 
comparable samples of respondents In the other departments a t  W i l l i a m  
and Mary and at other similar  in s t i tu t io n s .
In add it ion ,  other variables need further  considerat ion.  Size and 
age of department or school. Ins t i tu t iona l  complexity,  f i e l d  of  study, 
i n s t i t u t i o n a l  c l i m a t e ,  I n s t i t u t i o n a l  m iss ion ,  i n s t i t u t i o n a l  type 
{public or  p r iv a te )  may be v a r ia b le s  th a t  could  i n f l u e n c e  the way 
people view curriculum change or the ways In which r e g u la r  changes 
occur.  Although respondents I n d ic a t e d  th a t  some of  these factors  
i n f l u e n c e d  the c h a n g e s  they  m ad e ,  th e  f u l l  Im p a c t  o f  th e  
aforementioned var iables was not tested here due to  the l im i ted  sample 
and exploratory aim of  the study.
Neither  did the study explore family  background, p e r s o n a l i t y  or  
In d iv id u a l  temperament as a var iable  a f fec t ing  the way facu l ty  made 
and perce ived  change,  the way th e y  viewed and In t e r a c t e d  w i th  
students. Since the theoret ical  framework used here suggested t h a t  
one ch a r  ac t e r l  s t i  c o f  o rgan 1 z a t io n a l  l i f e  emerges from people  
attempting to make meaning of the events  surrounding them, exploring  
the I n d i v i d u a l  p e r s o n a l i t y  v a r ia b le  might f u r t h e r  d e l i n e a t e  th e  
processes involved in  the events under scrutiny. For example, one can
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hypothes ize  t h a t  people choose various f i e l d s  of  study, people with  
whom they a s s o c i a t e  p r o f e s s i o n a l l y ,  s tuden ts  w i th  whom they can 
in t e r a c t ,  the kind of information in  which they are in te res ted  and the 
l i k e ,  based on some h ig h ly  personal  c h a r a c t e r l s t i e s . What is the 
r e l a t i o n s h i p ,  1 f  any, between the kinds of changes people make, the 
way in which they conduct themselves in the comnittees making changes, 
and s e l f - i m a g e .  F u r th e r  r e s e a r c h  i s  needed on the in f lu e n c e  of  
indiv idual  temperament in  decision-making processes to insure internal  
v a l i d i t y  of th is  kind of research.
Any Insights  emerging from long i tud ina l  studies u l t im a te ly  remain 
t i e d  to I n d i v i d u a l  r e c o l l e c t i o n ,  a c c u r a t e  a r c h i v a l  d a t a ,  and 
a p p ro p r ia te  a t te n t io n  to re levant  d e t a i ls .  All  o f  these can undercut 
the accuracy of the d a ta :  memory can f a i l ,  a r c h i v a l  data  can be
b ia s e d ,  and the  most r e l e v a n t  o f  d e t a i l s  can be i n a d v e r t e n t l y  
overlooked. Thus, a ser ies of long i tud ina l  case studies would help to 
go beyond the a forem ent ioned shortcomings as w e l l  as enhance the 
descr ipt ive  record.  Such case studies might c l a r i f y  the nature of the 
re la t ionsh ip  between students  p u r s u i t s  and c u r r ic u lu m  change. The 
te n ta t iv e  f ind ings here suggest th a t  there may be a mutual In f lu e n c e  
i n v o l v e d  in  the  r e l a t i o n s h i p . S t u d e n t s ’ p u r s u i ts  may in f lu e n c e  
curr l  cul um adj u s tments even as the ad justm ents  i n f l u e n c e  students' 
pursuits .
How much, i f  any, of  f a c u l t y 's  decision-making could be descr ibed  
as s i n g l e  loop behavior and how much as double loop behavior? Single 
loop beh av io r  is  I m i t a t i v e  and r u l e  f o l l o w i n g  w h i l e  double loop 
behavior  Is  r u l e  or p o l i c y  changing .  The f in d in g s  o f  t h i s  study
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suggested a pervas iveness  of s ing le  loop b eh av io r ,  bu t  did not 
conclusively ve r i fy  such. Ongoing longitudina l  studies would help to 
c la r i f y  issues of  human learning behavior in an academic s e t t i n g .  In
tu rn ,  the effects of precedent, routine,  and h is tory  on evolving l i f e
in an organizational se t t ing  may be b e t t e r  i l luminated.  Relatedly,  
reputation was c i ted  In the l i t e r a t u r e  as an i n f l u e n t i a l  f a c t o r  of  
change. Respondents also indicated an awareness of reputation as i t  
may a f fec t  people's perceptions. This study made no attempt to gauge
ei ther  the reputation of William and Mary or of  the  departments and
schools studied. In turn,  this presents a l im i t a t i o n  to a study where 
the im p l ica t ion s  of repu ta t io n  are  seen as factors  influencing the 
rules, routines, or tradit ions th a t  serve to Channel information.
F ina l ly ,  external research v a l i d i t y  would be enhanced by care fu l ly  
designed and te s te d  surveys o f  s i m i l a r  respondent  groups in a 
m ult i - ins t l tu t iona !  sample. Such a m u l t i - i n s t i t u t i o n a l  survey would 
In d ic a te  whether the observat ions reported  here  hold f a r  a wider 
population. The f indings of t h i s  study remain generallzable only to 
similar respondent groups In s im i la r  in s t i t u t io n a l  set t ings.  Indeed,  
while academic i n s t i t u t i o n s  may appear to  be more a l ike  as a group 
than d i f fe ren t ,  a close-hand view of  each I n s t i t u t i o n  may a lso uncover 
d ist inc t ive  individual d ifferences. These d is t in c t i v e  d i f ferences,  In 
turn, may be shown to underpin i n s t i t u t i o n a l  adaptab i l i ty  in  concert 
with a group id e n t i f ic a t io n  or generic cha ra c te r is t ics .
In sumnary, the findings of th is  study may be expanded In fu tu re  
research In several  ways: re f in in g  the Measures used In th is  study;
controll ing for other organ izat ional  var iab les;  examining intervening
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variables and studying samples d i f fe re n t ly  and from other populations.  
These approaches would extend the knowledge of how regular curr icu lum  
change occurs. Such an understanding could help those in the academy 
who seek to teach,  car ry *on  research,  and perform a public service 
move toward more p r o d u c t iv e ,  e f f e c t i v e  human exchanges. In  the  
I n t e r i m ,  case analyses such as th is  one can provide important gr is t  
for the research mil l  by o f f e r i n g  f u l l e r  descriptions of the context  
of change.
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Appendi x A 
POPULATION FOR SAMPLING
Arts and Sciences Departments 
In
Rank-order By Number of  
Majors Granted, 1971-72 to 1980-01
Department Number of Majors
Biology 1138
English 882
History 882
Psychology 811
Government 800
Economics 734
Math A Computer Science 429
Fine Arts 379
Modern Languages 334
Philosophy 319
Chemistry 309
Sociology 304
Anthropology 254
Geology 185
Physics 133
Theatre 5 Speech 115
Music 90
Classical Studies 75
Religion 72
Source: This information was obtained from HEGIS Form 2300-2.1 found In
the o f f ic e  of the Registrar  for  1971-2 to 1975-76 f igures;  and from the 
Student Data Book (1980),  p. 42 and (1982) p. 51, published by the Off ice  
of Institut ional"  "Research, College of Wil l iam and Mary, Wil l iamsburg, VA 
for 1976-77 to 19B0-81 f igures .
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Appendix 3 
INTERVIEW GUIDE
A l l :
In  y o u r  dep a rtme n t  /  sch ool f a c u l t y  cu r r icu lum  committee did 
students p a r t i c i p a t e ,  e i t h e r  fo r m a l ly  or In fo rm a l ly ,  In the 
discussions?
I f  yes, how long have s tudents  been p a r t l d p a t l  ng and In what 
capacity? How would you describe t h e i r  part ic ipat ion?
I f  no, why not?
A l l :
You p r o b a b l y  r e c e i v e d  in fo r m a t io n  from a number of sources 
regardl ngmatters  r e l a t e d  to the c u r r ic u lu m .  Rate each of  the 
fo l lowing contextsln terms of t h e i r  usefulness to you in acquiring 
Information aboutstudents'  concerns with the curr icu lum .  Please  
Ind ica te :  not at  a l 1/snmewhat/a great deal.
- i n  class
- i n  reading student evaluations  
- I n  academic advising
- 1n student a c t i v i t i e s  l i k e  d u b s  or honorary f ra te r n i t ie s
- I n  s i t t i n g  on comnlttees with students
- I n  student organized social or sports gatherings
- i n  en te r ta in ing  students in  your home
- 1n casual associations with student “ f r iend s '1
-1n reading the F l a t  Hat or other student publications
- 1n feedback from other facul ty
Department, School, Curriculum Committee Heads:
Did you r  departm ent /schoo l  ever  discuss e i t h e r  increas ing  or 
decreasing the number of majors?
I f  yes, what, 1f anything, was done?
EPC:
D id  th e  E d u c a t io n a l  P o l ic y  Committee e v e r  discuss trends in 
student majors at  Wil l iam and Mary?
A l l :
Did you personal ly  seek i n fo r m a t io n  on t rends  in student majors 
from college sources or outside sources?
What do you think were the main reasons for a l lo w ing  students as 
of 1976 to have double majors?
Did you support th is  move? I f  not, why not?
By 19BO, students  could a lso declare minors. What do you think 
were the main reasons for adding this option?
Did you support th is  move? I f  not, why not?
Department, School, Curriculum Comnittee Heads:
Some courses are offered more r e g u l a r l y  than others. The catalog 
l i s t s  some as being a v a i l a b le  o c c a s i o n a l l y , o thers  every o th e r  
semester and others every other year .  When courses were added to 
the curriculum, did you decide from the outset how often f t  would 
be offered?
I f  not what kinds of  th ings a f fe c te d  how of ten  a course was 
offered?
Did enrollments a f fe c t  how often a course was offered?
Did students ever comment on the a v a i l a b i l i t y  of  these a l te rnat ing  
or occasional courses? I f  yes, what were the comments?
Did s t u d e n t s ’ comments ever contribute to changing the frequency 
of course offerings?
EPC:
When you approved courses, did you consider how often the course 
would be  o f fered on an occasional or a l te rnat ing  basis?
I f  yes, did you make recommendations?
I f  no, why not?
Did your s tuden t  members ever comment on the a v a i l a b i l i t y  of 
courses of fered on an occasional or a l te rnat ing  basis?
Do you think that  student enrollments had anyhthing to do with how 
often some courses were offered? Explain.
Department, School, Curriculum Committee Heads:
How were class sizes set?
Did the leve l  of the courses a f fect  decisions about class size?
Did how o f ten  a course was being o f fe r e d  a f f e c t  dec is ions  about  
class size?
EPC:
Did your committee ever look into the size of classes?
I f  yes, what was done or concluded?
All :
Did students ever comment on the size of classes? I f  so, do you 
recall  the kinds of comments?
Did students" comments ever in f lu en c e  any dec is ions  made about 
class size? How? Any specif ic instances that  you recall?
Do you think that enrollments contributed to decisions made about 
class size? How so?
6 . Department, School, Curriculum Committee Heads:
Give information--
When you proposed changing the number of a course, what were the 
reasons for i t?
Here some reasons more important in your mind than others?
EPC:
When you approved or disapproved changes in course numbering, what 
were your considerations?
Were some considerations more important than others?
Al l :
Did you consider how a change In numbering would a f fe c t  students? 
I f  yes, explain.
Did students ever suggest the need for a change in the numbering 
of some courses? Do you recall  specif ic Instances?
Do you th ink that  some changesin course numbering were made, in 
part,  e i ther  to encourage or discourage enrollments in a cer tain  
area or a t  a certain level? Explain,
7, Department, School, Curriculum Comiittee Heads:
Give information—
When you proposed changing the t i t l e  of a course,  what were the 
reasons for  i t? Main reasons?
Give information--
When you proposed changing course d e s c r ip t io n s ,  what were the 
reasons for  I t? Main reasons?
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E P C :
When you approved or  disapproved changes In course t i t l e s  what 
were your main considerations?
When you approved or disapproved changes in course d e s c r i p t i o n s ,  
what were your  main considerations?
Old  you c o n s id e r  how changing a t i t l e  of  a course would a f fe c t  
students? I f  yes ,  expla in.
Did you consider how changes 1n cou rs e  d e s c r ip t io n  would a f fe c t  
students? I f  yes ,  expla in.
A l l :
Did students ever  suggest the need f o r  a change in  t i t l e ?  In 
description?
For courses t h a t  did not change in t i t l e  or descr ip t ion  Over the 
decade, would you say t h a t  most o f  them never the less  changed in 
content somewhat?
I f  no t ,  why n o t .  I f  yes,  how would you c h a r a c t e r i z e  t h e s e  
changes?
How much do you th ink these kinds o f  changes were influenced by 
things students said ( l i k e  in student evaluations)?
Do you think t h a t  some t i t l e s  were changed e i t h e r  to encourage or 
discourage enrol Intents In cer ta in  areas? how so?
Do you think t h a t  some course descr ip t ions were changed e i t h e r  to 
encourage or  discourage enrollments in  ce r ta in  areas? Expla in ,
R. Department, School, Curriculum Committee Heads 
Give informat 1on--
When your departm ent /schoo l  proposed adding or s u b s t a n t i v e l y  
modifying courses, what were the reasons for  i t?  Main reasons?
When courses were added or su b s ta n t ive ly  modified, did you have 
any d i f f i c u l t i e s  in gett ing students to take them?
Were any courses ever added or m o d i f i e d  a t  the  suggest ion  o f  
students?
Were any courses ever added or s u b s ta n t iv e ly  modified in hopes of  
a t t r a c t in g  more or d i f f e r e n t  kinds of students? Explain,
EPC:
When your committee approved or disapproved the addit ion of new or 
s u b s t a n t i v e l y  m o d i f i e d  c o u r s e s ,  w h a t  w e r e  y o u r  m a j o r  
considerations?
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Did your committee ever keep track of whether students were taking 
new courses that i t  had approved?
I f  not, do you think i t  would be worth doing? Why?
Do you th ink t h a t  new courses were ever proposed in hopes of  
at trac t ing  more or d i f fe re n t  kinds of students?
9. Department, School, Curriculum Committee Heads:
Give information-*
When your department/school proposed dropping a course, what were 
the reasons?
How long did you g e n e r a l l y  keep a course on the books before  
dropping i t  from the curriculum?
EPC:
When a department proposed dropping a course, did the committee 
ever disapprove 1t? IF yes,  why?
A l l :
Do you think courses were ever dropped due to low enrollments?
Do you th ink courses were ever made a requirement due to low 
enrollments?
10, Department, School, Curriculum Committee Heads:
Vour department/school changed/did not change the number of  
c r e d i t s  r e q u i r e d  f o r  m a j o r s  d u r i n g  t h i s  p e r i o d .  For
In s ta n c e .................. What were your  reasons  f o r  proposing these
changes? I f  not change, did you ever discuss i t ?  What wore the 
reasons for remaining the same?
EPC:
When changes in c r e d i t  requirements for majors were approved or 
d isapproved,  what were the p r i m a r y  c o n s i d e r a t i o n s  o f  the 
committee?
A l l :
Did students ever suggest the need f o r  a change 1n c r e d i t  
requirements for majors?
Were c r e d i t  requirements for majors ever changed with the idea of 
e i t h e r  discouraging or a t t r a c t i n g  more or d i f f e r e n t  kinds of  
students to major?
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11. Arts and Sciences Department, Curriculum Committee heads
During the ten year per iod ,  your department increased the number 
o f  courses that  s a t is f ies  area and sequence requ1rem ents . Why? 
(Give 1nformatlon)
D id  s tu d en ts  ever comment on the number of  courses with area and 
sequence d e s ig n a t io n  in  y o u r  dep ar tm ent?  I f  yes,  d id  t h e i r  
comments influence your decisions to increase?
Did you increase courses w i th  area or  sequence d e s ig n a t i o n ,  in  
p a r t ,  to make more courses accessible to students f i l l i n g  general  
education requirements?
EPC:
Did your committee monitor the number of courses in each deparment 
carry ing  area or sequence designation?
Have students ever colimented on area and sequence designations in 
a department to your committee? I f  yes ,  d id  i t  i n f l u e n c e  any 
decisions
you made about them?
Do you t h in k  th a t  area or  sequence d e s ig n a t io n s  were added to 
courses  to make more courses  a c c e s s i b l e  to  students f i l l i n g  
general education requirements?
Education and Business:
None of your courses carr ied area or sequence d e s ig n a t io n s *  Did  
your students comment on th is? I f  yes, what kinds of  comnents?
Do you t h i n k  t h i s  a f f e c t e d  the way s t u d e n t s  v ie w e d  y o u r  
curriculum? How so?
12. Department,  School, Curriculum Committee Heads:
In y o u r  d e p a r tm e n t /s c h o o l ,  the number o f  courses tha t  could be 
t a k e n  w i t h o u t  h a v in g  had some o t h e r  p r e r e q u i s i t e  c o u r s e  
1 ncrea s e d /d e c re a s e d /s ta y e d  the same ove r  the ten y e a r  per iod .  
Give 1nformat ion--Who p r i m a r i l y  decided when a p r e r e q u i s i d e  
requirement was needed?
What were the reasons given?
Has you r  department /school  ever discussed the number of  courses 
t h a t  you o f f e r  requiring a prerequisite? Explain*
A l l :
Do you think th a t  p r e r e q u i s i t e  requirements  were used, in p a r t ,  
e i t h e r  to encourage or to discourage s tu d e n t  e n r o l l m e n t s  in  
c e r ta in  areas? Explain.
224
EPC:
When a request  for prerequ is i te  designation was f i l e d ,  what were 
your considerations?
Have students ever commented to your committee about the number of 
courses 1n the curriculum th a t  require prerequisites? I f  yes, did 
I t  ever fnfluence your decisions regarding prerequisites?
Did your committee ever discuss leaving some courses at  each level  
in a l l  departments without prerequisites?
Do you think that p r e r e q u i s i t e  requirem ents  were used, in part ,  
e i t h e r  to encourage or to  discourage student  e n r o l l m e n t s  in  
certain areas?
Explain,
. A l l :
The number of students in  courses and majors re p res en ts  one 
consideration in regard to o rg a n iz in g  a curriculum. How much do 
you think enrollment considerations influenced the fo l lowing kinds 
o f  changes made in your  department /school  /consul t t e e ?  Please 
indicate: not at a l 1/ somewhat/a great deal,
-change in numbering
-change in t i t l e s  of courses
-change In descriptions of courses
-addit ion of courses
-delet ion of courses
-modification of courses
-change in c re d i t  requirements for majors
-change in area/sequence designation
-change 1n number of courses without a prerequis i te  requirement
Were there any other reasons for these kinds of  changes th a t  we 
have not discussed?
Appendix C 
LETTER TO SAMPLE POPULATION
Dear ______ ______
The normal d r i f t  o f  an undergraduate curriculum occurs as facu l ty  make 
adjustm ents  In t h e f r  respective programs and students select  from the 
a v a i l a b l e  o p t io n s -  C u r r e n t l y ,  I am examining some of the normal 
adjustments 1n Wil l iam and Mary's undergraduate program from 1971-72  
to  19BO-81. To e x p lo r e  the  r e l a t i o n s h i p  between the courses and 
+■ concentrations students pursued and regular  changes 1n the curriculum,  
I began by c o l l e c t i n g  data  on t re n d s  in s tu d e n t  e n r o l lm e n t  and on 
changes in  such curr iculum c h a r a c t e r i s t i c s  as course numbering and 
course t i t l e  or descr ip t ion .
Now, I would l i k e  to i n t e r v i e w  you to d iscuss you r  perceptions of 
those changes. In p a r t i c u l a r ,  I am i n t e r e s t e d  in your views on the 
re la t ionsh ip  between students'  academic p u r s u i t s  dur ing t h is  per iod  
and c u r r i c u l a r  changes t h a t  were made. S ince  you par t ic ipa ted  in 
making decisions about c u r r ic u lu m  change,  your  in s ig h t  w i l l  add the 
kind of information th a t  could help me go beyond s imple  c h a r t in g s  of  
t r e n d s  and draw f u l l e r  d e s c r ip t i o n s  of  s tuden t  e n ro l lm e n ts  and 
curriculum change at  W i l l iam  and Mary.
I w i l l  c o n t a c t  you by t e l e p h o n e  l a t e r  t h i s  week to arrange a 
convenient time fo r  an In te rv iew ,  should you agree to p a r t i c i p a t e  In 
t h i s  research.  While the length of  interviews w i l l  undoubtedly vary, 
I a n t ic ip a te  th a t  approximately  an hour of  your  time w i l l  be needed. 
You may be assured of the c o n f i d e n t i a l i t y  of your responses.
Thank you for  your consideration.  I look forward to meeting w i t h  you 
soon.
Sincerely,
Anne M. P ra t t
Doctoral Candidate in Higher Education
School of  Education
The College of Wil l iam and Mary
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Abstract
MAKING ROUTINE CURRICULUM CHANGES AT THE COLLEGE OF WILLIAM AND MARY 
IN VIRGINIA: ARE FACULTY INFLUENCED BY TRENDS IN STUDENTS PURSUITS?
Anne M. Pratt ,  Ed.D.
The College of Wil liam and Mary In V i rg in ia ,  September 1984 
Chair: Mary Ann D. Sagaria
In a study published 1n 1970, C u r t is  Manns and James March found 
that  u n iv e r s i ty  c u r r i c u l a  do change in  response to f i n a n c i a l  
a d v e rs i ty .  From t h e i r  examination of curriculum change at Stanford,  
Manns and March concluded th a t  "however d i f f u s e  the procedures by 
which a university increased the var iety  in course of fe r ings ,  improved 
the packaging and a d v e r t i s i n g  f o r  c o u r s e s ,  made cou rses  mor e  
acc ess ib le ,  and Increased d i rec t  student heneffts from courses, those 
procedures . . . moved . . .  in the d i r e c t i o n  of t ry ing  to stimulate  
demand . . . ," Based on a model proposed by Cohen and March, Manns 
and March said th a t  I t  was necessary for  departments to stimulate  
demand for enrol lment  in order to secure resources.  They proposed 
that competi t ion fo r  resources would encourage com pet i t ion  among 
departments. Departments most in need of  maintaining demand would 
change most; those l e a s t  in need of  m a in ta in in g  demand would change 
least .
Manns and March also noted th a t  academia has t r a d i t i o n s  about  
change* Thus, the changes they found may not have e n t i r e ly  been the 
resul t  of departmental competition for resources. There may have been 
other cons idera t ions  th a t  co n t r ib u te d  to academic 's dec is ions to 
change. March further  suggested that  the research would b en e f i t  from
b e t t e r  d e s c r ip t i o n s  o f  change behavior.  Therefore, to extend Manns 
and March's work and to d is c o v e r  what k inds of  th ings  had informed 
academic's decisions to make curr iculum changes was the aim of t h i s  
research.
Through i n t e r v i e w s  w i t h  department ,  school ,  and c u r r i c u lu m  
committee heads at  Wil l iam and Mary, th is  study sought to discover the 
reasons these people gave f o r  c e r t a i n  c u r r i c u l a r  changes they made 
from 1971-72 to 1980-81. Representatlves from three arts and sciences 
and departments and two professional schools were asked to r e c a l l  the  
k in d s  o f  th in g s  they had considered  when changing s ix  d i f f e r e n t  
c u r r ic u la r  a t t r i b u t e s .  The s i x  c u r r i c u l a r  a t t r ib u t e s  examined were: 
1) course numbers; 2 }  course t i t l e s  and d e s c r i p t l o n s ; 3) c o u rs e  
a d d i t i o n s ,  d e l e t i o n s ,  m o d i f i c a t l o n s ;  4 )  c r e d i t  requirem ents  fo r  
majors; 5) area/sequence d es ig n a t io n ;  6}  courses without pre requ is i te  
designation.
This  study found t h a t  in  a l l  f i v e  groups s t u d i e d *  s t u d e n t  
e n r o l l m e n t s  had been a c o n s id e r a t i o n  in the changes made in  one 
curr iculum a t t r 1 h u t e - - t h e  a d d i t i o n  or s u b s ta n t iv e  m o d i f ic a t io n  o f  
courses. For the f ive  other a t t r ib u te s  examined, o th e r  f a c t o r s  were 
considered  ra ther  than student demand. These other factors consisted  
var iously  from one group to the nex t  of  such things as change in the 
d is c ip l in e ,  change in t e x ts ,  change in faculty  teaching loads, change 
in  f a c u l t y  members, change in  departmental  emphasis, and change In 
accred l ta t lnn  of  c e r t i f i c a t f o n  requirements.
Moreover, each group examined viewed the importance of  each of  
the six curr iculum a t t r i b u t e s  d i f f e r e n t l y .  So a lso did each group
vary  in the kinds of  a t t e n t i o n  'g iv e n  to s tu d e n ts '  p u r s u i t s ,  In 
general,  the departments and schools were descr ibed  as making these 
s ix  kinds of changes w i th in  g ro u p -s p e d  f i c  r o u t in e s  and o p e ra t in g  
procedures.
